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Welcome to LTRC 99 in Tsukuba, Japan
Randolph H. Thrasher (International Christian University)

In 1999, for the first time in it’s 20 year history, the Language Testing Research Colloquium
(LTRC) will be held in Asia. Our Japan Language Testing Association (JLTA) will host LTRC 99
from July 28 to 31 at the Tsukuba International Convention Center.

It is a huge responsibility but at the same time a wonderful opportunity. Having LTRC in
Japan will allow a large number of Japanese scholars to discuss testing matters with the top
experts in the field. It will also be a chance for those working in Japan to present our testing
research to an international audience to help them better understand the situation here. But, most
important of all, it can be an opportunity to show Japanese language teachers the testing practices
and standards of the international testing community. It is particularly significant that the
International Language Testing Association (ILTA), the body whose annual conference LTRC is,
plans to present its newly drafted ‘Language Testing Code of Practice’ at LTRC 99. This document
attempts to spell out the standards which a good test should meet, the responsibilities of those
who design, write, administer, and analyze tests, and the proper use of test results. It is the fruit
of 4 years of hard work by the leaders in the language testing field and should become the standard
by which we and the tests we produce will be judged. The document also fits well the theme of
LTRC 99 — the Social Responsibility of Language Testing in the 21st Century. A major section of
the Language Testing Code of Practice deals with testers’ responsibility to stakeholders — those
whose lives the test has impact on. The Code asks us to interpret stakeholders broadly. They
include not just the test takers but their family, the institution using the test results, and the
society in which the test is used.

Each LTRC provides the opportunity to learn what is happening at the cutting edge of language
testing but with the unveiling of the Language Testing Code of Practice and the fact that it is being
held for the first time outside of Europe or North America, makes LTRC 99 especially important. In
many countries, 21 is considered the age at which young people become adults. LTRC 99 marks
the 21st year since this conference began. It is the hope of the organizing committee that the
Tsukuba conference will be remembered as the point at which the language testing community
became truly international and a fully mature, responsible body capable of taking the leadership

our field so badly needs. I hope all of you can be there to be part of this great occasion.
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The Secretariat for LTRC 99

LTRC 99

758 Shibahara Togura-machi Hanishina-gun
Nagano-ken, 389-0813, JAPAN

TEL: +81-26-275-1964

FAX: +81-26-275-1970

e-mail address: youichi@avis.ne.jp

(NAKAMURA Youichi)
URL: http://www.avis.ne.jp/~youichi/JLTA.htm!

Call for papers, the deadline

The deadline of the abstracts for the pre-
sentations in LTRC 99 is fast approaching.

The deadline for Symposia Proposals is
Friday, October 30, 1998.

The deadline for other abstracts (Research
reports, Poster sessions, student research
reports) is Friday, November 20, 1998.

For more information on ‘Call for papers,’
try visiting the JLTA homepage (http:/
Iwww.avis.ne.jp/~youichi/JLTA .html) and/or
the ILTA homepage (http://www.surrey.k
/ELI/ilta/ltrc99.html).

Draft Program

Wednesday, July 28, 1999

' Commercial Exhibition

A commercial exhibition of publications,
computer software and hardware will

‘take place during the Colloquium.

If you wish to be an exhibitor, please

apply to the Secretariat.

Registration |
JLTA Annual Conference

JLTA Members
LTRC participants

Free

Non-members

¥ 3,000

LTRC

Before June 15, 1999

{ Members

(ILTA and/or JLTA affiliates)
Students
(A copy of student ID is required)

¥15,000

Non-members

¥20,000

Banquet

¥ 7,000

Group photo

¥ 2,000

After June 16, 1999

Members
(ILTA and/or JLTA affiliates)

Students
(A copy of student ID is required)

¥20,000

Non-members

¥25,000

Banquet

¥ 7,000

Group photo

¥ 2,000

Afternoon | JLTA Annual Conference
LTRC Opening Ceremony
Evening Plenary Speech 1
Welcome party
Thursday, July 29, 1999
. Student papers
Morning - -
Panel Discussion
Paper Session 1
Afternoon £ - .
Symposium
Evening ILTA Business Meeting

Friday, July 30, 1999

Paper Session 2

Morning
Plenary Speech 2
Paper Session 3
Afternoon | Poster presentation
Poster discussion
Evening Banquet

Saturday, July 31, 1999

Paper Session 4

Morning

Summing up & Closing Session
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Accommodations

Reservations can be made through
our official travel agent, Tsukuba
branch office of Japan Travel Bureau
Inc. (JTB). JTB has reserved rocoms at

hotels in Tsukuba during the
Colloquium.
More detailed information

about the Program, Registration
and Accommodations, the way of
payment will be provided in our
second circular to be issued in
January 1999.

