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1. Conference Schedule Overview

Day 1: September 17, 2016 (Saturday)

10:00—13:15 | Workshop 1 (Conducted in Japanese)
(9:45— “Introduction to effect size: Basic concepts and practices”
Registration) Yusuke HASEGAWA (Joetsu University of Education)
Shuichi TAKAKI (Fukushima University)
Tokai University, Shonan Campus (Room 12-310 in Building 12)
14:00—17:15 | Workshop 2 (Conducted in English)
“How good is your test?—First step: Ministep”
Myles GROGAN (Kansai University)
Tokai University, Shonan Campus (Room 12-310 in Building 12)
16:00—18:00 | Board Meeting (Meeting Room, Isehara Green Palace Hotel)

(1-11-3 Sakuradai, Isehara, Kanagawa TEL: 0463-91-6988)

Day 2: September 18, 2016 (Sunday)

8:45— Registration (Building 12, 5th floor)
9:15—10:00 Opening Ceremony & Celebration of the JLTA 20th Anniversary

(Building 12, 5th floor, Room 12-1)
10:00—11:00 | Keynote Speech (Building 12, 5th floor, Room 12-1)
11:10—11:40 | Presentation | (Building 12, 3rd floor)
11:45—12:15 | Presentation I (Building 12, 3rd floor)
12:15—13:45 | Lunch Break (JLTA Committee Meetings: Building 12, 5th floor, Room 12-1)
13:45—14:15 | Presentation Il (Building 12, 3rd floor)
14:20—14:50 | Presentation IV (Institutional Member Presentations) (Building 12, 3rd floor)
14:55—15:25 | Presentation V (Institutional Member Presentations (Building 12, 3rd floor)
15:25—15:45 | Break
15:45—17:15 | Symposium (Building 12, 5th floor, Room 12-1)
17:20—17:40 | Closing Ceremony & JLTA Best Paper Award Ceremony

(Building 12, 5th floor, Room 12-1)

17:40—18:00 | JLTA General Business Meeting (Building 12, 5th floor, Room 12-1)
18:30—20:00 | Banquet (LOG HOUSE; 5-minute walk from Building 12)

Commercial Exhibits: Buildings 12, 3rd floor hallway

Lunch Room for Participants & Participants’ Lounges: Building 12, 3rd floor, Room 308

(Please use only this room for lunch. Free refreshments are available.)

Headquarters: Building 12, 5th floor, Room 12-2 & 12-3



Program of the 20th JLTA Anniversary Conference

September 18, 2016 (Sunday)

8:15—

8:45—

9:15—10:00

10:00—11:00

11:10—12:15

12:15—13:45

13:45—15:25

15:25—15:45

15:45—17:15

Registration for Commercial Exhibits
(Building 12, 3rd floor between 8:15 and 10:00; Building 12, 5th floor after 10:00)
Registration (Building 12, 5th floor)
Conference Attendance Fee: JLTA Members; ¥1,000
Non-members; ¥3,000
(Graduate students: ¥1,000; undergraduate students: ¥0)

Opening Ceremony & Celebration of the JLTA 20th Anniversary
(Building 12, 5th floor, Room 12-1)
Coordinator: Yuko SHIMIZU (Ritsumeikan University)
Greetings: Yoshinori WATANABE (JLTA President; Sophia University)
Vice President, Tokai University

Keynote Speech (Building 12, 5th floor, Room 12-1)

Coordinator: Yoshinori WATANABE (Sophia University)

Title: Some possible ways forward for including oral communication on Japanese university
entrance exams

Lecturer: Gary OCKEY (lowa State University)

Presentations | and 11
(Presentation: 20 minutes; Discussion: 10 minutes) (Building 12, 3rd floor, 302, 309, 307A,
3078, 306, 305)

Lunch Break
Lunch Room for Participants: Building 12, 3rd floor, Room 308
JLTA Committee Meetings: Building 12, 5th floor, Room 12-1

Presentations 111 and Institutional Member Presentations (I and V)
(Presentation: 20 minutes; Discussion: 10 minutes) (Building 12, 3rd floor, 302, 309, 307A,
3078, 306, 305)

