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To Presenters

1
2.
3.

Presenters will have 20 minutes to present their paper, followed by 10 minutes for discussion.

There will be no chairperson in the presentation room. A timekeeper will show you the time left.

Please register at the registration desk first. Please go to the designated room 5 minutes prior to the starting time
of the presentation.

Presenters are expected to bring a PC. There will not be an audio terminal connector (for PC connection through
a stereo mini plug). If necessary, please prepare an adaptor, Mac users should bring their own Mini DisplayPort
to VGA Adapter. Third-party adapters do not work properly sometimes.

Please bring handouts in case your PC or the projector does not work.

If you need a letter of invitation/participation, contact Keisuke Kubota (JLTA Secretary General) at
kkubota86(@gmail.com

Name tags including participation certificates will be provided on the day of the conference.
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Abstracts BEREE)

Paper Session
Room2-408 Part I (9:30-10:00)

WHFEFRER
Exploring the Fluency Corpus of Academic English Lectures (FCAEL): The profiles of repetitions
EE i EERT)

Corpus-based studies have offered a domain definition inference for language tests. For instance, Biber’s (2004) T2K-
SWAL has been a valuable resource of lexical information in academic settings. Yet, currently, there are limited
resources for temporal fluency measures such as articulation rate, filled pauses (e.g.,uh), and repetitions, especially in
the context of academic lecture settings. To address this issue, Nishizawa (2024) created the Fluency Corpus of
Academic English Lectures (FCAEL), which is a free, publicly available source of 100 lecture videos. Nishizawa
(2024) compared the FCAFEL to lecture passages in TOEFL iBT and IELTS to assess their domain definition
inference. The study identified some similarities and many dissimilarities across the three. One notable finding was
more frequent repetitions in FCAEL than in TOEFL iBT and IELTS. Critically, there were zero observations of
repetitions in IELTS. One limitation of Nishizawa (2024) was the lack of investigations on other aspects of repetitions.
Thus, the present study examines what words are repeated, what types of words are repeated, and where repetitions
occur. I used descriptive statistics and visualizations to compare the FCAEL to TOEFL iBT.

Data was taken from Nishizawa (2024). The FCAEL is a collection of 6-minute excerpts of 100 videos from publicly
available resources (e.g., YouTube; 10 hours of data). The TOEFL iBT data was taken from official test preparation
books (k = 54) to ensure the data was representative.

Preliminary analysis found some similarities between the two, while some dissimilarities were also identified.
Similarities included a higher proportion of function-word repetitions than content-word repetitions, a higher
proportion of single-word repetitions than multi-word repetitions, and a higher proportion of clause-within repetitions
than clause-initial repetitions. Dissimilarities included more frequent multi-word repetitions in FCAEL, which
comprised of 18.12%, than in TOEFL iBT (4.86%). Moreover, while the difference in frequency between clause-
initial and clause-within repetitions was small in TOEFL iBT (clause-initial: mean = 0.20, SD = 0.30; clause-within:
mean = 0.27, SD = 0.36), the difference was large in FCAEL (clause-initial: mean = 0.53, SD = 0.61; clause-within:
mean = 1.10, SD = 1.04). This suggests that TOEFL iBT needs more repetitions, especially at the clause-within
position to increase authenticity. I conclude the talk by suggesting thresholds of authenticity, which would be useful
for making and revising lecture passages in many high-stakes English tests.

Keywords
listening, authenticity, fluency
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A case study of novice-rater engagement with an online, CA-informed, L2 oral pragmatics assessment

F. Scott WALTERS
(Seoul National University of Science and Technology)

Since conversation analysis focuses attention on rich, complex, co-constructed language sequences that may seem
irrelevant or opaque to teachers trained to view an L2 in purely individualistic terms (Huth, 2021), and since,
moreovet, the emic perspective required by CA may take time to master with repeated viewings of recordings (Mori,
2021) and is not (yet) a common skillset among raters of tertiary-level L2 oral tests, it was of interest to determine, if
possible, a “lower-bound” of skill with CA by university-level test-raters that would enable valid interpretation of test
scores (Messick, 1989; Kane, 2006).

