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1. Conference Schedule Overview

Day 1: September 9, 2023 (Saturday)

8:00—28:30 Registration for Commercial Exhibitors
8:30— Registration
(1st floor Hallway (Graduate School of Arts and Letters: C-13))
8:55—9:10 Opening Ceremony (1st Lecture Room: C-18)
9:25—09:55 Presentation I
(311, 3rd floor 317Audio-visual room, 337 (Graduate School of Arts and Letters: C-13))
10:00—10:30 | Presentation I
(311, 3rd floor 317Audio -visual room, 337 (Graduate School of Arts and Letters: C-13))
10:30—10:45 | Break (1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and
Letters: C-13))
10:45—12:00 | Keynote Speech (Conducted in English) (1st Lecture Room: C-18)
12:00—13:40 | Lunch Break for Participants
(3rd floor Middle meeting room & 1st floor Lounge (Graduate School of Arts and Letters: C-
13), Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus (C-20))
13:40—14:10 | Presentation III
(311, 3rd floor 317Audio-visual room, 337 (Graduate School of Arts and Letters: C-13))
14:15—14:45 | Presentation IV
(311, 3rd floor 317Audio-visual room, 337 (Graduate School of Arts and Letters: C-13))
14:50—15:20 | Presentation V (Institutional Member Presentations)
(3rd floor 317Audio-visual room (Graduate School of Arts and Letters: C-13))
15:20—15:40 | Break (1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and
Letters: C-13))
15:40—17:10 | Symposium (Conducted in Japanese) (1st Lecture Room: C-18)
17:10—17:25 | Break (1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and
Letters: C-13))
17:25—17:50 | Clothing Ceremony & JLTA Best Paper Award Ceremony (1st Lecture Room: C-18)
17:50—18:05 | JLTA General Business Meeting (1st Lecture Room: C-18)
18:40—20:40 | Banquet (Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus: C-20)
Day 2: September 10, 2023 (Sunday)
9:00—12:00 Workshop (Conducted in Japanese)
(8:20— “Acquiring Analytical Methods for Generalized Linear Mixed Models (GLMMSs) Using R:
Registration) | Based on Examples of Analysis in the Field of Linguistic Research”
Yu TAMURA (Kansai University)
(2nd Lecture Room: C-18)
Commercial Exhibitors: 1st floor 135 (Graduate School of Arts and Letters: C-13)
Lunch Room for Participants: 3rd floor Middle meeting room & 1st floor Lounge (Graduate School of Arts and
Letters: C-13), Maple Park Kawauchi (Welfare Facilities) Kawauchi-South
Campus (C-20)
Break Room (after 10:30): (1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts
and Letters: C-13))
Family Waiting Room: 2nd floor 208 (Graduate School of Arts and Letters: C-13) [Only Sep 9]
1st floor Lounge (Graduate School of Arts and Letters: C-13) [Only Sep 10]
Headquarters: 2nd floor Main meeting room (Graduate School of Arts and Letters: C-13)

< Complimentary refreshments are available at 1st floor Lounge and 3rd floor Middle meeting room (C-13).




Program of the 26th JLTA Conference

September 9, 2023 (Saturday)

8:00—

8:30—

8:55—9:10

9:25—10:30

10:30—10:45

10:45—12:00

12:00—13:40

13:40—14:45

14:50—15:20

Registration for Commercial Exhibitors
(1st floor Hallway (Graduate School of Arts and Letters: C-13))

Registration
(1st floor Hallway (Graduate School of Arts and Letters: C-13))
Conference Attendance Fee:
Students, JLTA Members & JALT TEVAL SIG Members: Free
Non-members: ¥3,000
Please register ahead of time using this URL on Peatix:
https://peatix.com/event/3669285/view
If you're not a JLTA member, kindly pay the registration fee. While on-site registration will be
available on the day of the meeting, we strongly recommend registering in advance.

Opening Ceremony (1st Lecture Room: C-18)

Coordinator: Youichi NAKAMURA (Seisen Jogakuin College)
Greetings: Yoshinori WATANABE (JLTA President; Sophia University)

Presentations I and II (Presentation: 20 minutes; Discussion: 10 minutes)
(311, 3rd floor 317Audio-visual room, 337 (Graduate School of Arts and Letters: C-13))

Break
(1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and Letters: C-13))

Keynote Speech (1st Lecture Room: C-18)

Coordinator: Yoshinori WATANABE (Sophia University)

Title: An Integrated Approach to Foreign Language Instruction and Assessment
Lecturer: Keiko KODA (Carnegie Mellon University)

Language: English

Lunch Break

Lunch Room for Participants:

(3rd floor Middle meeting room, 1st floor Lounge (Graduate School of Arts
and Letters: C-13), Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus (C-20))

Presentations I1I and IV (Presentation: 20 minutes; Discussion: 10 minutes)
(311, 3rd floor 317Audio-visual room, 337 (Graduate School of Arts and Letters: C-13))

Institutional Member Presentations (V)
(Presentation: 20 minutes; Discussion: 10 minutes)
(3rd floor 317Audio-visual room (Graduate School of Arts and Letters: C-13))


https://peatix.com/event/3669285/view

15:20—15:40

15:40—17:10

17:10—17:25

17:25—17:50

17:50—18:05

18:40—20:40

Break
(1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and Letters: C-13))

Symposium (1st Lecture Room: C-18)
Theme: Possibilities and Challenges of Integrated-skills Assessment
Language: Japanese

Coordinator / Panelist1 Kahoko MATSUMOTO (Tokai University, Tokyo Gakugei

University)
An Overview of Integrated-skills Assessment Studies and a Report
on the Inquiry into Test-taking Strategies

Panelist2 Hiroyuki YAMANISHI (Chuo University)
Possibilities of Integrated-skills (Summary Writing) Tasks in
Classroom Practice Using a Rubric