Break

Symposium (Building 12, 5th floor, Room 12-1)
Theme: Between Validity and Practicality of University Entrance Exams Based on
Communication Skills: The Possibility of Reform

Coordinator: Naoyuki NAGANUMA (Tokai University)
Panelist: Takashi KATSURAGI (Rakuten Inc., Former Project Manager for English
Education, Ministry of Education (MEXT))
Reforming University Entrance Examinations of English: Background and Future
Plans



17:20—17:40

17:40—18:00

18:30—20:00

Panelist: Hirohide MORI (Tokyo Women’s Christian University)
Challenges for Implementing English-Four-Skill Communication Tests on Japanese
University Entrance Exams: Stories of the Past and Stories of the Future
Discussant: Gary OCKEY (lowa State University)

Closing Ceremony & JLTA Best Paper Award Ceremony

(Building 12, 5th floor, Room 12-1)
Coordinator: Yukie KOYAMA (Nagoya Institute of Technology)
Best Paper Award Recipient: Akira HAMADA (Nihon University)

JLTA General Business Meeting (Building 12, 5th floor, Room 12-1)
Selection of the chair
Reporter: Rie KOIZUMI (JLTA Secretary General; Juntendo University)

Banquet (LOG HOUSE)
Coordinator: Emiko KANEKO (University of Aizu)
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Presentation Details

Room 12-1 (5th floor)

Keynote speech chair
Keynote speech summary
Symposium summary

Yoshinori WATANABE (Sophia University)
Kiwamu KASAHARA (Hokkaido University of Education)
Naoyuki NAGANUMA (Tokai University)

Part Presenter (Affiliation) Title (Page)
10:00 Some possible ways forward for
— | Keynote speech including oral communication on
11:00 | Lecturer: Gary OCKEY (lowa State University) Japanese  university  entrance
exams (p. 15)
A e s
14:55 | Symposium Between Validity and Practicality
— of University Entrance Exams
15:25 Based on Communication Skills:
The Possibility of Reform
Takashi KATSURAGI (Rakuten Inc., Former Project Manager | Reforming University Entrance
for English Education, Ministry of Education (MEXT)), Examinations of English:
Background and Future Plans
Hirohide MORI (Tokyo Women’s Christian University), Challenges for Implementing
English-Four-Skill
Communication Tests on
Japanese University Entrance
Gary OCKEY (lowa State University) Exams: Stories of the Past and
Stories of the Future (pp. 16-18)
3F_12-302
Chair Partl  (11:10—11:40) Kazuhiko KATAGIRI (Senshu University)
Partll  (11:45—12:15)  Hiroshi NAKAGAWA (Tokai University)
Partlll  (13:45—14:15) HJII ¥ (BIERSD)
Part IV (14:20—14:50)
PartV  (14:55—15:25)
Part Presenter (Affiliation) Title (Page)
Jeffrey STEWART (Kyushu Sangyo Two empirical examinations of the effect of
University) guessing on VST scores
| Stuart MCLEAN (Osaka Jogakuin University) (p. 19)
Brandon KRAMER (Osaka Jogakuin
University)
Yo IN'NAMI (Chuo University) Awarding EFL credits using EIKEN, TOEFL,
Il | Rie KOIZUMI (Juntendo University) and TOEIC in Japanese universities (p. 20)
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Chair Partl  (11:10—11:40)
Partll  (11:45—12:15)
Partlll  (13:45—14:15)
Part IV (14:20—14:50)

PartV  (14:55—15:25)

Tomoko FUJITA (Tokai University)
Tetsuo KIMURA (Niigata Seiryo University)
Tetsuo KIMURA (Niigata Seiryo University)

Part Presenter (Affiliation) Title (Page)
| Melodie COOK (University of Niigata Changing your entrance examination:
Prefecture) Questions and recommendations (p. 22)
Myles GROGAN (Kansai University) What do the numbers say?: Factors in validating
| university English grades (p. 23)
m Misook K_IM (Kyung Hee Unive_rsity,_ Korea) Valid_ations of an English Placement Tgst for a General
Young Mi KIM (Kyung Hee University, Korea) | English Language Program at the Tertiary Level (p. 24)
v \eronica BENIGNO (Pearson) Construct validity in a university entrance exam: the
John de JONG (Pearson) case of PTE Academic (p. 38)
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Part IV (14:20—14:50)
PartV  (14:55—15:25)
Part Presenter (Affiliation) Title (Page)
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(p. 25)
Tim STOECKEL (University of Niigata A Serial Multiple-Choice Format to Reduce
I Prefecture) Overestimatic_m of Meaning Recall Knowledge on the
\Vocabulary Size Test (p. 26)
Phil BENNETT (Miyazaki International Japanese-English Bilingual Versions of the New
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2. From the JLTA Office: Information for Conference Participants