Thus, this study investigated the progress of an oral-test rater with novice-level exposure to CA when rating responses
from a test of L2 pragmatics, administered to EFL-using, university-level adults and older adults of Korean L1 (n =
35). A second rater with CA expertise was also employed. Tester-examinee interactions were video-recorded on
Zoom, the recordings being independently scored by the two raters. The novice transcribed targeted interactions to
facilitate acquisition of analytical skill and to determine whether the rater could achieve “‘sustained critical reflection”
on his/her rating (Huth, Betz, and Taleghani-Nikazm, 2019, p. 99). Rating criteria were drawn from empirical CA
studies: assessment responses (Pomerantz, 1984), compliment responses (Pomerantz, 1978), pre-sequence responses
(Schegloff, 2007), and other-repair (Wong and Waring, 2010).

Standard quantitative test results were analyzed to help determine rater/test usefulness (Bachman and Palmer, 2010).
Qualitative analyses included triangulation of raters’ CA-style transcriptions of the tester-examinee interactions with
authoritative transcriptions done by the PI, and examination of notes from post hoc inter-rater discussions and rater
questionnaire-responses. Results suggested that for L2 classroom settings, use of novice raters was acceptable vis-a-
vis practicality, reliability, and valid test-use, though issues with the rating scale emerged. Implications for research
into CA-informed L2-test rater training are discussed. Finally, implications for CA-informed testing online are also
considered.

Keywords
conversation analysis, L2 oral assessment, rater training, online assessment
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HADKZFIZIIT 5 Linguaskill & TOEIC A 2t 7 DL
FHIU % (Cambridge University Press & Assessment)

AMFFETlE, AARDKFEAZ%5 L LT, Linguaskill & TOEIC® Institutional Program (IP) 7~ A b

(LR, TOEIC) DYA= 7 LY —F 4 T DAAT OWHEREER L, 2 ODOT A DA =
T E DR L 7B R A 52 D0 E A L, 2 DOT A FOSRR HHE R ESER] O FHEIRS
%EENT5 2 LA HME L=, Linguaskill ® Z =17 % CEFR & Cambridge English A 4 —/L T4
&5, TOEIC & CEFR ., % LT Linguaskill & CEFR DR FITZNTNOMBIC L > TAK S
NTND, ABFE CERR S 7= BT, CEFR O LU ORI TR, AaT7 o4
#HPH A > TBY . KRB DRIED HARDKRFEDRIRA)T — Z (SN TN DT, BARD
KRFAIZE ST, KVERTEHEEZR D, HERIT, VA= 7L —FT 4 T OENENITD
WT, JAKHWBIRTWS T8 3—tE o Z A VkHIE-S1T  (equipercentile linking) | & 77U « XA
— 2 7 (pre-smoothing) | &9 HiEERWTIER L=, F7-. ABFSETIL. Linguaskill 25217 7=
BHENTAT 4 T EAE—F T« BV a— bR 2D, SLRLONAIREE /20,
Linguaskill > 4 $ZRED 2 = 7[RI OFHBIBAMR 2 G L. £ ORREOMEINEZ /R T DN OV THH L
MIZ LTz, (ARWFZEI3E54 B Cambridge University Press & Assessment J[E AT OMFFET— L HH Y
BRIZHAART 7 4 ADMTH HDTHDH,) Cambridge University Press & Assessment  English Research:
Edmund Jones, Safiati Lopes, Angeliki Salamoura, Jing Xu Tomoe Aoyama (Japan Office)

Keywords
# B3, conversion table, Linguaskill, TOEIC



Room2-408 Part IV (14:15-14:45)