Panelist 3 Yutaka ISHII (Chiba University, Institute of Physical and Chemical
Research)
Development of a Formative Assessment Module for L2 Summary
Writing and the Potential for Delivering Automatic Feedback Using
Large Language Models

Discussant Keiko KODA (Carnegie Mellon University)

Break (1st floor Lounge & 3rd floor Middle meeting room (Graduate School of Arts and
Letters: C-13))

Closing Ceremony & JLTA Best Paper Award Ceremony (1st Lecture Room: C-18)

Coordinator: Hidetoshi SAITO (Ibaraki University)

Best Paper Award Recipient: Rie KOIZUMI (University of Tsukuba) & Yo IN'NAMI (Chuo

University)

JLTA General Business Meeting (1st Lecture Room: C-18)

Chair: Yoshinori WATANABE (JLTA President, Sophia University)

Reporter: Yuichiro YOKOUCHI (JLTA Secretary General, Hirosaki University)
Keisuke KUBOTA (JLTA Vice Secretary General, Fukushima Medical
University)

Banquet (Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus: C-20)
Coordinator: Yuichiro YOKOUCHI (Hirosaki University, JLTA Secretary General)

September 10, 2023 (Sunday)

8:20—

9:00—12:00

Registration (1st floor Hallway (Graduate School of Arts and Letters: C-13))

Workshop (2nd Lecture Room: C-18)

Chair: Toshihide O’KI (Hakuoh University)

Title: Acquiring Analytical Methods for Generalized Linear Mixed Models (GLMM:s)
Using R: Based on Examples of Analysis in the Field of Linguistic Research

Lecturer: Yu TAMURA (Kansai University)

Language: Japanese
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Presentation Overview

Time
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9:25—
9:55

B

HUSILETU MIZOGUCHI

10:00—
10:30

i HH

MATSUURA E N

10:30—
10:45

10:45—
12:00

Keynote
KODA

12:00—
13:40

Lunch Break

13:40—
14:10

A=

NAKAMURA TR

14:15—
14:45

ALLEN

MATSUMURA ZHOU

14:50—
15:20
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Symposium
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Presentation Details

1st Lecture Room
Time Presenter (Affiliation) Title (Page)
1045— | Keynote speech An Integrated Approach to Foreign Language Instruction
12:00 | Keiko KODA (Carnegie Mellon University) and Assessment (p. 15)

Symposium: Possibilities and Challenges of
Integrated-skills Assessment

Coordinator / Panelist 1
Kahoko MATSUMOTO (Tokai
University, Tokyo Gakugei University)

Introduction and Paper 1:
An Overview of Integrated-skills Assessment Studies and
a Report on the Inquiry into Test-taking Strategies (p. 16)

Panelist2  Hiroyuki YAMANISHI (Chuo | Symposium Paper 2:
1540— | University) Possibilities of Integrated-skills (Summary Writing) Tasks
17:10 in Classroom Practice Using a Rubric (p. 17)
Panelist3  Yutaka ISHII (Chiba University, | Symposium Paper 3:
Institute of Physical and Chemical Research) Development of a Formative Assessment Module for L2
Summary Writing and the Potential for Delivering
Automatic Feedback Using Large Language Models (p.
18)
Discussant Keiko KODA (Carnegie Mellon
University)
311
Part Presenter (Affiliation) Title (Page)
o | FPHIE ABX LERERETER) AHERICTE H L7ZCLILICE T 5B NAD
955 FEAMSEEER S (p. 19)
m | BEEIT (BBK2E), Peter BERNARD (BRJE | BIERB KR FIUFE T LA AA L T A MTE
1000— | FHAKT), FH S (BEERBKRT) 5 B2 EBEIROT=OD T 2V I VRS
10:30 HIIKF-534T (p. 20)
m | /DS EUERTERT ), TR (| SU8ET ORFGEHENIRE /) ORIZE : Guessing from
13:40— | AR, APRAf (B R T RFBEAE) | Context TestD 2 4 PERRRIE (p. 21)
14:10
v | David ALLEN (Ochanomizu University), Rie | An analysis of the criticisms of the ESAT-J using the
14:15— | KOIZUMI (University of Tsukuba) sociocognitive framework (p. 22)
14:45




317 Audio-visual room

Part Presenter (Affiliation) Title (Page)
I HUSILETU (University of Tsukuba) An Empirical Study on the Effects of Written Corrective
9:25— Feedback on High School Students’ Non-finite Verb
9:55 Learning (p. 23)
Akihiro MATSUURA (British Council Japan), | Alignment as a central principle in new assessment
Barry  O'SULLIVAN  (Britsh  Council | design for within-system tests (p. 24)
Assessment Research Group), Jamie DUNLEA
(British Council Assessment Research Group),
103} | Johanna MOTTERAM (British Council Global
'1 030 Assessments), Fumiyo NAKATSUHARA
(CRELLA, University of Bedfordshire), Robin
SKIPSEY (British Council Japan), Chiho
YOUNG-JOHNSON (Georgia State
University)
Keita NAKAMURA (Fiken Foundation of | A Baseline Washback Study of a New Placement Test
Japan), Yuya ARAI (Waseda University) for University Students Using Assessment Use
m | Yanping DENG (Waseda University), Tatsuro | Argument Framework (p. 25)
13:40— | TAHARA (Waseda University), Yasuyo
14:10 | SAWAKI  (Waseda  University), Kana
MATSUMURA (Tsurumi University), Xiaofei
LIU (Waseda University)
Kana MATSUMURA (Tsurumi University) A Baseline Washback Study of Placement Testing in a
Xiaofei LIU (Waseda University) University English-Speaking Course in Terms of
IV | Yasuyo SAWAKI (Waseda University) Instructors’ Decision-making Behaviors (p. 26)
14:15— | Yuya ARAI (Waseda University)
14:45 | Yanping DENG (Waseda University)
Keita NAKAMURA (Eiken Foundation of
Japan) Tatsuro TAHARA (Waseda University)
v | Tomoe AOYAMA (Cambridge University Press | Linguaskill : K231 HiFH 4 — o & 2h %
14:50— | & Assessment), Andrew ARCHER (Cambridge | 1472528 « 3/ V =—3 3 > (p.31)
15:20 | University Press & Assessment)
337
Part Presenter (Affiliation) Title (Page)
I Ryuhei MIZOGUCHI (Waseda University) Exploring Language Assessment Literacy Profiles of
9:25— EFL Teachers in Japan (p. 27)
9:55
I | SRR (ALREZE K7 PEEHIGIRIC I 27 A MEV IZBAT 4%
00 0 K (p.28)
m | EEEE @R R, SRR (FERIRAL | L— T 21D < TR - SRR E R
1340— | K7 (RBB) REOFEMMEICEET 2 5% : ks
14:10 BIE 3573 E OB T 5D (p.29)
IV | Yujia Zhou (Tokyo University of Foreign | Exploring Target Language Use tasks for the BCT-S: A
14:15— | Studies), Masashi Negishi (Tokyo University of | content analysis of English course syllabi (p. 30)
14:45 | Foreign Studies), Asako Yoshitomi (Tokyo
University of Foreign Studies), Satsuki
Kurokawa (Tohoku University), James
Carpenter (Tsurumi University)