* Please use public transportation to come to the venue.
+ Smoking is permitted on the designated area.

Registration

1. Thereis no need to register in advance.

2. The conference registration site is located at the lobby on the fifth floor of Building 12.

3. The conference attendance fee is ¥1,000 for members (including institutional members) and ¥3,000 for
non-members (¥1,000 for non-member graduate students and ¥0 for non-member undergraduate students).

4.  If non-members apply for membership at the registration desk, the conference attendance fee will be ¥1,000.
The JLTA annual membership fee is ¥8,000 for a general member and ¥5,000 for a student member; the
admission fee for the JLTA membership is ¥1,000.

5. Please wear your conference name card throughout the conference.

6. The banquet fee is ¥2,000. The banquet registration is conducted at the registration desk. The banquet will be
held at LOG HOUSE. (See the map on p. 53).

7. The conference handbook is available at the registration desk on the day of the conference and is not sent by

post in advance.

Lunch and Participants’ Lounge etc.

1. Please use Room 308 on the 3rd floor of Building 12 for eating lunch as the Participants’ Lounges.
Complimentary refreshments are available in Room 308.

2. Lunch can be purchased at a Lawson convenience store (50 meters east of the campus north gate), but it is a
15-minute walk from Building 12. We recommend you to purchase your lunch on your way to the campus
in the morning. On-campus cafeterias are closed on Saturday and Sunday.

Accommodation

We are afraid that we provide no accommodation services through our association. Please make arrangements by

yourself.

Emergency Contact E-Mail Address:  rie-koizumi@mwa.biglobe.ne.jp (Rie KOIZUMI)
Received e-mail messages will be automatically forwarded to her mobile phone.

To Presenters

1. Presenters will have 20 minutes to present their paper, followed by 10 minutes for discussion.

2. Please register at the registration desk first. Please go to the designated room 10 minutes prior to the starting
time of the presentation.

3. If you are not a JLTA member, please pay the ¥3,000 “Presentation fee” (different from “Attendance fee”) at
the registration desk. This rule applies to every presenter on the program.

4. You are expected to bring your USB memory stick to put on the computer equipped in the room, or to
connect your computer to the projector and operate it yourself. The connector cable is in the room. There is
sound system and you can play sounds from your computer. (There will be an audio terminal connector in
the presentation room. Mac users should bring their own Mini DisplayPort to VGA Adapter.). There is no
large screen in the room. Each audience will view your screen (power-point slides) on his/her computer
monitor equipped in each desk.

5. Wi-Fi Internet access is not available in Building 12.

6. Please bring handouts in case your PC or the projector does not work.

7. If you need a letter of invitation, contact Rie KOIZUM at rie-koizumi@mwa.biglobe.ne.jp

12



To Chairs

1. One chair is assigned to each presentation.

2. Please make sure that the presentation does not exceed the allotted time.

3. Please start the presentation at the time designated in the program. Please do not change the starting time or
the order of the presentations.
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3. Abstracts (BRER)
Keynote Speech (Building 12, 5th floor, Room 12-1)  10:00—11:00

Some possible ways forward for including oral communication
on Japanese university entrance exams

Gary OCKEY (lowa State University)

For decades, there has been tension between Japanese classrooms, where oral communication is seen as
important, and the Japanese national university entrance exams, which have not directly assessed oral
communication. That is, although the Japanese high school and university curricula mandate the use and
development of oral communication, this ability has not been assessed on the national university entrance exam.
One result has been that teachers have been forced to make the difficult decision of choosing whether they should
spend class time preparing students for the university entrance exam, or following the mandated curriculum
which emphasizes helping students develop oral communication skills. The assumption has been that time spent
on oral communication activities does not directly prepare students for the entrance exam because the entrance
exam does not directly assess oral communication. Students and parents have an equally difficult decision when
deciding how to spend their time and money on English education outside of the Japanese education system.

