H &

]l
oM

7 A b % £ (JLTA)

BT EHE2EHRE KRS QIFE) 7 v 7 J A

The Seventh Annual Conference
of

The Japan Language Testing Association

KeF—= ([EBEYHLTAT AV TAT 4 VI PREEFEBICELTHE)

Language Learning and Testing: The Role of Testing for Language Learning

HEF: 2003410 H25 B (£) 8:50 ~ 17:45

&8 . RBARFEREHFT LM (BEX v " RJHX)
(T 860-8555 HEATT AR 2-40-1)

HASET A FEE (JLTA)
The Japan Language Testing Association (JLTA)

HHEE
T389-0813 EEREREIFSITZE 758
TEL 026-275-1964 FAX 026-275-1970

e-mail: vouichi@avis.ne.jp
URL: http://www.avis.ne.jp/~youichi/JLTA.html




< B O R k= E i

=3

Kk E— (BHERE - FUERFH EEIR)

Randolph Thrasher ({f#8% U A KT - EREEBRTFAHER)
it S CREBHRF)

iy E— (BBKRFE)

i e e e R s

BE & (REAREF)
HBR & ([ EFRKEF)
TR EE GRAEFHRF)
KEF —3R (BEFERTF)

ANITR =P Sva R (A HEBITEKRT)

Bl FZ= (brEFE R

BE HER (KRB e R =)
Elizabeth Heiser (International Pacific College)
g wik (FEHEBERE)

fEE & (CRMERZE)

Soo-im Lee (BB KE)

W OEE CRREHERFIFEH)



$5 7 B K &£ 7 v J 9 A

10H 240 (&)
17:00 ~ 18:30 EHFES (FEREFTNLF ¥ v X))

10H25R (1)
8:50 ~ = £
9:20 ~9:35 208RE (C301 HE) Besle BAR ¥ (RBREXKE)

SF KK BZ (BREXFE - AREKFAEHR)

9:40~12:20 HEEE (BHR304, HEI1045) I 9:40 ~10:20
11 10:20~11:00

# 1= (B201 REEHE=E) da KB BEE  (@BEAXE)

@ H#LIl Can-doHBERD =D DOIEFERESH MBI S ORRET
BB BEEX @HREZFKH)
e MF  GERSAEERFERFER)
B BX  (RERF - HEER)
B_E EE GRAEEKRT)

® %HEI BAANEBFEHEEOEFAVINLF VAV —RBE*RIHETOES
E_
rH . O\RIESHSHMER)

2% (B202 HHEHEE) 5]£ Terry Laskowski (FEA<AZE)

® %*E1 A Possibility of Norm-Referenced Testing for Educational Purposes in Japan —

A TOEIC Case Study —
MIZUMOTO Atsushi (Graduate School of Language
Education and Information Science, Ritsumeikan
University)

@ %11 Enhancing the Learning, Teaching and Testing of New Vocabulary by
Systematically Using a Depth of Lexical Processing Scale and a Vocabulary
Learning Strategies Taxonomy
John Paul Loucky (Seinan Women’s University)



#3=x (D201 =) A& BH WL EREKXE)

® BRI FLA XAV TR MEREEORE - BT
BRHELE RERKFRZEEEVH-)

® #XKI TOEIC TRAFHY %27 LORE
Il BE (EEREELKY)

4% (D202 HE) e WAk BE (FEKEREAE)

@ FFR1 BRABICLIAC—%L7EAOTHITIEY:
MROFIE RERFERFRELER)

%% 11 RAZZE Can-do-statements O IRT REE{L
Fo #2 G@HEX®
A RF  (demEXRZ)
RBAE fi— @HEXKP)
BER BX GHEK¥)

B5E (D203 H=E) Az RE Rz (LEEHHRKE)

©@ %X A Vocabulary Level Test at the 1000-Word Level
Paul Westrick (Kyushu University)
J. Lake (Fukucka Jo Gakuin and Kyushu University)

@ K1 Examining the Rationale of Vocabulary Size Tests Based on Word-Frequency
Levels
KATAGIRI Kazuhiko (Reitaku University)
11:00~11:10 ¢k &
11:10~12:30 % W # I (C301 H=)
Bl AT IEH (EBHEEBEXZE)
B &k KK EBZ (Bgk®)

Topic: Interactive Impacts of English Testing, Teaching, and Learning
in Korea

Speaker: Oryang Kwon (Seoul National University)