10




2. From the JLTA Office: Information for Conference Participants

Registration

1. You can pre-register on Peatix at https:/peatix.com/event/3669285/view. While we primarily require pre-
registration, we’ll also accept participants on the day of the conference.

2. The conference registration site is Hallway on the 1st floor of the Graduate School of Arts and Letters (Campus
map: C-13).

3. The conference attendance fee is free for students and members and ¥3,000 for non-members.

4.  Ifnon-members apply for membership at the registration desk, the conference attendance fee will be free. The
JLTA annual membership fee is ¥8,000 for a general member and ¥5,000 for a student member. The admission
fee for the JLTA membership is ¥1,000.

5. Please wear your conference name card strap throughout the conference.

6. The banquet fee is ¥4,000, which attendees should pay at the venue on the conference day. The banquet will be

held at the Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus (Campus map: C-20).

Family Waiting Room

1

A family waiting room is available for family members (junior high school age and above) who are not attending
the JLTA events but are accompanying an adult(s) attending the events.

Asno JLTA or care staff'is present in the room, its use is limited to people from junior high school age and above
and at their own risk.

Members of a participant’s family who do not attend presentations or lectures and only use the family waiting
room are exempt from the conference attendance fee. Please ask for a “participant’s family” tag at the
registration desk when your family member registers for the JLTA events.

The family waiting room is at 208 on the 2nd floor in the Graduate School of Arts and Letters (Campus map:
C-13). Complimentary refreshments are available at the 1st floor Lounge and 3rd floor Middle meeting room
in the same building. Feel free to enjoy them.

Lunch and Participants’ Lounge, Etc.

1. Please use st floor Lounge and 3rd floor Middle meeting room in the building of Graduate School of Arts and
Letters (C-13) and Maple Park Kawauchi (Welfare Facilities) Kawauchi-South Campus (C-20) for lunch.

2. Complimentary refreshments are available in the 1st floor Lounge and 3rd floor Middle meeting room in the
building of the Graduate School of Arts and Letters.

3. There is a convenience store (Seven-Eleven) within 15-minute walk, and three restaurant cafes (in Kawauchi Hagi
Hall (D-01), in the International Center Station (within 10-minute walk), and in Sendai Ryokusaikan Visitor Center,
Aobayama Park (within 15-minute walk)).

Accommodation

We are afraid that we provide no accommodation services through our association. Please make arrangements by

yourself.

Smoking

Smoking is prohibited on campus.

Emergency Contact E-Mail Address: ul6yoko@gmail.com (Yuichiro YOKOUCHI)

1


https://peatix.com/event/3669285/view

To Presenters

1
2.
3.

Presenters will have 20 minutes to present their paper, followed by 10 minutes for discussion.

There will be no chairperson in the presentation room. A timekeeper will show you the time left.

Please register at the registration desk first. Please go to the designated room 5 minutes prior to the starting time
of the presentation.

Presenters are expected to bring a PC. There will not be an audio terminal connector (for PC connection through
a stereo mini plug). If necessary, please prepare an adaptor. Mac users should bring their own Mini DisplayPort
to VGA Adapter. Third-party adapters do not work properly sometimes.

Eduroam or other Wi-Fi Internet access is not available.

Please bring handouts in case your PC or the projector does not work.

If you need a letter of invitation/participation, contact Yuichiro Yokouchi (JLTA Secretary General) at
ul6yoko@gmail.com

Name tags including participation certificates will be provided on the day of the conference.
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3. Abstracts (BEREE)
Keynote Speech (1st Lecture Room: C-18) 10:45—12:00

An Integrated Approach to Foreign Language Instruction and Assessment
Keiko Koda (Carnegie Mellon University)

In response to the global need for highly proficient individuals in a foreign language, the teaching community has
endorsed content-based and intellectually challenging approaches to language instruction. As a result, the primary
focus in language classes has shifted from a sole emphasis on language skills development to the seamless integration
of content analysis and related communication skills. Yet, despite its popularity, a consensus has to emerge regarding
what constitutes “content analysis” in language learning, what serves as the basis for forming expectations in such
dual-focused instruction, and how we monitor student progress in developing integrated communication skills.

To address these questions, a team of language instructors and researchers launched a series of projects to design and
implement an assessment-driven approach to foreign language instruction in higher education institutions. In this talk,
I will explain how theories of reading, learning, and language acquisition guided us in (a) articulating the learning
objectives and outcome expectations; (b) defining integrated communication skills; (c) implementing the approach
in foreign language programs in multiple languages; and (d) evaluating the effectiveness of the approach in language
classrooms.