The importance of including an oral communication section on the university entrance exam appears
obvious, given the aims of English education in Japan. However, numerous challenges have made inclusion of
such a section difficult. This presentation will discuss some of these challenges and ways that technology and
other means have been used to make the assessment of oral communication in high stakes large-scale contexts
more feasible. The presentation will begin with a discussion of what oral communication is and why it is
important for the Japanese university entrance exam to assess this ability. Next, three major approaches currently
used in high stakes large-scale assessments for assessing oral communication will be discussed. 1. Use a
computer delivered and computer scored oral communication assessment. In this approach, technology can be
used to deliver test tasks and test taker responses are automatically scored by the computer. 2. Use a computer
delivered and human scored oral communication assessment. In this approach, tasks are delivered to test takers by
computers, computers record test taker responses, and humans then listen to the responses and provide scores for
the performances. 3. Use a human delivered and human scored oral assessment. In this approach, humans deliver
the test tasks and score them, usually while the test takers are completing the test tasks. Example uses of each of
these approaches in large-scale high stakes contexts will be provided along with their strengths and weaknesses.
Each approach will be evaluated based on construct validity (how effectively they are likely to measure a
student’s ability to orally communicate in English), instructional validity (the degree to which a test aligns with a
curriculum and instructional practices, reliability (how consistent the scores could be expected to be), and
feasibility (the resources needed to administer and score the test, including costs, space, people, and time).

Bio
Professor Gary J. OCKEY, received a Ph.D. in applied linguistics from the University of California, Los Angeles
and is currently an Associate Professor in the Applied Linguistics and Technology program at lowa State
University. He spent nearly 10 years teaching English and developing English language assessments at the
university level in Japan. He also worked at the Educational Testing Service, where he conducted research on the
TOEFL iBT and served as the Chief Editor of the TOEFL Research Report Series. He is currently an Associate
Editor of Language Assessment Quarterly. He investigates second language assessments, with a focus on the use
of technology and quantitative methods to better measure oral communication. His research has been
disseminated in various journals, including Applied Linguistics, International Journal of Listening, Language
Assessment Quarterly, Language Learning, Language Learning and Technology, Language Testing, Modern
Language Journal, and Journal of Psychoeducational Assessment. His co-authored book: Emerging issues in the
assessment of second language listening, commissioned by John Benjamins, is expected to be published in 2017.
15



Symposium (Building 12, 5th floor, Room 12-1)  15:45—17:15

Between Validity and Practicality of University Entrance Exams Based on Communication
Skills: The Possibility of Reform
(A 2 =b—v g3 VAU IRFPAGRD 24 M & FATIEOIIR T - S rTREM)

Coordinator Naoyuki NAGANUMA (Tokai University)
Panelists Takashi KATSURAGI (Rakuten Inc., Former Project Manager
for English Education, Ministry of Education (MEXT))
Hirohide MORI (Tokyo Women’s Christianity University)
Discussant Gary OCKEY (lowa State University)

Introduction
Coordinator: Naoyuki NAGANUMA (Tokai University)
n.naganuma@tokai-u.jp

There has long been debate over the practicality and impact of the introduction of four skill assessment to
university entrance exams in Japan, including the use of external high-stakes proficiency tests. These changes have
become necessary since the Ministry of Education, Culture, Sports, Science and Technology (MEXT) first issued
the five proposals for improving English proficiency as lingua franca in 2011. This reform is expected to become a
boon in the teaching of the four skills in integrated tasks, which are to be emphasized more in the coming course of
study due to the setting of "action-oriented" achievement goals in schools taking the form of can-do statements.

During the symposium in the last conference, we invited three guest speakers from our neighboring countries,
Hong Kong, China, and Taiwan, to discuss how best to implement the new university entrance exam system in
Japan, especially in the area of assessment of productive skills. As Prof. NEGISHI, the coordinator of the
symposium, stressed by quoting Hughes’s argument, “‘we cannot afford not to introduce a test with a powerful
beneficial backwash effect.” With this in mind, how can we best acquire positive effects from the coming reform?