WHFEFER

2EES]  FERNFAE P FRIEZED IRT bbb 2 L. bhbRnz &
—FAERIE L CEFR & O3 —

FHE R BRIEEN R
SRR RO R IR F DR S FREH FHTIER
& BRREN R RF G E FHI TR

IRT (Item Response Theory) & HWNTT A hF—&Z Z 0079 5 &, RIEDKERE & ZBRFEORE))
EZR CRE ETHEET 5 2 L3 TE D, FEHEO T CHEEOT X M &2ERk - FEhdiuL, 3t
R ETHT A MTEOWEER L REIMEAHEE T D Z LN FIREE 72V, THH 7 — /L OERRT:
FIORERLORHULNTE S, 29 LIRSS, PISA 72 EDERA725/1745<° TOEFL 73
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NHTETHD, LU IRTIFZHRETIEZRY, S SEERETT) - FERHE D AR 0GE

(CAf%, RS #5GE) Ti, (1) FETZ &) OWHIEERDN 124% L IEFITED -T2 & L0, (2)
RS FGFEDHIIEEHR 46.1%05RiIBEHA (H31) D 56.5% L W&~ 7-Z EMREH Sh, TOHEE
Nz, RS HEEIE, B, AR, SUdAOME TR S TH Y, Graded Response
IRT Model % FHVNTIREERE & B MEZHEE LTz, ZORSR, (DIZHOWTE, [FET 2 &) O
50%LA FIEET HI2IE, BEJIME 3 (WZEET 80) LA ESWEET, BUEDOHF 3 FAITITH L&
LHMETH D Z Ebhnotz, —J7, WEE 3 EAEDIEES) OKUEN EORLE /2D MT IRT 559HH>
Sl b, FREEEEIMNEFER O BIE L NAFIX CEFR 225 IEShTnd, £Z T,
CEFR ORENFRCAZB L, LS CEFR L-UL% —%t—THifHTC, WEEEE & OBHR A
L7, FORE, MEDZIET Al D A2 LULThY, BRARFADETZ L DONIT
CEFRIZIE S L TIRWZ E0MA| 272, QUT DWW TS, RS & H31 OIGFEITEL STV =0,
FIEIIRT 79T L CRERZ R LT, F15 3 FEAEDOTFEIINEL LI E 9 DT b7,
T AL, TR S RERETT) - FERNIRE O RGEOR KA TEH LIz HMr 7208 (5
5 FESCEH R FELREE) O RO—ETH S,
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INFREFRZ BT B REDIFES L FBEER & DR

HREE (ALEFEARFEHIRFH)
BRI dLEEHERT)

2020 £EFE/N B/ INFRRIZ 1T D Hr- B B E S R FE i S A, AMERETREIOBIMES 34
SlE TN B, 5, 6 FAICBWTIEHEIT-IC AMERE (GE) | & LCTHERMEE N, #HRtE LT
D/NFRIGEBE XA H 5 2 Lo b FEREEGHIOR Shve BEERCR L2 BB
BT 5Ll INFREREEHTE ORI OW T IR R BEEN AR E LT\ 5, £ 2T,
AW T, BERRIZH DA ~—V a VEBEIT O /IR S HEL 6 4, BLAEXREL, 2
2 DANENFEHH T84 B AMERERHZ 323 T, Cambridge English A2 Key for Schools % FV T
HEOPFENZWE LTz, F-. REOIEEEE 0 2B OV Bt 2 3255060 L=, BRI
TlE, FEEEFEHOBEAST - 2 2= —3 3 U~OFEMYE « SME~OBLE « Can-Do » FEEIZkT
T2 EECRE, ME & OBREEOFEEERIZOWTHONT L, ENOREGENICE 2 2
IZOWTELE LT, WEOIGEN LBEEHOENWEHA LT 57201, REORGES) % AT -
AL« FALO 3 BRI T, FEEER O G, WTC « J5E~ORL « B - S E~D 8L
R« St « N2 - FRERIEE « BRE~DHED 8 THHEIZOWT, 2 Al E BT & AV T
L7, A IE GEE) & (FEm) 128\ T, MEHICEBERENA DIV, F)
RED Lage Tholo, KA BFFICHERZEN R G, IREIL Medum TH o7z (F
(2,40)=240,p= 03,2 =_11), FMEREOREEIToT=E 2 A, RE - HHENIAIE - 35EHOH
BICBWTHEENR LN, ZHEEL Bonferroni 15) 21T -7 & 2 A, ALV THGES O FAL
LD LFREDIEENMELS . HHENAE EXGENOAEIC YW, #RGENO FEEL Y b
NfE « EABEOIRED T N@EmNZ EDVRENT, BLEDORERN G, R - HEhlB1E - #5510
HIENIREDOFGFEN DO EL 52 T D AREENH 5 Z L AVRBR S Uiz,