Based on the project outcomes, I will discuss what it means to teach a foreign language to college-level learners, how

we could promote their use of cognitive resources in language leaming, and how we could use classroom assessments
to enhance communication skills development.

15



Symposium (1st Lecture Room: C-18) 15:40—17:10

Possibilities and Challenges of Integrated-skills Assessment
TRRBHE S TYATAR oD FTREME

Coordinator: Kahoko Matsumoto (Tokai University * Tokyo Gakugei University)
Panelists: Kahoko Matsumoto (Tokai University * Tokyo Gakugei University)
Hiroyuki Yamanishi (Chuo University)

Yutaka Ishii (Chiba University * Institute of Physical and Chemical Research)
Discussant: Keiko Koda ( Carnegie Mellon University)

Introduction and Paper 1:
An Overview of Integrated-skills Assessment Studies and a Report on the Inquiry into Test-
taking Strategies

BRe S REHEAF SR DB T R b « 2 T 7 U—EROBE

Coordinator and panelist: Kahoko Matsumoto (Tokai University * Tokyo Gakugei University)
WA R RIERYE: - BORFEERY)

As the first speaker of this symposium, I would like to give a short summary of recent studies of integrated-skills
assessment, where the analyses of integrated-skills assessment with writing as output have been dominant. Reflecting
this trend, the two presentations following this one will be on classroom-based application of such assessment and
the construction of an automated feedback-giving system for the writing produced through an integrated-skills task
(summary creation). The studies on integrated-skills assessment with speaking as output are still limited, but
increasing, focusing similarly on classroom practice as well as computer or online processing. Secondly, I will report
on an inquiry into test-taking strategies of TOEFL-iBT® integrated-skills writing and speaking items done by JACET
Testing SIG members over the past three years. It was found that differences in test-taking strategies seem to confirm
the existence of a “threshold” in tackling the difficult integrated-items, while at the same time, there were some
differences in the strategies used for speaking and writing integrated-skills items. I believe that the performance of
integrated-skills test items has various factors we must look into further, including the influences of test-takers’
different subskill combinations and learning transfer. As our language teaching has become more and more skills-
integrated, it seems many would agree that integrated-skills assessment has more validity and authenticity than in
previous years. Yet, it still presents many challenges, especially in terms of its methodological robustness. I sincerely

hope that this symposium will invite more interest in this rich, promising research area from the audience.
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Symposium Paper 2:
Possibilities of Integrated-skills (Summary Writing) Tasks in Classroom Practice Using a Rubric
N—TY o7 W BHRERETLZ 2 7 (BHRIERR) DFEEEHI L £ DOV REM:

Panelist: Hiroyuki Yamanishi (Chuo University)
I {2 (FRKRZ)

This presentation reports on the practical use of a scoring rubric for a reading to writing integration (summary writing)
task in the context of English as a foreign language. The rubric has the following characteristics: (a) it is used not only
as a scoring scale but also as a guideline for instruction and achievement; (b) it emphasizes paraphrasing, thus it
classifies paraphrases into two categories (quality and quantity); (c) it can be used both analytically and
comprehensively (this is referred to as a “hybrid’” approach), and (d) it includes both Japanese and English descriptors.
In this presentation, I report on the procedure and results of using this rubric in classroom practice. In the practice, the
importance and basic components of summary writing were explained using the rubric as a teaching guideline. Then,
students wrote summaries using original instructional materials, and students self-evaluated their summaries using
the rubric. In addition, peer evaluation and peer comment feedback were carried out during group work (model
summaries were also presented to students). In addition, teacher evaluation was provided by the instructors in charge.
The results of this classroom practice and the three types of evaluations (self-, peer-, and teacher-evaluations) revealed
the following: (1) the rubric-based summaries helped students to write summaries objectively, (2) peer evaluation via
the rubric led to objective evaluation as well as the rubric helped the students to conduct peer evaluation smoothly,
and (3) the correlation between the three types of evaluation, however, was not high. In this presentation, [ would like
to discuss the interpretation and solution of the above problem (3) in particular, and more broadly the possibility of

writing and evaluating summaries using the rubric.
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Symposium Paper 3:
Development of a Formative Assessment Module for L2 Summary Writing and the Potential for
Delivering Automatic Feedback Using Large Language Models

B TA T 4 v TVERD T2 DIRRAIRHMEE Y = —/VOR% & KFEESTEET V2 AV
BB 7 4 — RNy 7 OFEEME

Panelist: Yutaka Ishii (Chiba University ¢ Institute of Physical and Chemical Research)
A BERE (TFERT: - EULERTFERT)

Summarization in English is an essential skill for learners to acquire. However, how to teach and assess it has yet to
be explored adequately. This presentation will outline a web-based formative assessment module for summary
writing skills for supplementary use in undergraduate L2 writing courses in Japan. This module has four scaffolding
stages for revisions - text highlighting, writing outline, summary content, and paraphrasing - which enable learners
to learn summarization in stages. First, the learner can highlight what they consider important for their summary and
then create a summary outline. These text highlights and the summary outline are compared against the work of the
expert summarizer. After that, the learner reviews the appropriateness of the summary content using the summary
writing rule use checklist. Finally, paraphrasing detects the exact match strings in the learner's summary and checks
whether their summary is appropriate. As a future system extension, automatic feedback using a large-scale language
model is being considered. To confirm the feasibility of this direction, we developed a simple tool that takes a student
summary as input and automatically provides feedback based on a pre-defined rubric. A preliminary study of this will
be reported in this presentation.
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Paper Session
Room 311 Part I (9:25-9:55)
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Keywords
CLIL, assessment for learning, /X7 +—~ > A3
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Room 311 Part II (10:00-10:30)
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RF534r