12:30~13:30 B £/ (AL 1HBE—4S8E KAEE I BELENSES)



13:30~14:50 Wk (BF3049, HEI104H) I 13:30~14:10
I 14:10~14:50

1% (B201 HRBEE=E) T4  JeffHubbell (BEBIK%)

@ %#&1 The Role of the TOEIC in Measuring Language Learning
Sandra V. Williams (Hiroshima Kokusai Gakkuin
University)

@ X1 Multiple Imputation in Latent Growth Curve Analysis
Steven Ross (Kwansei Gakuin University)

F 2= (B202 REEHE) AL Ml BRI (BHEEITHEKF)

@ FEFI Anlnvestigation of Method Effects in Reading Comprehension Tests: Text
Structure and Response Format
Miyoko Kobayashi (Graduate School of Language
Sciences, Kanda University of International
Studies)

@ RFEN EBRHE-BRROAZAEIROONIEFENET A M, BLUEOXRE
EH M (BERKXSE

% 3% (D201 HX) g4 #fi FEZ (LEFEERKSE

@ %% Introducing Exit Competencies into a University English Course
Brendan Rodda (Kanda University of International
Studies)

@® &1 Standardized Testing as a Graduation Requirement: The Case of the CET
(College English Test) in China
Robert J. Fouser (Kyoto University)

$F4E (D202 #=E) e K —k (BEXH)

@ %#1 FBEHEORBICHT I EERBHMOFE~BEFEROZIIIEDL

S REBERIET I~
Ak FH  (BHEAEKRP)

® %£1 WEBLODOXEFEFE®RNT A FORR
B3 @2 CGEEERKFE



# 5% (D203 #H=E) T4 kA f (BEEXKSE
@ #F1 Self-Assessment, Peer-Assessment, and Teacher-Assessment on Japanese
’ University Students’ writing an English Composition

Sumie Matsuno (Aichi Prefectural University)

14:50~15:00 ¢tk &

15:00~16:50 YrRITA (C301 H=E)

Topic: The Role of Testing in Language Learning

Coordinator & Panelist: Yuji Nakamura (Tokyo Keizai University)
Panelists: Ken Norizuki (Shizuoka Sangyo University)
Garold Murray (Tokai University)
Yoshinori Watanabe (Akita University)
17:00~17:30  #& £ (C301 HE) :
Gl BA % (RBEXE)
BREH
#E FERR PH E— (FEXP

17:30~17:45 Ha0&RE (C301 #H=)

El&R Randolph Thrasher (#{fi%V X FEHEHKE -
EREEBREAHER)

18:00~19:30 % B 2 KTOKREE LS arF—N)

T4 Terry Laskowski (fEA k)



¥ R B B (ABSTRACTS)

E AR K

Interactive Impacts of English Testing, Teaching, and

Learning in Korea

Oryang Kwon (Seoul National University)

An educational reform is multi-faceted, and is not obtainable through a single approach.
It needs to include changes in all the major facets of education, such as curriculum,
textbook, teacher training, testing, teaching methodology, and administrative supports.
Since the early 1990s, the government and academic circle of Korea have innovated and
renovated several components of English education; they changed the curricula,
textbooks, teacher training and retraining system and curricula, English testing, and
classroom teaching methodology.

The 6™ National Curriculum was promulgated in 1992 to become effective from 1995
for middle-school English and 1996 for high-school English. The 6™ Curriculum was
innovative in that it discarded the old grammatical syllabus and adopted a modified
version of functional syllabus. Other characteristics of the 6™ Curriculum included
comprehension before production, emphasis on communicative competence, and
fluency over accuracy. All these characteristics meant drastic changes from the
traditional grammatical syllabus. The new curriculum made it necessary to adopt a new
type of test, which put an emphasis on communicative competence.

English language testing was the second to be changed in the series of English
education reform. From 1992 to 1993, with the help of a group of ELT professors who
had earned their doctoral degrees in ESL/EFL, the MOE administered a series of seven
pilot tests for the new College Scholastic Ability Test (CSAT), which was first
administered in 1993 as the nation-wide official college entrance examination for the
school year of 1994. The CSAT English test writers, who were a group of ELT
professors, proposed a new model of proficiency test emphasizing communicative
ability, which included a listening comprehension test for the first time in its history and
a reading comprehension test that emphasized the ability to understand the topic, main
idea, and other discourse knowledge. The washback effect of the new CSAT was
immediate and far-reaching. High-school and even middle-school English tests imitated
the format and focus of the CSAT. The CSAT English test also made teachers and
students pay attention to listening and communicative reading.