Keywords
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HEENEHIIZ W T, AEENTHlOR BA SN L, 528 BEA2 7 C, EHIB T &M
HETHD (ENLEEBORIIIEAT, 2023), L, AE—F U Vil CIET A b EhiCr i
23725730 . T & MEROERATERREE Lo, ANTHERE (A) OHEFREICLY, T2
RSN E G 7e A =X 7T A RBFIHAMREIC e T&E T, b HhAA, 7 A MEHDEE
121X, BEBZOEUISIZOWTHERT A Z L bMETHD, O ETERARRESCE NI Gl S
NIz A a7 LAR— RO ZE AW CRESCEE RITEDE 2 BRIE L H LI R > TE B XS
N5, L, @Y7l g 4179 2OIlZid, Aa7 LiR— FOFHRIZH LT, EENED X
NI, FHL, TR AE—F 7 HOUGEI D721 HAILD DT OV THID BN B H D3,
ZD XD IRRITR ST D,

ARFZED HHNL, BARANFEEN AIRERIA Y —% 0 7T A M & 20%), Aa7 LiR— &
ZT S RO & BHERE LT, A a7 OBk OEEATIRSL Z & Th b, BINEITA
SEHEFRE 3AEAE S 4T, AEIIKEHDO X 7 Ly R T AISATS (KT v v v V7T A1, 2024)
Z2RIZER LT, EEORGHLANC L - TERICE A S, AaT70Mxa TEIRED LOEHE
MDA T LAR— ke LTRSS, B, ZHEOBAIY FOBBHO%KIZ, A2T7 LAR— |
OWEZEHHID | RV IR o — NEFEA LTz, ZO%S A TRl T 8 217> 70, AWFETIE,
2 BT A MERLIEVIKY > — FOFCHEHNE & L « o LTz, TOFRER, EfEFAa 7 LR
— NDOIEREZIMEIIEZ CHIEREEIT T2 2 23 0oT-, 2 BMIBEOA a7 Tlid, BEEIZH -
7-Aa7 ERL—EEAONTZN, SGGELEY E LA TN IR 5680H 0 . A0
IREEEEN A 2 DB ORI B E OMEMIVRE ST, BETITEEMAR R L B8, #F
DO EIRARD,
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An Investigation Into the Washback of a National Standardized Examination for University Admissions in
Japan: Through Analyses of Semi-structured Interviews

Yusuke OGA (Graduate School, Tokyo Gakugei University)

The introduction or revision of a test has the potential to affect stakeholders such as teachers and students. Such effects
are called washback and play an important role in English education in Japan. In 2021, the National Center Test for
University Admissions (the Center Test) was revised for the first time in 30 years and renamed the Common Test for
University Admissions (the Common Test). The purpose of this study is to investigate the washback of the
introduction of the Common Test on classrooms; more specifically, on teachers’ teaching methods and their
assessment.

Semi-structured interviews were conducted with eight high school English teachers who taught at Japanese senior
high schools. The interviewees were selected through purposive sampling, which is widely used in qualitative
research. A pilot interview was conducted with one high school English teacher, who was not the interviewee of this
study, to refine the interview questions. The interview was conducted using the Zoom video call function due to the
COVID-19 pandemic. The interviews were audio recorded using the recording function of Zoom and transcribed by
the author. The transcribed interview data were coded and analyzed thematically to find frequent patterns that show
the washback of the Common Test on the teachers.