This symposium then focuses on the possibilities this reform will bring to us. First KATSURAGI, the former
project manager for English Education, addresses the MEXT's intention of this reform movement and the pressing
demands of society. Second, MORI, one of the members of the MEXT committee, will be brought in to discuss
the implementation of four-skill tests, argue the reality of the learers’ proficiency, and share the voices of the
university administrators who adopt external tests in their exams. It is highly recommended for each school and
university to have a closer look at the test constructs and raise test literacy to have more positive backwash effects
on their education from the coming reform.
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Symposium Paper 1: Reforming University Entrance Examinations of English: Background
and Future Plans

Takashi KATSURAGI (Rakuten Inc., Former Project Manager
for English Education, Ministry of Education (MEXT))
takashi.a katsuragi@rakuten.com

1. Background to reforms to university English-language entrance exams

The international movement of people, things, and information is increasingly more active. As a result,
“Globalization” is commonplace in the fields of business, academics, research, and volunteerism. Amid this
situation, English has fast become the lingua franca. In addition, not only receptive skills, but also productive
skills are becoming more important because there is an increasing need for people to take proactive stance
towards diversity and international cooperation. However, while Japanese teaching of English as a foreign
language emphasizes a balanced curriculum of four skills, university entrance exams still place the most weight
on evaluation of reading skills. Therefore, schools teaching English are unable to afford sufficient time to teach
productive skills. We can therefore infer that the National Center Test has a major influence on the teaching of
English in Japan.

2. Direction of reforms
A) Individual entrance exams at each university

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) has recommended the use of
English certifications/proficiency tests and has notified universities. According to a survey by MEXT, 43% of
universities are now employing private English proficiency tests. However, while use has become widespread for
recommended entrance exams and AO entrance exams, it remains only at 6% for standard entrance exams. On
the other hand, 66% of students reported that it would be favorable for more universities to make use of private
English proficiency tests.

B) New System to link high school and university education

From FY2020, the current National Center Test will be changed into the “Evaluative Test for Prospective
University Students” (tentative name) and “Fundamental Skills Test for High Schools” (tentative name).
According to MEXT's "Final Report" on the matter, both tests make recommendations for evaluating the four
skills in English test. In early FY2017, the administration will be announced a “Direction on Implementation of
New Tests”.

3. Proposals

I would like to propose the five points for the new test:

A) Collaboration between government and private sector

B) Change rules towards greater flexibility

C) Use of technology for automatic scoring, etc.

D) Promote understanding among the public and parents/guardians

E) Further utilize private English proficiency tests for individual entrance exams

Bio
Takashi KATSURAGI received a Bachelor of Engineering at Waseda University and is currently Senior Manager,
Education Business Project Promotion Section, New Service Development Company at Rakuten. He was Vice
Department Manager, Global HR Department and was Project Leader of Englishnization Project. In addition, he
was seconded to MEXT as a Project Manager for English Education.
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Symposium Paper 2: Challenges for Implementing English-Four-Skill Communication Tests on
Japanese University Entrance Exams: Stories of the Past and Stories of the Future

Hirohide MORI (Tokyo Woman’s Christian University)
hirohide@lab.twcu.ac.jp

In 2013, the Japanese Cabinet decided the Second Basic Plan for the Promotion of Education where it
expressed the need for promoting strategic innovation to strengthen English education so that Japan can cultivate
global human resources. The use of external English-four-skill communication proficiency tests was listed as one
of such strategies to evaluate students’ achievement at lower secondary school, upper secondary school, and
university and also on university entrance examinations. In 2014, further discussing the reform of the national
university entrance examinations, which currently measure English reading and listening abilities only, the
Central Council for Education at MEXT eventually proposed a new examination which “can comprehensively
evaluate the four skills” in English. Today, therefore, English-four-skill communication tests are expected to play
two major roles in English language education in Japan: evaluating students’ achievement at each school level
and students’ proficiency on university entrance examinations.