The textbooks based on the changed curricula spared more pages for communicative
activities than previous ones did. Listening activities were included for the changed
teaching and learning principles. When obligatory English instruction was introduced in
1997 into elementary schools, the textbooks for the first two years (i.e., 3rd and 4th
grades) contained only pictures, as the curricula allowed only spoken English for the
first two years of English instruction.

The 7™ National Curriculum, which was to be effective in 2000 for middle school and
2001 for high school, continued to emphasize communicative competence, and yet
included grammar as an important part for language learning. The 7" Curriculum also
stipulated that classroom assessment be done through performance assessment,
especially elementary school English.

Performance assessment posed difficulties for English teachers, for the teachers were
not capable of implementing such assessment. The MOE provided the teachers with
some practical guidelines and assistance through in-service training and supervision.
The performance assessment thus became an important buzzword in English education
in Korea.

In 2000, the MOE began to urge teachers to teach English through English (TETE).
This reform, coupled with the performance assessment, began to have a tremendous
impact on classroom teaching and learning. Although not all teachers are doing TETE,
the step certainly increased the amount of English use by the teachers.

English testing, teaching, and learning in Korea have undergone reforms for a decade,
and their interrelationships were observed in several ways.
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The Role of Testing in Language Learning
Coordinator & Panelist: Yuji Nakamura (Tokyo Keizai University)
Panelists: Ken Norizuki (Shizuoka Sangyo University)
Garold Murray (Tokai University)

Yoshinori Watanabe (Akita University)

The purpose of this symposium is 1) to bring together a range of papers in the field of
language testing, learning, and teaching; 2) to allow participants discuss the issues
concerned; and, 3) to answer the question "How language teachers can make effective
use of the studies of language testing for theoretical and pedagogical purposes?"

Yuji Nakamura, Coordinator & Panelist

Impacts of External English Tests on Learners

One of the aims of using internal or external tests is to create a positive impact on the
classroom. This paper presents some of the results of an external English test conducted
on a large scale with university students. Although the focus is the impact of an external
test on student motivation and attitudes, other findings related to teacher reactions and
classroom language teaching are also reported. Implications are suggested for the use of
external tests.



Ken Norizuki

Growth- and Learning-Oriented Testing and Assessment

Tests are often considered as tools of selection, grouping and grading, or even
punishment. All of them (expect for the last) are indispensable functions of testing, but
they are not what testing is all about. This presentation will focus on in-class growth-
and learning-oriented testing and assessment, which is designed to help students learn
the language and enhance their ability and motivation to use it in a meaningful context.

Garold Murray

Language Testing and Learner Autonomy: Strange Bedfellows

The role of testing in language programs that promote learner autonomy and
self-directed learning is problematic. This paper briefly looks at the theoretical issues,
describes how teachers are meeting the challenges of putting theory into practice, and
concludes by exploring needs and implications.

Yoshinori Watanabe

Does Evaluation Motivate Learners? - Not Necessarily!

It is normal to claim that if there is a 'good' test, students work harder for it than
otherwise. However, a body of recent research into washback effects of language testing
indicates that washback is an extraordinarily complex PHENOMENON rather than
monolithic. This presentation attempts to explicate the relationship between motivation
and evaluation practices in EFL, by referring to the research findings that have recently
been made in the field of motivation and washback. Several suggestions will be offered
as to how to motivate learners BY EVALUATION and how to investigate the issue

empirically.
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Haastrup, K., & Henriksen, B. (2000). Vocabulary acquisition: Acquiring depth of knowledge
through network building. International Journal of Applied Linguistics, 10, 221-239.
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@ A Possibility of Norm-Referenced Testing for Educational Purposes
in Japan — A TOEIC Case Study —

MIZUMOTO Atsushi (Graduate School of
Language Education and Information Science,

Ritsumeikan University)

