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Tomoko Fujita (Rikkyo University). Peer, Self-
and Instructor Assessment in EFL Speech Classes:

Relationships and Validity

A report was made on the research conducted with
the presenter’s first year EFL students on oral
presentations. The purpose of the project was to
examine the nature and relationship among peer, self-,
and instructor evaluation of the oral presentations
required in her courses. After a brief introduction
she gave a summary of the published articles she had
looked at in regard to the topic, then proceeded to
outline her own study.

The p.resenter worked with a sample of 60
freshmen students of differing English language

proficiency, showed them samples of the previous
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year’s student presentations via video, and offered a
variety of topics from which the students could
choose for their own presentations. The assessment
schedule presented to students indicated that students
would 1) spend the first week presenting to the class
while being video-ed, 2) view themselves and others
presenting so that they could evaluate one another
during the second week, and then 3) receive their
own scores along with the class average of others’
scores and comments from both the other students
and the instructor.

From these evaluations, the presenter was able to
calculate correlations among the three various
individual assessments, in addition to the inter-
category assessments on the evaluation form. She
then used Hotelling t-observed values to compare the
difference between the individual’s evaluation of
themselves and their peers, and themselves and the
instructor. The largest problem arose in the study
because of the difference in group size between the
number of students assessing an individual and the
fact that there was only one instructor to which
comparison could be made. She also indicated that
she had factored the categories on the evaluation
sheets in an attempt to reduce the number of items,
but she did not have enough time to present the
results in detail, except to say that the final decision
based on the factorization was to retain all of the
categories instead of reducing the number of specific
areas of evaluation.

The final point that should be made in reporting
this presentation is that the presenter herself
demonstrated excellent oral presentation skills at the
session and would have provided a good example for
her students.

She was organized, well-prepared,

made appropiate eye contact, and was clearly familiar

with her material. The discussion she provided was
stimulating and self-critical when necessary. All
relevant details were provided and she competently
responded to any questions at the end of the

presentation.

Reporter: Elizabeth Heiser
(Kansai Gaikokugo University)

Tetsuhito Shizuka (Institute of Foreign Language
and Education Research, Kansai University).
Feasibility of Using Learner-Perceived Sentence

Difficulty asa Reading Ability

A report was presented on the feasibility of using
learner-perceived sentence evaluations of difficulty
as an indicator of reading ability. The thesis
appeared to be “that depending upon the perceived
difficulty of a reading sentence by a subject, one
could determine the level of the student’s reading
ability.” He suggested that a more straightforward
manner of determining the reader’s comprehension
when being tested for reading ability would be to ask
the testees. The presentation attempted to provide
arguments suggesting the use of such subjective data
as a basis of estimating reading proficiency.

The sample consisted of 430 Japanese EFL
learners who were shown a set of 40 sentences.
They were asked to classify them into one of five
groups or levels of difficulty based on the
individual’s personal experience or English language
ability. The data from these ratings were fitted into
the Rasch scale model using facets. Data reliability
was extremely high for such subjective input at .9582
(N = 371) for the 40 items. Inquiries concerning the
base evaluation of the difficulty of the material by

more objective means revealed that the 40 sentences
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had been subjected to computer Flesch Reading Ease
evaluations which presuppose input of a coherent
nature, that is, paragraph structure and consistent
content; criteria which the 40 independent sentences
did not meet.
The findings were stated as 1) readability
perception ratings produce high internal consistency,
2) subjectively perceived readability correlates
significantly with the Flesch Reading Ease scores,
and 3) ability measures derived from the readability
perception of students correlates significantly with
TOEFL and two other class performance measures,
but the procedural problems with the project seem to
undermine the conclusions. He stated at the
beginning of the presentation that “certain conditions
needed to be met” in order for the procedure to be
useful. He concluded by commenting that for
ability estimation the procedure needed to be used in
situations where it was to the individuals advantage
not to fake their ability, which seems to imply some
students saw the evaluation task as a test of their own
ability and attempted to over estimate their score at
accurately evaluating the sentences, perhaps by
stating difficult sentences were easier than they
actually found them to be. This must have been a
rather disappointing conclusion to have reached after

such extensive work.

Reporter: Elizabeth Heiser

(Kansai Gaikokugo University)
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NEW ETS' GLOBAL INSTITUTE COURSE
Design and Development of Language Assessments
January 28-30 & June 17-19, 2002

ETS® Global Institute training course the Design and
Development of Language Assessments will provide you
with the technical resources you need to development and
administration of your own language testing program —
according to your assessment needs. The course covers
procedures followed in the establishment and management
of second or foreign language assessments, and features
discussions centered on the latest research in the area of
language testing and applied technology.

For more information, please visit ETS’
http://www.ets.org/etsglobal/newcourse.html.

web site at
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