EE T (EE R
Peter BERNARD (B EZHEK )
FOE BEERRKRDP)
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Room 311 Part III (13:40-14:10)
FefR R OARFNFEHERIRE S DRITE : Guessing from Context Test (DF24 HERRFIE

/NEE M R ARFERFBE)
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Room 311 Part1V (14:15-14:45)
An analysis of the criticisms of the ESAT-J using the sociocognitive framework

David ALLEN (Ochanomizu University)
Rie KOIZUMI (University of Tsukuba)

The English Speaking Achievement Test for Junior High School Students (ESAT-J) was developed by the Tokyo
Metropolitan Government and the Benesse Corporation. In AY2022, it was taken by over 69,000 third-year students
applying for senior public high schools in the Metropolitan Tokyo area. The purposes of the test are, firstly, to promote
the continuous development of English education in public schools by providing feedback about test takers’
achievement, and secondly, to provide a measure for use in public high school entrance examinations. Furthermore,
in AY2023, first- and second-year students will also take the ESAT-J, the scores of which will be used for guiding
learning and teaching only.

The introduction of the ESAT-J has garnered considerable attention from stakeholders. While positive views have
been voiced (e.g., Ishinabe, 2022; Koizumi & Nakatsuhara, 2022; Mizushima, 2022), there has also been strong
opposition (e.g., Kashimura, 2022). The aim of this presentation, therefore, is to present an analysis of the criticisms
of the ESAT-J, to evaluate the validity of those claims, and to propose future directions for the test user/developer to
consider.

For this analysis, we utilize the latest iteration of the sociocognitive framework (Chalhoub-Deville & O’Sullivan,
2021). We position each criticism within one of the four integrated arguments in the model: the Development
Argument, Measurement Argument, Theory-of-Action Argument, and Communication Argument. Our findings
reveal that the criticisms concern aspects of validity across all four arguments. For instance, criticisms concerned the
degree to which oral interaction is assessed (Development), the use of provisional scores for applicants who cannot
take the test (Measurement), the advantages perceived to be held by specific test taker groups (Theory-of-Action) and
the inadequacy of information provided to stakeholders (Communication).

Overall, our analysis highlights the necessity of specifying a theory-of-action plan that dictates how positive
consequences are to be realized and what can be done if unintended consequences arise. Moreover, given that many
of the perceived problems arose at least in part due to inadequate communication between the test user/developer and
stakeholders, the use of a communication plan is deemed essential. This should specify in detail how information is
to be communicated to the diverse range of stakeholder groups. In sum, we believe our analysis offers insights to test
developers and test users in how to manage the introduction of assessment innovations so that they can achieve their
intended positive consequences.

Keywords
ESAT-J, Speaking Test, Junior High School, Entrance Exams, Sociocognitive Framework
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317 Audio-visual room Part I (9:25-9:55)

An Empirical Study on the Effects of Written Corrective Feedback on High School Students’ Non-finite
Verb Learning

HUSILETU (University of Tsukuba)

The research on the efficacy of (WCF) has primarily focused on assessing learners’ explicit grammar knowledge
(Ellis, 2005). However, scholars have not reached a consensus on whether WCF facilitates explicit and implicit
grammar knowledge acquisition, with focusing primarily on international ESL students (Shintani & Ellis, 2013) and
Chinese EFL university students (Zeng & Shao, 2017). Research specifically targeting Chinese senior high school
students remains scarce.

The research purpose was to discover whether Direct Written Corrective Feedback (DWCF), providing correct forms
alongside the learner's language errors, can promote Chinese senior high school students’ acquisition of explicit and
implicit knowledge of non-finite verbs (Infinitive, Gerund, and Past Participle).

The experimental design included pre-tests, intervention phase, and post-tests. The participants comprised 60 first-
year senior high school students from Inner Mongolia, China, who were divided into an experimental group (n=30)
and a control group (n=30). In pre-tests, metalinguistic knowledge test (MKT) was employed to assess participants’
explicit knowledge of non-finite verbs, and timed grammaticality judgment test (TGJT) was conducted to assess
participants’ implicit knowledge of non-finite verbs. TGJT involved presenting a sequence of sentences, one by one,
and requiring participants to make judgments on the grammatical correctness or incorrectness of each sentence within
a 30-second time limit. After the intervention phase, the post-tests were conducted by using MKT and TGJT being
different from the pre-tests.

The descriptive statistics and covariance analysis (ANCOVA) regarding pre-tests and post-tests scores were
examined to test the effectiveness of DWCF on participants’ acquisition of explicit and implicit knowledge of non-
finite verbs. Both in MKT and TGJT, the experimental group, which received DWCE, exhibited substantial
advancements compared to the control group. This finding discovered that DWCF promoted Chinese senior high
school students’ acquisition of explicit and implicit knowledge of non-finite verbs. However, separate statistical
analysis in terms of gerund, infinitive and past participle in MKT and TGJT showed that significant differences in
gerund and infinitive emerged while no significant differences in past participle emerged between two groups. In
other words, DWCF promoted their acquisition of explicit and implicit knowledge of gerund and infinitive, but failed
to promote their acquisition of explicit and implicit knowledge of past participle. Finally, the questionnaire showed
that most students considered that DWCF was helpful to their acquisition of non-finite verbs.