Tests play an integral role in language teaching and learning. Especially, in a country like Japan,
where English is learned as a foreign language and the amount of learners’ exposure to English
in daily lives is limited, tests often tend to be regarded as the center and the yardstick of one’s
English proficiency. Hence, the whole idea of studying and teaching English for most people
could boil down to “study for tests.” In spite of this widespread use of tests, however, the
consensus in the testing community is that there is no such thing as a perfect test although most
of the lay people do not know this undeniable fact. In this study, a possibility of regarding a
norm-referenced test, the TOEIC, as a criterion-referenced test was explored. A questionnaire
and a question analysis were carried out. Test takers revealed their unawareness toward the
differences among tests administered to them. Furthermore, the TOEIC questions analyzed
showed the distinct characteristics of the TOEIC, which has common questions test takers
should learn in every administration. Based on these findings, a 12-hour TOEIC preparation
course mainly focusing on teaching questions that are most likely to be asked was conducted.
The scores of the students, with the idea that the TOEIC can be studied for, after the course
showed clear score gains compared with those before the treatment. The result suggests a
possibility of altering the notion of conventional test practices employed in the TOEIC into one
for educational purposes.

i1



@ Enhancing the Learning, Teaching and Testing of New Vocabulary
by Systematically Using a Depth of Lexical Processing Scale and a

Vocabulary Learning Strategies Taxonomy

- John Paul Loucky (Seinan Women’s University)

Although developing good guessing skills is very important, especially when one is without
access to a dictionary, training students to use both bilingual book and computerized dictionaries
by maximizing their retrieving, recording, rehearsal and recycling functions for most rapid TL
access and acquisition now seem to be far more important skills for low proficiency language
learners to develop, especially as better software, portable electronic bilingual dictionaries and
Internet-mediated machine translation equipment becomes more widely available (See Author,
2002a, c, d, & 2003b, c, d).

This study aimed to investigate how more Systematically Use of a Depth of Lexical Processing
Scale and a Vocabulary Learning Strategies Taxonomy could help improve both the learning,
teaching and testing of various aspects of both L1 and L2 vocabulary learning, while looking at
these research questions:

1) What vocabulary learning strategies (VLS) do Japanese college students use when learning
more advanced English academic vocabulary (EAP)?

2) How may VLS identified in previous studies be more clearly classified and extended by
research, and more effectively practiced and learned by foreign language students?

3) Can a set of the most essential phases of vocabulary learning be taught logically, simply and
systematically so as to affect positive change in learners’ VLS awareness and habits?

4) Does a particular approach to or combination of strategies in academic vocabulary learning
(EAP/ESP) help to predict participants’ degree of success on English proficiency or reading
level exams, indicating a greater possibility of future success in study or work abroad in
English-speaking countries?

12
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©@ Vocabulary Level Test at the 1000-Word Level

Paul Westrick (Kyushu University)

J. Lake (Fukuoka Jo Gakuin and Kyushu University)

The Vocabulary Levels Test (VLT) (Nation, 1983; 1990) is widely used in language education
research for estimating vocabulary sizes of ESL/EFL students (Nation, 2001; Beglar, 1999;
Schmitt, N, Schmitt, D. & Clapham, C, 2001; Read, 2000). The VLT is used to correlate
vocabulary size with other linguistic research measures, as part of a test battery in placement
tests, to gauge the appropriate range of graded readers for extensive reading, to gauge
vocabulary size for materials development and other pedagogical purposes. Traditionally the
levels have been at the 2000, 3000, 5000, 10,000 and “University” word levels. The 2,000-word
level tests include items from the 1-1,000 and the 1,001-2,000 levels; however, in an EFL
context or with lower ability students there may be a need to assess more precisely below the
2,000-word level. The Westrick (2001) 1,000-word level test was designed to do this. In this
paper, we explain the development, analysis and validity of this 1,000-word level test and
suggest future research directions and uses.

Beglar, D. and Hunt, A. (1999) Revising and validating the 2000 word level and the university
word level vocabulary tests. Language Testing 16, 2: 131-162.

Nation, I.S.P. (1983) Testing and teaching vocabulary. Guidelines 5, 1: 12-25.

Nation, 1.S.P. (1990) Teaching and Learning Vocabulary. Mass: Newbury House.

Nation, I.S.P. (2001). Learning Vocabulary in Another Language. Cambridge: Cambridge
University Press.

Read, J. (2000). Assessing Vocabulary. Cambridge: Cambridge University Press.

Schmitt, N., Schmitt, D., and Clapham, C. (2001). Developing and exploring the behaviour of
two new versions of the vocabulary levels test. Language Testing 18, 1.