The registration form and
the postal transfer form will
also be attached to the second
circular.
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“The Roles And Responsibilities Of As-
sessment In Foreign Language Education”
James D. Brown (University of Hawaii, Manoa)

On July 26, 1998, The Japan Language
Testing Association had the privilege of hosting a
talk by Dr. J. D. Brown of the Department of
ESL at the University of Hawaii at Manoa at
JLTA’s Second National Conference. Dr. Brown
is highly regarded as an expert on language
testing, and his speech, indeed the entire
conference, focused on the roles and responsi-
bilities of assessment in foreign language
education.

Dr. Brown divided his speech into four main
areas: the purposes of assessment, the effects of
assessment, the roles of assessment, and the
responsibilities of assessment. Regarding the
purposes of assessment, Dr. Brown provided a
concise summary of the two types of tests given
in language assessment: norm-referenced and
criterion-referenced tests. The former compares
students with each other, and is designed to
spread students out into a normal distribution.
Norm-referenced tests are generally used by

administrators to determine language aptitude
and proficiency in order to place students into
the appropriate courses. Criterion-referenced
tests, on the other hand, are more typically
conducted by teachers and measure how much
material students know. There are generally
three types of criterion-referenced tests: diag-
nostics tests, progress tests, and achievement
tests. Dr. Brown stated that both norm- and
criterion-referenced tests are important in
language assessment, and that it is essential
to understand the differences between the two.

Dr. Brown then discussed the effects of
assessment on teaching and learning, also
known as “washback,” which may be negative
or positive. Negative washback can be seen in
four areas: teaching, course content, course
characteristics, and class time. By narrowly
focusing on test material in the classroom,
educators may neglect spending time on more
complex cognitive skills, teach unnaturally, and
unwittingly create a tense classroom environ-
ment. Positive washback may be observed in
the following areas: test design, test content,
logistic factors, and test interpretation factors.
Some results of positive washback include the
use of more open-ended items and authentic
material on tests, involvement of teachers and
administrators in all phases of testing, and
ensuring that test results are believable,
reliable, and fair.

Washback effects are magnified in what Dr.
Brown terms “superordinate” tests —those tests
that have a substantially greater impact on the
people involved. Some examples include the
TOEFL and the university entrance examina-
tions in Japan. Dr. Brown noted how so-called
Prestige and People factors (e.g. perceived im-
portance of tests, monopoly on assessment,
degree of anxiety involved) are closely related to
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superordinate tests, while Curriculum and Test
factors (e.g. match of test to current teaching
practices, utility and practicality of test), which
are more closely related to the classroom, are
not.

In terms of the roles of assessment, Dr. Brown
identified six ways in which assessment affects
curriculum and vice versa. These are: analyzing
students’ needs, setting goals and objectives,
developing program level tests, producing
materials, delivering instruction, and evaluating
program effectiveness. Dr. Brown stressed the
importance of systematic development in order to
create tests that do a better job of assessment.
This continual process leads to improvements in
both tests and curriculum. He also pointed out
that clear goals and objectives help educators
focus on what students should do, and while this
may lead to “teaching to the test,” this is not
inherently negative if the tests truly reflect the
goals and objectives of the test and are well-
developed tests. The range of test items too
should be expanded to include not only
traditional select response types (e.g. multiple
choice) and productive response types (e.g. fill in
the blanks), but should also include personal
response items (e.g. portfolios, conferences, self-
assessment). This in turn will have a positive
effect on teaching. Finally, he stated that both
summative and formative evaluation of language
program effectiveness should be performed on an
ongoing basis to show how much students have
learned, and this information can be used to
defend programs should they come under attack.

Regarding the responsibilities of assessment,
Dr. Brown cited the recent works of Messick and
Cronbach, both of whom have expanded the
traditional notions of validity in assessment.
Messick discusses evidential bases of test
interpretation and test use which include the
need for empirical investigation of construct
validity and utility of the test. He then talks of
the consequential bases which require judgment
of value implications and social consequences of
the test. Messick argues that these responsi-
bilities have been neglected in the past, but
must be considered and dealt with. Cronbach
looks at validity from four perspectives: the
Functional perspective, the Political perspective,
the Economic perspective, and the Explanatory

perspective. According to Cronbach, investiga-
tors need to consider what the test scores are
used for, and have the responsibility of
educating non-professionals on testing prac-
tices. In addition, testers should not be overly
influenced by the people in power. Financial
considerations such as the costs of testing (both
direct and indirect) should be taken into
account. Cronbach suggests taking a strong,
theory-driven explanatory approach into the
search for evidence supporting test validity.