Correspondingly, the purpose of this presentation is twofold. First, as one of the stories of the past, referring
to MEXT’s nation-wide large-scale English-four-skill communication tests in 2014 and 2015, which adapted
external English-four-skill communication tests, the presentation will illustrate major findings in the analysis of
Japanese secondary school students’ achievements reflected in the test results, and discuss pedagogical
implications based on the findings. As the second story of the past, the presentation will also discuss the findings
in our interview and survey of universities’ office staff and students regarding the current state of adoption of
external English-four-skill communication tests as university entrance examinations.

To sum up, as stories of the future, the presentation will conclude with the expectation for potential washback
effects of English-four-skill communication tests on English language education in Japan as well as practicality of
English-four-skill communication tests as university entrance examinations.

Bio
Hirohide MORI received a Ph.D. in Applied Linguistics at the University of California, Los Angeles and is
currently Professor of SLA and TEFL at Tokyo Woman’s Christian University. He has been appointed to several
MEXT committees for discussing the implementation of English-four-skill communication tests in a variety of
educational settings.
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Paper Session
Room 12-302 Part 1 (11:10—11:40)

Two empirical examinations of the effect of guessing on VST scores

Jeffrey STEWART (Kyushu Sangyo University)
Stuart MCLEAN (Osaka Jogakuin University)
Brandon KRAMER (Osaka Jogakuin University)

The Vocabulary Size Test (VST) was created to provide a reliable estimate of learners’ written receptive
vocabulary size, measuring from the most frequent fourteen 1000-word families of the spoken subsection of the
British National Corpus (Nation & Beglar, 2007). While Elgort (2013) recommend that users should limit the
amount of the test taken to only slightly above a student’s level, Nation (2012), Karami (2012) and Coxhead,
Nation and Sim (2014) argue that learners should take every level. However, there are concerns that correct
responses on lower-frequency levels could largely be attributed to guesses rather than vocabulary knowledge
(Stewart, 2014). This presentation reports on two recent empirical studies regarding the effect of guessing on VST
scores. In the first study, as suggested by Stewart, we analyzed a data set of 3,373 Japanese university students'
responses to the first eight levels of the original VST under the 3PL model, in order to determine the minimum
expected score on the test for learners of low ability, examined the proportion of low-level students’ scores on the
lowest frequency level tested attributable to guessing under the 3PL model, and conducted a model fit
comparison to determine whether the 3PL model offers a significantly better description of the data than the
Rasch model. The results indicate that a substantial portion of lower-level learners’ scores on items testing
low-frequency words can be attributed to guessing.

In the second study, to compare the VST to an alternate measure of written receptive vocabulary knowledge, 196
Japanese university students took both an English-Japanese translation test of 70 words tested on the original 14K
version of the VST followed by the corresponding original VST items. In order to reflect the possibility the VST
rewards partial knowledge, responses on the translational test reflecting partial knowledge were marked correct.
Scores on the VST items were on average 78% higher than the translational measure of receptive knowledge, and
the correlation between the two tests of the same words was low at 0.65. These results support Elgort’s position
that students should not sit every level of the test. While the VST is useful in distinguishing learners of varying
written receptive vocabulary knowledge, we recommend using caution when interpreting vocabulary size under
the assumption a number of correctly-answered multiple-choice questions is directly equivalent to an equal
number of known words.

19



Room 12-302 Part Il (11:45—12:15)

Awarding EFL credits using EIKEN, TOEFL, and TOEIC in Japanese universities

Yo IN’NAMI (Chuo University)
Rie KOI1ZUMI (Juntendo University)

Although test users should be aware of the purpose for which a test was constructed, in practice, tests are not
always employed in a manner consistent with the purpose of their development. We examined such discrepancies
between the intended purpose and actual test use in Japanese universities by examining how universities stipulate
policies on credit awarding according to external test scores. First, we reviewed extant literature and compared the
constructs that the following tests were designed to measure: (a) EIKEN, (b) the TOEFL Paper-Based Test (PBT;
used in the form of the Institutional Testing Program), (c) the TOEFL Computer-Based Test (CBT), (d) the
TOEFL Internet-Based Test (iBT), and (e) TOEIC. Next, we examined the application of these five tests as tools
for awarding credits for English language courses in Japanese universities to determine how often such
applications occur. To achieve this, we compared the constructs measured in the tests with the course objectives
by examining the syllabi published on each university’s website. We also cross-referenced our search results by
consulting materials and resources available at the Eiken Foundation of Japan for EIKEN, the Council on
International Educational Exchange for TOEFL, and the Institute for International Business Communication for
TOEIC. The latter two are local vendors of these tests in Japan. Finally, we conducted a questionnaire to identify
reasons for skill discrepancies.