Westrick, P. (2001). Making and using vocabulary tests for vocabulary size and placement
decisions. Presentation for Fukuoka JALT. December 1, 2001.
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@ Examining the Rationale of Vocabulary Size Tests Based on

Word-Frequency Levels

KATAGIRI Kazuhiko - (Reitaku University)

Mochizuki (1998) developed one form of the Vocabulary Size Test (VST), which consists of
seven sections (1,000, 2,000, 3,000, 4,000, 5,000, 6,000, and 7,000 word- frequency
levels). Since then, Mochizuki has developed the two more forms of the VST so far. Katagiri
and Mochizuki (2002) confirmed the parallelism of the three forms. In this study, the author will
examine whether the rationale of estimating vocabulary size of Japanese learners of English
through each section (each word-frequency level) is appropriate from the psychometrical view
point.

University students whose major is English took six sections (2,000 - 7,000 word-frequency
levels) in each of the three forms of Mochizuki's VST. Since six variables (subtotals of correct
answers in each section) were obtained in each form, Pearson's product-moment correlation
coefficients among the six variables were calculated in each form, and explorative factor
analyses were conducted.

The results showed that six sections (2,000 - 7,000 word-frequency levels) had high correlation
with one another (especially the stronger correlations with the closer word-frequency-level
sections) and that only one factor was extracted in each of all the three forms. This may
indicate that no section (no word-frequency level) is heterogeneous and that each
word-frequency-level section is sequently connected. Theoretically no section (no
word-frequency level) should be heterogeneous and that each word-frequency level section
should successively be connected; empirically, in this study, it may partially have been
confirmed from the psychometrical results obtained through the interaction between the
examinees and the VSTs.
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@ The Role of the TOEIC in Measuring Language Learning

Sandra V. Williams (Hiroshima Kokusai Gakkuin University)

This study observes the results of the TOEIC administered to the same subjects on two different
occasions. There are 3 aims in conducting this study. The first is to describe the test
results. The second is to interpret the test scores. The third aim of this study is to analyze the
correlation between different sets of scores. At the time of the administration of the test, the
subjects were students at a two-year college for women. They were English majors and their
native language was Japanese. The subjects were required to take the test at the beginning of the
first semester after they enrolled in the college. They were also required to take the TOEIC at
the beginning of their second year. The study begins with a description of how the subjects
performed on the test. The central tendency, as determined by such statistical indicators as the
mean, the mode, the median and the midpoint generated on each administration of the test, is
described in this study. A discussion of how the subjects’ performance varies from the central
tendency is also conducted with reference to the standard deviation and the test variance. The
correlation between the reading and listening scores on each test is considered. Finally, the
results of this study are summarized and the implications of these results on English language
education are considered.
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@ Multiple Imputation in Latent Growth Curve Analysis

Steven Ross (Kwansei Gakuin University)

That last decade has witnessed growing interest in language program impact analysis among
language assessment specialists. Among the tools devised for impact analysis are longitudinal
analyses such as repeated measures and latent growth curve models. A key issue in
longitudinal analysis is the phenomenon of participant attrition. Early measurement waves
usually have more complete data than latter waves in most repeated measures designs. The
present study addresses methods for dealing with missing data in a sample longitudinal design
using Institutional TOEFL scores. Three missing data methods are used on the same data set:
list-wise deletion, replacement of missing data through linear regression, and multiple
imputation through expectation maximization. The three versions of the reconstituted data set
are then tested in a covariance structure analysis devised to model a latent growth curve. The
three versions of the same data set are then subjected to a multiple group covariance structure
analysis designed to test the equivalence of their respective latent growth curves as well as the
equivalence of constraints. Implications for the use of imputation will be the focus of
discussion.
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@ An Investigation of Method Effects in Reading Comprehension

Tests: Text Structure and Response Format

Miyoko Kobayashi (Graduate School of Language

Sciences, Kanda University of International Studies)

Test developers must minimise the influence of intervening factors relating to test conditions if
they are to produce an accurate measure of learners’ language abilities. Following Bachman’s
model of method facets (1990) (later revised in Bachman and Palmer, 1996), this study focuses
on the nature of input and of expected response by manipulating text structure and response
format, both of which play a significant role in reading comprehension tests. The types of text
structure investigated are: problem-solution, causation, description and association (Meyer
1985), and the types of response format examined are: cloze test, open-ended questions, and
summary writing (Kintsch and Yarbrough 1982).