Keywords
Direct written corrective feedback, Non-finite verbs, Explicit knowledge, Implicit knowledge
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317 Audio-visual room Part II (10:00-10:30)
Alignment as a central principle in new assessment design for within-system tests

Akihiro MATSUURA (British Council Japan)

Barry O'SULLIVAN (British Council Assessment Research Group)
Jamie DUNLEA (British Council Assessment Research Group)
Johanna MOTTERAM (British Council Global Assessments)
Fumiyo NAKATSUHARA (CRELLA, University of Bedfordshire)
Robin SKIPSEY (British Council Japan)

Chiho YOUNG-JOHNSON (Georgia State University)

In an EFL environment where the classroom is often the major source of language exposure it is essential that
standardized, large-scale assessments used within the education system take account of the language and activities
used in the classroom. However, balancing communicatively authentic tasks with the constraints of what is taught in
large classes is challenging, particularly for tests of speaking for lower proficiency levels. This paper reports on a
recent project undertaken which saw a major UK-based test developer working together with local Japanese experts
to develop a series of new speaking assessments which are aligned to English language instruction in Japanese Junior
High Schools. Using O’Sullivan’s (2021) Comprehensive Learning System as an overarching principle, alignment
of assessments to the local learning system was achieved through a direct link to classroom delivery (as identified by
an audit of frequently used textbooks), to the curriculum (the local Course of Studies) and to the standards (the CEFR-

J).

Prior to critically evaluating the speaking tasks in the textbooks, the research team defined precise inclusion and
exclusion criteria which led to the creation of a socio-cognitive proforma for speaking test specifications (e.g., Taylor
& Chan, 2015, O’Sullivan et al, 2020). This proforma was then piloted and modified to ensure it met the needs of
this particular context-of-use. A total of 310 speaking tasks from the twelve textbooks (four books for Years 7, 8, and
9, respectively) were examined for a variety of contextual parameters. The parameters included (a) skills focus, (b)
domain, (c) topic, (d) task level and content coverage, (¢) skill integration, (f) response format, (g) planning and
scaffolding, (h) delivery, (i) nature of interaction, and (j) language functions targeted. Both the CEFR and CEFR-J
levels as well as the CEFR’s descriptive schemes were employed for the task level and content coverage analyses in
order to comply with both global standards and local requirements. Outcomes identified the proportion of language
domains (personal, educational and public), the ten primary topic areas, level progression across three years (Al.1 —
A2.2), response format interactional patterns (monologic and dialogic), scaffolding (planning time), and a range of
language functions (informational, interactional and discourse management).

The outcomes demonstrated that the socio-cognitive proforma was instrumental in ensuring that the results were
beneficial in ensuring coherence between test tasks and classroom activities. The presentation concludes by
demonstrating how the empirical data from the audit informed the design of these context-specific speaking
assessments.

Keywords
systemic alignment, assessing speaking
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317 Audio-visual room Part Il (13:40-14:10)

A Baseline Washback Study of a New Placement Test for University Students Using Assessment Use
Argument Framework

Keita NAKAMURA (Eiken Foundation of Japan)
Yuya ARAI (Waseda University)

Yanping DENG (Waseda University)

Tatsuro TAHARA (Waseda University)

Yasuyo SAWAKI (Waseda University)

Kana MATSUMURA (Tsurumi University)
Xiaofei LIU (Waseda University)

This study presents the result of a larger test validation project based on the Assessment Use Argument framework
(Bachman & Palmer, 2010). The study concerns a new test of spoken English designed to place students into a
campus-wide English-speaking program at a private university in Japan. As discussed in previous studies, tests are
part of curriculum development, and the use of assessment as a means of promoting curriculum change has become
increasingly common (Andrews et al., 2002; Brown, 2008).

The new placement test, a replacement for the current computer-adaptive reading and listening-based placement test,
is designed to be better aligned with the newly implemented speaking-based curriculum. The consequences of using
the new speaking test and of the placement decisions are expected to benefit the students, tutors, program
administrators, and program management.

This study adopted a baseline washback study (Wall & Horak, 2007), which seeks to identify the characteristics of
an educational context before introducing an innovation meant to produce change. In this study, the characteristics of
the target educational context were examined with a focus on test takers’ perceptions towards the current tests, which
will be later compared with their perceptions after the new test is introduced.

A total of 166 university students who are mainly in their freshman year participated in this study by responding to
38 questionnaire items that asked about perceptions of the current placement test. The findings show the availability
of and the degree of satisfaction with the information of the test, understanding of the test construct and test use, and
the degree of match to the assigned courses based on the test results. In this presentation, the details of the study results
will be presented, together with the tutor interview results as triangulation data, and the limitation and implications of
the study will be discussed.

Keywords
validity argument, placement test, washback
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317 Audio-visual room Part IV (14:15-14:45)

A Baseline Washback Study of Placement Testing in a University English-Speaking Course in Terms of
Instructors’ Decision-making Behaviors

Kana MATSUMURA (Tsurumi University)
Xiaofei LIU (Waseda University)

Yasuyo SAWAKI (Waseda University)

Yuya ARAI (Waseda University)

Yanping DENG (Waseda University)

Keita NAKAMURA (Eiken Foundation of Japan)
Tatsuro TAHARA (Waseda University)

The current study is part of a larger project that examines the washback of an L2 English-speaking placement test in
an English-speaking course at a private university in Japan. This presentation reports on a baseline study focusing on
the usefulness of the existing placement test in the course. Baseline studies illustrate the educational context prior to
the introduction of a reformed test to serve as a focal point of comparison in determining whether changes have
indeed taken place with the introduction of a new assessment (Wall & Horak, 2007). The existing computer-adaptive
test comprises listening and reading sections but does not include a speaking section for operational reasons.
Therefore, the new test is being developed specifically to measure speaking skills to better align the construct assessed
in the placement test with the course content. By conducting interviews and gathering feedback from the instructors,
the baseline study identified potential issues and areas for enhancement in the placement test.

The present study examines: 1) How information from the existing test is used for instruction and planning; 2) How
misclassifications are handled by the program; and 3) How instructors accommodate students with different language
levels despite similar placement test scores in the classroom. A total of 100 minutes of recorded data from two online
interviews (minutes 58 and 42) with two course-instructors were transcribed into a total of 38 pages of text (5,700
and 4,800 words) and subjected to a thematic analysis with inductive coding (Braun & Clarke, 2006; Creswell &
Creswell, 2021).