The findings reveal that the Common Test influences the teachers on how to teach and/or assess reading, listening,
and pronunciation although the effects seem to be limited. The main possible factors for the impacts would be an
increase in the number of words used in the Common Test, and in the score allotted to the listening component in the
Common Test. On the other hand, the washback on grammar instruction was not observed although the test items
that measure the knowledge of grammar were removed from the Common Test.

This study suggests that just revising the standardized test is not sufficient to produce the intended washback, and
professional development and support should be provided for teachers to make educational innovations more
successful. However, | investigated only teachers’ perspectives in this study, which is just a small part of the washback.
Furthermore, since the Common Test was implemented in 2021 for the first time, it is anticipated that some of the
washback has not appeared in classrooms yet. Thus, it would be worth continuing to investigate the washback of the
Common Test on not only teachers’ perspectives but also other perspectives, which are all still under-researched.

Keywords
‘Washback, The Common Test, The National Standardized Test, Semi-structured Interview
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Room2-410 Part I (9:30-10:00)

MRk
Performance Decision Tree DA FfEDHZER
BN —ER BEKF)

Performance Decision Tree (PDT: Fulcher, et, al., 2010) % Empirically derived, Binary choice, Boundary
definition scale (EBB: Upshur & Tumner, 1995) DYLIEFZRD/L—7 Y v 7 C, #HEAERBER O EFR 27T
flizd5ZLHTE%, EBBIX2INATHREMGGER 70O En & LI ETntl O 4 — KA
o P IRBE— U PRAET DD, PDT X 02 ORXZ—UPWELU DT80, 74— KNy 7 BIEFITHI
2120, FEHELT 40— KNy 7 OERE LV ZGD 2 ENARETH D, BEICITmL—T
U v 7 OVERRFIEIZE 72 D D720, f85 092 EBB OVERITIEICEN L72JEC PDT b ATHET
bHEBE X, £2C, NAENREOFRGENR Z M 57290 PDT & —i%i72 grid B0V
=7V I EERL, FNOEZME - EHEN: - ERMEOBULTE S LMEN TV D A IRGEEL
72, Knoch and Chapelle (2018) DZ 4 PEMRFEDOHSAAD—I A E Y, PDT DA ZMEIZ OV THRGES
1Tole, 6DFHIE (5B 2AVHE, 4403 F4E) MAAEKFNED T +—~ o 2 &7 %
TV, 2T v v 2T 0 E—BALTREMEERIC KL D2 0T 21T o 7o, ZORER, 1 4 OFHli#H -
Misfit T o722 & ZBRVNT, PDT & Grid HERRAANIHEEEL T\ 5D Z & 3o le, — (kAT
REVEERRG 2 V22001 ClE, Grid DIE ) 30X Ep 2B E M- 72 b 00, HEiiis & b+
ICEZELTMR ThHoToE Ex D, £z, fHliE~DA »Z Ea—OfERNGIE, PDT OIEH 28
R—ATRERF 2B 5 2 &1 D720, FHIA LT W E WS EIERHGLNTEY, BHET
DOFHNCIZ 72 573, PDT - 7=5HMIEDIE 9 28 Grid ZfE > 727l &L 0, SHIZ 230 o 7= FRfE)E
VMEBNCH D Z ENH BN E ot ZO/IZHOWTIE, FHlDH 7 F—RF v A& B> TV
2o Tole D, EAROFHENTH L L ARINDARENE S H DD, 74— KXy 7 O/REZ—98
EIA <, D ORFEREZEIR L CTRHMIi T 2 9 2 IS —EDLEMENRH D &\ 5 D THIT,
PDT X Gid BNV —7 U v 7 bEEREREICHKET D &L,

Keywords
Perfomance Decision Tree, MFRM, Generalizability theory, validation
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Room2-410 Part II (10:05-10:35)

=CUESSE =

More communicative, more accurate, better test construct validity
- introducing next generation Al scored language testing

Stuart Connor (Pearson)