The study analyses the results of reading comprehension tests which were delivered to 754
Japanese university students. The students were randomly divided into twelve groups, with each
receiving one of the twelve test sets. The main finding is that the two variables in question had a
significant impact on the students’ test performance. When texts were clearly structured, the
more proficient students achieved better results in summary writing and open-ended questions.
This suggests that well-structured texts help differentiate between students with different levels
of proficiency. Test developers have hitherto taken little notice of the impact of text structure
and response format on test results, and they will enhance the validity of their tests by paying
more attention to these factors.

This paper further reports the results of an investigation into reading passages for university

entrance examinations in Japan to illustrate the current practice of text selection for these
high-stakes tests.
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@ Introducing Exit Competencies into a University English Course

Brendan Rodda (Kanda University of International Studies)

The presentation will provide information about the introduction of exit competencies into
BEPP, a general skills course for first-year students at KUIS. It will also look at how this
process is influencing the course curriculum in general.

We are currently working on specifying clear and detailed exit competencies and plan to trial
assessment tasks based on these later this year. Full implementation of the exit competencies
assessment system is scheduled for the 2005-06 academic year.

This system will allow students who satisfy the exit competencies to move out of BEPP early
and will require students who do not satisfy them to remain in the course beyond their first year.
Students will be assessed on their performance on a series of tasks that require the integration of
a receptive and a productive skill (e.g. listening-speaking), reflecting the course's focus on
integrative skills. Tasks will be similar to communicative tasks used in the classroom and will
take 20-30 minutes to complete. Students will be aware of the exit competencies they need to
satisfy but will not have specific knowledge of the tasks, so will not be able to prepare or
practice their actual performance.
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® Standardized Testing as a Graduation Requirement: The Case of
the CET (College English Test) in China

Robert J. Fouser (Kyoto University)

This paper serves as a comprehensive introduction to the CET (College English Test), which has
been required for all students of four-year universities to receive a bachelor’s degree since 1987.
The test is developed by the National College English Testing Committee of China and is taken
by 2.5 million students annually. The test covers listening, reading, and writing and has two
versions: Band 4 and Band 6. Band 4 covers material taught in the first four semesters of
university and is a graduation for all students. Band 6 covers material taught in three
semesters of university and is required for English majors and, graduate students, depending on
the university. Students who have not passed Band 4 cannot take Band 6 and students who fail
Band 6 cannot retake it. The CET Spoken English, which was developed in 1999, is used as a
supplemental test to Band 4 and Band 6.

Through a careful examination of examples from Band 4 and Band 6 tests from previous years,
I will compare the two tests with each other and with other commonly used standardized tests in
terms of organization, item characteristics, and possible difficulty. Using the JACET 8000 list
of basic words, I will analyze the vocabulary and readability of reading passages to provide a
quantitative basis for comparison. Finally, by referring to the literature and translations of
official information from Chinese, I will discuss on the pedagogical and social implications of
the CET on English teaching in higher education in China.
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@ Self-Assessment, Peer-Assessment, and Teacher-Assessment on

Japanese University Students’ Writing an English Composition

Sumie Matsuno (Aichi Prefectural University)

This study intended as an investigation of self-assessment, peer-assessment, and teacher
assessment. Using the Multi-faceted Rasch analysis, the following questions were answered; To
what degree are raters' severities, writers' abilities, and items' difficulties various?; To which
items were student raters harsh or gentle?; To which items was the teacher rater harsh or
gentle?; Which writers, raters, and items could not fit the model?; To what degree did
self-assessment, peer-assessment, and teacher-assessment have bias?

After learning how to write an English essay for eight sessions, twenty-eight Japanese students
(in the first study), and ninety-seven Japanese students (in the second study), enrolled in
prefectural or national universities in Nagoya Japan, wrote a one-page (about 250 words) essay.
The topic of the essay was: Please discuss the advantages and disadvantages of university
students having a cellular phone. After writing the essay, in class, all participants evaluated the
same three essays and I gave my own comments and grading in front of them. Then they
evaluated their own essay and their peers' essays at home, which was worth 10 % of their grade
in total. In addition to the student evaluations, I evaluated all essays.

The results indicated the writers did pretty well on writing an essay. On the other hand, there
was likely to be considerable variation in the rater severity. Regarding the items in the peer
assessment, overall grammar and use of variety of sentence structures were the most seriously
scored items; spelling was the least severe item to obtain high scores. Similarly, the teacher was
harsh to grammar and lenient to spelling. Besides, many participants evaluated their own essays
without any bias; however, five students rated their own scores with bias. All of them rated
themselves lower than their expected scores.
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