Preliminary thematic analysis results have shown that the segmented text data can be categorized into 18 codes, which
were further classified into 7 themes. The findings so far indicate that instructors referred to the placement test
information as needed, both before the semester begins and during the semester. In particular, the score information
that was released two weeks prior to the class was helpful in instructional planning. However, since the current test
does not include items that measure speaking itself, they felt frustrated that the test score is only indirect information
as an indicator of their students’ English-speaking ability. Furthermore, if they questioned the validity of the
classification for a particular student, whether it was a false negative or false positive, careful consideration of
appropriate modification of activities by the instructor was necessary. The above qualitative analyses were interpreted
along with an analysis of a CEFR-based textbook series used in the course.

Keywords
Baseline washback study, English-speaking placement test, Thematic analysis
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Room 337 Part 1 (9:25-9:55)
Exploring Language Assessment Literacy Profiles of EFL Teachers in Japan
Ryuhei MIZOGUCHI (Waseda University)

Language assessment literacy (LAL) is generally defined as essential knowledge, skills and principles that
stakeholders should possess in order to use assessment in practice (Davies, 2008). Especially for language teachers,
as direct users of classroom-based assessment (CBA), having enough LAL is essential to promote positive impact of
assessments on learners. However, it has been widely reported that language teachers do not have enough LAL in
different contexts (Vogt & Tsagari, 2014). Moreover, the development of LAL has been found to be influenced by
contextual factors (Yan & Fan, 2021), indicating the importance of contextualized LAL modeling and assessment
training. Since CBA practice is a multifaceted phenomenon (Turner & Purpura, 2016), the framework of localized
language assessment literacies is preferable to a prescriptive monolithic literacy approach (Inbar-Lourie, 2016). In
Japan, teachers have had to deal with some changes in language assessment in recent years, such as the cancellation
of the introduction of external exams in the university entrance examination system and the revision of the course of
study which requires high school teachers to introduce a three-criteria-based assessment (Kantenbetsu Hyouka).
Some LAL models that have been proposed, tested, and modified in some contexts have not been widely studied in
Japan.

With this background, this study aims to identify the hypothetical and contextual dimensions of LAL that Japanese
EFL teachers need to possess by adopting a mixed-methods approach. In the quantitative part, I will investigate the
LAL needs of Japanese EFL teachers by conducting a questionnaire survey. The questionnaire was developed by
modifying the Language Assessment Literacy Survey used in Kremmel and Harding's (2020) large-scale survey to
adapt it to the Japanese context, by conducting semi-structured interviews with some in-service English teachers, and
by discussing it with a language testing expert. It is planned to collect data from over 100 pre-service and in-service
EFL teachers in Japan. The results of the survey will be analyzed using exploratory factor analysis (EFA). In the
qualitative part, follow-up interviews will be conducted with a small number of in-service teachers to explore their
interpretations of the survey and more contextual aspects of LAL for them. In this presentation, I will mainly report
on the results of the EFA to identify important LAL factors for EFL teachers in Japan.

Keywords
Language Assessment Literacy
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Room 337 Part Il (13:40-14:10)
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Room 337 Part IV (14:15-14:45)
Exploring Target Language Use tasks for the BCT-S: A content analysis of English course syllabi

Yujia ZHOU (Tokyo University of Foreign Studies)
Masashi NEGISHI (Tokyo University of Foreign Studies)
Asako YOSHITOMI (Tokyo University of Foreign Studies)
Satsuki KUROKAWA (Tohoku University)

James CARPENTER (Tsurumi University)

This study is part of a larger study on collecting data to further inform the development of a computer-delivered
speaking test for Japanese university admissions. The test is the BCT-S (British Council Tokyo University of Foreign
Studies-Speaking Test for Japanese universities), a localisation of the Aptis General Speaking component to the
Japanese context. The localisation involves test adaptations of the delivery system and marking protocols, and the
development of items that reflect Japanese high school students’ English language context of use. The BCT-S has
been administered to applicants for all faculties of Tokyo University of Foreign Studies (TUFS) from February 2022.

Different types of validity evidence have been provided for the score use of the BCT-S (e.g., Zhou et al., 2020, 2021,
2022). Due to practical constraints of test administration, the BCT-S includes only monologue tasks; this has given
rise to concerns that the test tasks may not reflect the situations where successful candidates will be using English at
TUFS. To address the concerns over the underrepresentation of the test construct, this study attempted to identify the
tasks relevant to the Target Language Use (TLU) domain (Bachman, 1990) for the BCT-S. It has been common to
select TLU tasks by using questionnaires and interviews (e.g., Nakatushara, 2014; Sawaki, 2017) or analyzing
textbooks (Takizawa et al., 2022). As each teacher at TUFS uses their own teaching materials, we adopted the
approach of analyzing syllabi to answer the following questions.

(1) What speaking skills are targeted in English courses with a focus on productive skills?
(2) What classroom activities are used in English courses with a focus on productive skills?
(3) What type of speaking tests are used to evaluate students’ speaking skills?

A content analysis was conducted for 121 syllabi of first-year English courses of both non-English and English majors
during the academic year of 2023. Three coders coded each syllabus by categorizing “target speaking skills”,
“classroom activities”, and “methods of evaluating students’ speaking performances”.

The initial analysis revealed that (1) almost half of the syllabi set improving group discussion skills as a class goal
(53%) followed by presentation skills (50%), debate skills (10%) and speech (8%), (2) the classroom activities
referred to in the syllabi include presentation (80%), group discussion (65%), pair work (25%), and debate (15%),
and (3) student performances are mainly evaluated through presentation (50%) and a group discussion test (20%).
The results show that the TLU tasks relevant to the BCT-S include both spoken production and interaction tasks. This
suggests that including test tasks that elicit a greater variety of interactional strategies may help improve the
generalizability of the BCT-S scores. The implications of using syllabus analysis in exploring TLU domains along
with directions for future research are also discussed.