In 1996 two Stanford professors devised a way of using big data, machine learning and natural language processing
to accurately measure speaking skills without the need of an examiner. That technology became known as Al scoring,
and the test became known as the Versant English Test. Over 350 million Versant tests have been delivered since it
was first launched nearly 30 years ago. Earlier this year Pearson released a new version of the test - the Versant English
Speaking and Listening Test - that brings the benefits of updated technology, research and design principles to
organizations and institutions that rely on accurate measurement of speaking skills in both learning and recruitment
contexts. Two significant changes include the addition of a listening skills metric to get a better view of receptive and
productive skills in the act of speaking, and more emphasis on longer spoken tums on the part of the test taker, to get
a better view of how well they use language when speaking in their own words. This session will introduce this next
generation Versant test and share the latest comparative data to evaluate how the test is performing. We will also share
the latest innovations in Pearson's Global Scale of English (GSE) which is embedded in the Versant scoring logic,
making it easier to set cut scores for job roles and create personalised learning pathways that support the career goals
of students in Japan.

Keywords
Al genAl, big data, fast, communication skills
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Room2-410 Part IIT (13:40-14:10)

FEEHRE
AEAZERI D 7= ¥ D Performance Decision Tree DYERLZEE: #E A~ DEILEE & 7 DAETH
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PDT {ERICER D A TZ: (1) A TR TOT —# Zffgd L. 27 L-LOFphl] & Fego it 4
179, Q) 27 N—1Th 0 Citiam L. RS S L2 PDT Z21ERKT 5. ) &7 V—7"TER L
72 PDT % b L I/ERE 2B Cilgam L. 1 DOfEE L7z PDT Z21ET 5, AEE CHREIIERK
SNz PDT (X5 DOFHIELA (e, ¥ AV EEE, N7 +—~ U AOHE, 5, G, SUEH
EMES) & 15 OER Lol $A 7 1t A TIIIERE D ORBRCHRC K DRSO
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Keywords
N—7Y o 7 Ve, DEEERERE. Performance Decision Tree
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Room2-410 PartIV (14:15-14:45)

WHFEFER

Assessment of functional adequacy of monologic speaking among Japanese senior high school students:
Focusing on rater reliability

Rie KOIZUMI (University of Tsukuba)

Masakazu UENQO (Graduate school, University of Tsukuba;
Kitakyushu City Einomaru Junior High School, Fukuoka)
Maki IMAZAWA (Graduate school, University of Tsukuba)
Mariko ABE (Okayama University)

Functional adequacy (FA) has been conceptualized as consisting of four aspects: Content, Task requirements,
Comprehensibility, and Coherence and cohesion (Kuiken & Vedder, 2018). Although FA is an essential component
of speaking proficiency, along with fluency, accuracy, and complexity, assessment and examination of FA has only
recently begun (Kuiken & Vedder, 2022). More studies are required on the FA of various types of leamers and the
characteristics of FA’s measurement. Therefore, our study examines the FA of monologues of Japanese learners of
English at a senior high school level, using an analytic scale comprising four criteria. Specifically, we investigated
rater reliability to ensure consistent measurement of FA.

This study is part of a large-scale project to investigate the longitudinal development of speaking proficiency among
122 Japanese high school students, using the Longitudinal Corpus of Spoken English (LOCSE; Abe & Kondo, 2019).
The students were from one public school and were assessed eight times over 23 months using the Telephone
Standard Speaking Test (ALC Education, 2024). The test elicited 45-second speeches using 10 tasks and produced
human-scored holistic ratings across 1-9. The range of students’ scores was 2—7. We aimed to develop benchmarking
FA scores of LOCSE and establish anchor FA ratings without any dependency problems, which will be used as a
basis for precisely assessing longitudinal dependent speech (based on Wright, 2003). This study was conducted in
two stages. First, we selected 12 learners and their one-time data (i.e., Times 1, 4, or 8); three raters then decided on
benchmarking scores and their rationales after evaluating 12 learners’ monologues independently and discussing the
divergent ratings. Second, we randomly selected one-time data from the remaining 110 learners (i.e., Times 1 to 8);
we requested additional raters to undergo rater training and then evaluate the assigned speeches. We analyzed ratings
using many-facet Rasch measurement (i.e., students x tasks x raters x criteria) to understand the fine-grained features
of raters, the FA scale, and other aspects (Linacre, 2024).