Dr. Brown then focused on the Japanese
university entrance examinations and posed a
series of insightful questions on their purposes,
effects, roles, and responsibilities. He question-
ed, for example, the true purpose of the en-
trance examinations, pointing out that they
may actually be tests of toughness and/or
obedience. He also pondered the negative
washback effects of the entrance examinations
and whether test design factors could be
improved to create more positive washback. He
questioned the logic of having tests developed
by amateurs, and brought up the possibility of
having a centralized, not necessarily govern-
ment-run body to be in charge of all university
entrance examinations. He also suggested that
alumni support and/or corporate sponsorship
should be considered as possible sources of
university funding, rather than the current
situation in which the people who fail the tests
support the educational institution from which
they do not benefit by paying exorbitant test
fees. Finally, Dr. Brown spoke of how language
testing in Japan was coming of age, and his
positive outlook for the future.

JLTA would like to thank Dr. Brown for his
thought-provoking and inspirational speech,
and for his continued contribution towards the
improvement of language testing especially in
Japan.

Reporter :
Paul Kandasamy (Tokai University)
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“The Acquisition of an Academic Vocab-
ulary Within a Course of Study”
Peter Hare (W K%)

As part of the morning program of concurrent
sessions from 9:00 to 10:20 a.m., two 30-minute
presentations were given in English. In the first,
entitled “The Acquisition of an Academic
Vocabulary Within a Course of Study,” Peter
Hare of Toyo University presented a study he
had conducted in New Zealand with four
Samoan informants enrolled in an in-service
course for teachers. He used think-aloud protocol
and interviews to record what strategies his
subjects used in order to learn academic
vocabulary in texts and to create vocabulary
cards. A 100-item test of academic English was
compiled from words which the subjects had
earlier classified as “known” or “unknown,” and
administered to discover how consistently the
subjects applied the criteria used to classify the
words. He also wanted to determine the relative
effectiveness of eight distinct vocabulary learning
strategies he had taught his students. He found
that criteria were not applied consistently,

perhaps due to unknown words being mis-
takenly identified as known words of similar
appearance. He also found that Samoan
cultural factors such as lack of willingness to
verbalize thought processes in English
hampered the effectiveness of the think-aloud
protocol. Switching to the use of interviews,
Hare found that diminished roles of reading
and interaction in academic contexts in Samoa
made individual use of the dictionary the most
important resource, but that lack in both
quality and quantity of dictionaries in Samoa
compounded the challenge to EFL instructors.
This reporter found Hare’s use of a think-
aloud protocol interesting from the standpoint
of assessment. Its appeal as a research tool
rests in its ability to supply virtually immediate
feedback from the language learners
themselves, but it can also be affected by the
impact of culture on expressing introspection
and by whatever impact the format or content
of the test or protocol has. In Hare’s words,
“The think-aloud protocol is a flawed research
tool especially when the informants have to use
a language they are not proficient in, but we
don’t have anything better and it does give us
some insight as opposed to no insight into the
strategies a learner is using on a task.” He
suggesté its effectiveness might improve if
informants were allowed to practice beforehand.

“Organizing Student-led Seminars”
Errol MacDonald (B T3 k4%2)

The second presentation, entitled “Organizing
Student-led Seminars,” was given by Errol
MacDonald of Tokyo Kogei Women’s Junior
College. He described his innovations in
organization, pedagogy, and assessment used
in a speech presentation course for 25
advanced-level EFL students at Tokyo Keizai
University. Among these were student use of
the Internet as a resource for topical data;
monitoring student work in progress via e-mail;
dividing the class into three ‘discussion groups’
so as to allow three 25-minute presentations to
be given simultaneously; and rotating three
pairs of presenters so as to allow their topic
and delivery to be heard and evaluated by each

group. Peer and self-evaluation employed check-
lists of specifications to be assessed on a 3-
point scale. The peer-evaluation proved to be
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the primary source used for the instructor’s
assessment of each pair of presenters after he
found that rank order of his own scores and
those from peers were quite similar. In this way,
the instructor had more time to attend to
classroom management while the students who
served as the audience for these presentations
were induced to take a more active and critical
role in what was happening in the class. In the
Q & A session that followed Mr. MacDonald
pointed out that in his view, the use of peer-
evaluation not only increased the validity of the
assessments in the students’ eyes but that the
grades that resulted tallied well with their
standing in the university as a whole.

In both presentations, we can see the recent
trend towards use of evaluation procedures that
1) get the learner more involved in the evalua-
tion process, 2) relate more directly to learning
and teaching processes in the classroom. The
two presentations helped remind us that the
range of investigation in language testing is
indeed broad and always linked to our commit-
ment as educators.

Reporter : J. K. Hubbell ((EBIK%)
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