Keywords
speaking test, syllabus analysis, BCT-S, group discussion, university admissions
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Part V: B)< B 33 (Institutional Member Presentations)

317 Audio-visual room Part V (14:50-15:20)
Linguaskill : KEFEIZRIT BIERA Y — 2 LYRBREE -FH Y ) 2—a v

Tomoe AOYAMA (Cambridge University Press & Assessment)
Andrew ARCHER (Cambridge University Press & Assessment)
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The Cabinet approved a Basic Plan for the Promotion of Education (2023-2027) in June 2023. One of the goals of
this education policy refers to encouraging students to study abroad and enhancing foreign language education as
fundamental measures. It mentions specific indicators such as dispatching 500,000 Japanese students to study abroad
by 2033 and increasing the proportion of high school students who have achieved at least the CEFR B1 level or
higher in English proficiency (targeting over 30% within five years), particularly for those expected to play an active
role globally.

As a possible suggesting to achieving this, we will talk about a couple of examples of the introduction of Linguaskill,
taking advantage of its features (flexible, accurate, fast & reliable) and how it could be used in the various stages of
the four-year on-campus assessment process. We will also introduce "'Write & Improve' and 'Evolve' as learning
solutions compatible with Linguaskill.

Keywords
7Y w3, Linguaskill, U > T AF L, ALSE - FHEY Y 2—va >
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Workshop Information

Acquiring Analytical Methods for Generalized Linear Mixed Models (GLMMs) Using R
Based on Examples of Analysis in the Field of Linguistic Research
(Conducted in Japanese)

Lecturer: Yu TAMURA (Kansai University)
Chair: Toshihide O’KI (Hakuoh University)

Date: September 10, 2023, 9:00-12:00 (with intermissions)

Venue: C-18 (Chu-Kougitou), Bungakubu Dai-ni Kougishitsu

Fee: Free (¥1,000 for non-members)

Maximum number of participants: 25

Application deadline: September 3

(Registration will be closed after the number of participants reaches the maximum)

Prerequisite: Participants are required to be familiar with basic data handling in R and understand basic concepts of
statistical analysis, especially regression analysis. Please bring a laptop computer with the following
two programs preinstalled.

(@ R 3.5.0 or higher version (https://cran.r-project.org/)
(b) RStudio Desktop (any version)

Objectives

1. Understand what a GLMM is

2. Acquire skills to perform GLMMs using R

3. Understand what to consider when reporting the results of the analysis in a paper

Procedure
1. Theory
2. Practice

1. Data preprocessing

2. Data analysis

3. Interpretation of analysis results

4. Graphical presentation and reporting of results
3. Questions and answer session

How to register
1. To register for the workshop, please go to the following website with the URL or QR code below and fill out the

necessary information.

URL.: https://forms.gle/fr1 oCnsDyFWkW7WXA
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2. Ifthere is a problem with online registration, applicants are also accepted by email to Akiyo HIRAI (University
of Tsukuba) at hirai.akiyo.ft(at)u.tsukuba.ac.jp

Let us know the following information when you register for the workshop.
(1) Your name, affiliation, and email address
(2) Reason(s) for participating in this workshop
(3) Questions for the instructor, if you have any (Optional)
(4) Questions from the instructor
Q1. What kind of data do you expect to use in the analysis of generalized linear mixed models (e.g., rating on a
questionnaire, correct/incorrect data on a test, reaction time data)
Q2. What, if any, difficulties do you have when analyzing generalized linear mixed models?
(5) Requests for this workshop, or JLTA workshops in general (Optional)
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5. Conference Venue

ZFET7 1R (Access to the University)
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International Center Station (Sendai Subway Tozai Line)

X2/ ATV (Campus Map)
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http://www.ccds.ihe.tohoku.ac.jp/wp-content/uploads/2021/03/a5959224e6e2e25d783ach0f7d61978e.pdf
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ETS Japan & RI&4t
https://www.etsjapan.jp

FrEFREFIEBNEAN REmEMREIFHMER S

https://english-assessment.org

KAtV c AV F—T = — X
https://www.l-interface.co.jp

Bt BEREMFET  *
https://www.jiem.co.jp/

RSN EE
https://www.kirihara.co.jp

HREMt o — L% ¥ X+ G-TELP B AEE/H
https://g-telp.jp

Cambridge University Press & Assessment >k
https://www.cambridge.org/english

ERARHES - BAFERARE L F—
https:/www.jpf.go.jp (EBERTRESE b v 7 R—D)

—RHEHEAERE YRR a2 =0 —va VR
https://www.iibc-global.org/index.html

(B B ASEERE RS
https://www.eiken.or.jp

BT Vv Ve UBREH %
http://www.pearson.co.jp/

British Council
https://englishonline.britishcouncil.org/jp/

VELC#t%Z (BHBR KAt eRE) *
http://www.velctest.org/index.html
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We are deeply grateful to the following companies, corporations, and organizations
for their support of our association.

Four companies, corporations, and organizations have Commercial exhibits at the

JLTA 26th Annual Conference. We would like to express our sincere gratitude for
their contribution to the conference.
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Commercial Exhibits (BR#HEEZE) *
Exhibits are located in the 135 on the 1st floor in the building of
Department of Arts and Letters (C-13).
JoRIT, SCFAFZERHS L BE 135 TERVVZ L TR D £,

AARSEET A N2 (JLTA) (0234 ) A ERFFE K256 K EH
Handbook of the 26th Conference of the Japan Language Testing Association
FATH : 202348 H20H
AT BRSIET A MER(LTA) &R EHEMR (FERT)
B ¢ T036-8560 FARWRILRTTH SCRMT ]
SLRTR A B HEES PR BOR PR J2ie o & — BRI —BRAITTEE
TEL: 0172-36-2111 (ft38)
E-mail: ul6yoko@gmail.com
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