Preliminary results of the three raters in the first stage suggest that their rater severity was similar, rater consistency
was high, and interrater agreement was acceptable within the model expectation, except for Coherence and cohesion
(when analyzed separately). Rater bias was detected in Task requirements and Coherence and cohesion, indicating
issues in reliably measuring these constructs. We report the results of the expanded data and discuss the practical
implications for assessing FA and rater training.

Keywords
Telephone Standard Speaking Test, rater reliability, functional adequacy, many-facet Rasch measurement
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Room2-410 Part V (14:50-15:20)

WHFEFER

Developing and evaluating a group discussion test:
Focusing on language functions, conversation style, and test-taker perception

Yujia Zhou (Tokyo University of Foreign Studies)
Masashi Negishi (Tokyo University of Foreign Studies)
Asako Yoshitomi (Tokyo University of Foreign Studies)

This study investigated the development of a group discussion test (GDT) to explore the generalizability of scores
from a computer-based speaking test to interactive tasks. The computer test is the British Council Tokyo University
of Foreign Studies-Speaking Test for Japanese universities (BCT-S), a localization of the Aptis General Speaking
component to the Japanese context. The BCT-S has been administered at Individual Achievement Test First Round
to applicants to all three Schools of Tokyo University of Foreign Studies (TUFS) since February 2022.

Although different types of validity evidence have been collected regarding the use of the BCT-S (e.g., Zhou et al.,
2020, 2021, 2022), the extrapolation inference (Chapelle, 2020) of BCT-S scores has not been explored. Group
discussion tasks have been reported to be relevant to the Target Language Use domain for the BCT-S (Zhou et al.,
2023). It is therefore critical to understand the extent to which BCT-S performance provides information about test-
takers’ performance in group discussions. To this end, a GDT was developed, and this study aimed to explore its
effectiveness in assessing interactive competence by looking at language functions, conversational style, and test-
taker perception.

A total of 94 first-year TUFS students took the GDT in groups of three or four. During the test, students expressed
their opinions on two familiar topics in two tasks: a convergent task, where they needed to reach agreement, and a
free discussion. After the test, they completed a questionnaire about their perceptions of various aspects of the test.
Students’ oral responses were transcribed and coded for language functions using Observation Checklist (O’Sullivan
et al., 2002). Conversational styles were measured for goal orientation, interactional contingency, and quantitative
dominance (Nakatsuhara, 2013); interactional patterns were categorized based on Galaczi (2008).

The results show that the GDT elicited a range of functions, but there were variations in the proportion of the different
types of the functions between the two tasks, which echoes the literature (Nakatsuhara, 2013; Van Moere, 2007) and
implies the necessity to include both tasks. Variations were also observed in conversation styles among individuals
and in interactional patterns among different groups. In general, the students had favorable attitudes toward the GTD.
While two-thirds felt nervous, the majority (around 80%) actively participated in discussions and considered the test
a fair one with sufficient opportunities to demonstrate their speaking skills. The implications of these results regarding
the use of the GDT and future research directions are also discussed.

Keywords
speaking test, BCT-S, group discussion, test perception, language function
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Room2-415 Part II (10:05-10:35)
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Room2-415 Part IIT (13:40-14:10)

[=]
Classroom practice, assessment implementation, and Artificial Intelligence
Myles GROGAN (KBRAA KT N It 535)

Some time has passed since Al became popular in 2022, and many videos, courses, and books are becoming
accessible. Although academic literature is being produced, a gap remains in identifying the skills and competencies
that a classroom teacher may need for both teaching as assessment. This practice report presents some interim
considerations from a short investigation into the potential use of Al in a single university setting. Building on Taylor’s
(2013) idea of “‘multiple literacies™ for assessment, it explores some practical Al skills a classroom teacher can use to
prepare educational materials for teaching and assessment processes. The presenter also considers needs at a broader
institutional level. Following a brief overview how Al literature is taking shape in the field of language assessment
and education, the presentation opens with some simple use cases for classroom assessment. Prompts will be shared
for participants to try these processes. The first of use case demonstrates how short items, such as multiple-choice
items, may avoid some of the challenges novice users face with Al. Careful use of prompts allows not only rapid
production of items, but also easily produces quizzes and tests that can be uploaded to LMS such as Blackboard or
Moodle. Increased online practice of such items allows teachers more opportunity to analyse and find patterns in
student practice with classical test analysis techniques. Reverse engineering processes and using prompts as test
specification or blueprints also allow classroom teachers greater quality control. The second use case looks at creating
custom GPTs for formative assessment in spoken work using a “Shadowing Assistant.” This introduces how Al can
be used to help provide feedback directly to students in productive practice, creating greater meta-awareness in
language learning. This process highlights some of the challenges in creating custom support for speaking and, by
extension, writing. It includes narrowing the specifications of an Al to provide consistent support, getting students
signed up for accounts, and the differing digital literacy of students. This report shows both merits and practical
challenges of using Al for classroom teaching and assessment. After demonstrating the beginnings of practical skills
for Al in classroom assessment, the presentation closes by further considering practical and ethical barriers that Al
may bring with it. Issues such as teacher training time, use of data, and institutional implementation, as well as the
“multiple literacies” of all involved, will be briefly addressed before questions are invited.

Keywords
Artificial Intelligence, material creation, formative assessment
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‘Workshop Information

Evaluating Language Performance with Machine Learning
(Conducted in Japanese)

Lecturer: Yuichiro KOBAYASHI (Nihon University)
Chair: Akiyo HIRAI (University of Tsukuba)

Date: October 6, 2024, 9:00-12:00 (with intermissions)

Venue: Building #2, 4th floor, Room 2-406

Fee: Free (1,000 yen for non-members)

Maximum number of participants: No limit

Application deadline: September 29th

Prerequisite: Participants are expected to be familiar with basic statistical knowledge such as correlation coefficients
and regression analysis. The workshop will include a detailed explanation of machine learning with
demonstrations using R. However, basic data handling in R is not required.

Objectives

1. Understand the evaluation of language performance using machine learning

2. Learn methods for analyzing language data using decision tree analysis and random forests
3. Understand important points of statistical language performance evaluations

Procedure
1. Automatic evaluation of language performance
1. Automatic scoring of writing and speaking (theoretical framework)
2. Learner corpus research (data construction, feature selection)
3. Natural language processing (quantification of linguistic information)
4. Machine learning (implementation of automatic scoring systems)
2. Examples of language performance evaluation
1. Basics of machine learning (e.g., linear discriminant analysis, decision tree analysis, ensemble learning)
2. Analysis examples with random forest classification
3. Analysis examples with random forest regression
4. Demonstration of machine learning using R
5. Key considerations in applying machine learning to language performance evaluation
3. Questions and answer session

How to register
1. To register for the workshop, please go to the following website with the URL or QR code below
and fill out the necessary information. - .
URL: httpst/forms.gle/VNLSSjitjHC5twEu5 E . E
Y =
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2. If'there is a problem with online registration, applicants are also accepted by email to Yusuke KUBO (Fukuoka
University) at kuboy(at)fukuoka-u.ac.jp

Let us know the following information when you register for the workshop.
(1) Your name, affiliation, and email address

(2) Reason(s) for participating in this workshop

(3) Questions for the instructor, if you have any (Optional)
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We are deeply grateful to the following companies, corporations, and organizations
for their support of our association.
Four companies, corporations, and organizations have Commercial exhibits at the
JLTA 27th Annual Conference. We would like to express our sincere gratitude for
their contribution to the conference.
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Commercial Exhibits (BoRiEAEZE) *
Exhibits are located in the 2-406 and 2-407 on the 4th floor in the Building 2.
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Handbook of the 27th Conference of the Japan Language Testing Association
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FH5R) ¢ T 960-8516 fi s ikt I T 10-6
YNERED:sUretiTie
TEL: 024-581-5533 (|E.if#)
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