Analyses of 18 national and 28 private universities showed that each university had on average 58.50 English
language courses for which credits were offered according to external test scores. Moreover, approximately one
third of cases for credit awarding had a discrepancy between skills targeted in courses and those measured in tests,
suggesting that credit awarding based on these proficiency measures can be considered inadequate.
Credit-awarding policies were particularly problematic for four-skill (62.44% and 63.37% for national and private
universities, respectively) and listening-speaking courses (61.26% and 65.29%). Follow-up questionnaire
responses from professors at some of these universities partially explained the reason for these skill discrepancies:
External language proficiency tests are often designed to measure overall language ability, studying for external
language proficiency tests that are widely recognized domestically and internationally motivates students to work
hard on learning English, and EFL credit-awarding policies are implemented in many other Japanese universities.
Implications are provided for improving credit-awarding policies.
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Room 12-302 Part 111 (13:45—14:15)
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Room 12-309 Part | (11:10—11:40)

Changing your entrance examination: Questions and recommendations
Melodie COOK (University of Niigata Prefecture)

Many expatriate faculty members find that university entrance examinations don’t live up to their expectations as
language tests and thus, wish to change them. However, there are several barriers which may prevent such change
from occurring, including, but not limited to, differences in opinion about test purpose, hierarchical organizational
structures, strong institutional traditions, concerns about the face of the institution, and an unwillingness to take
risks (Cook 2013). On the other hand, change can be effected if consensus that change is warranted exists among
colleagues.

In this presentation, | will focus on 5 questions that expatriate colleagues seeking change might want to ask
themselves before embarking on what might be a challenging journey. Based on the findings of country-wide
survey of expatriate university English-teaching faculty members, as well as readings in organizational behaviour,
| give practical recommendations to those seeking to improve their institutions’ current entrance examinations.
Such recommendations include knowing the true purpose of the institution’s test, knowing one’s assigned role on
entrance examination committees, being positive and showing what those seeking change are willing to
contribute, and showing how a better test may be a good public relations strategy for an institution.
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Room 12-309 Part Il (11:45—12:15)

What do the numbers say? : Factors in validating university English grades

Myles GROGAN (Kansai University Graduate School of Foreign Language
Education and Research)

This presentation follows interviews with a sample of six teachers from a team of thirteen fulltime teachers in a
university in Western Japan, reflecting on their grading practices. The aim is to use observational data to construct
amodel of the actual factors that teachers used when giving their grades, such as how they assess specific content,
and what else may be at play in a teacher’s grade.

There are many useful models of validation available for educational assessment in general (Kane, 2006; Messick,
1989) and for EFL/ESOL in particular (Bachman & Palmer, 2010; Chapelle, Enright, & Jamieson, 2008). Many
of these models were designed with large scale testing in mind. To what extent are grades from the classroom
“summaries of students’ academic achievement of content knowledge of a subject” (Allen, 2005)? Is a classroom
grade a “measurement,” as may be encapsulated in the ILTA Guidelines (2006)? When we give a grade of 78%,
what is that grade 78% of?

Teachers were found to be passionate about learning outcomes for their students, keenly aware of the impact their
classes and grades could have on the students. Institutional limits on which textbooks could be used, the number
of points that could be ascribed to part of a grade (such as midterms or final tests), and the amount of students
who could receive specific grades were in place, and influenced grading decisions somewhat. Goals of the
courses, however, were interpreted in a variety of directions, with little direct guidance from the institution. This
left teachers to operationalize pedagogy and grading schemes that they believe reflected the wider needs of the
students. The teachers brought with them a variety of ideas and values, but there was little consensus within the
teaching team, and assessment methods and content varied considerably.

While academic content was observed to be a part of the grade, it was not the only factor in creating grades. A
qualitative model developed from the interviews shows a narrowing vortex of factors, leading to a final result.
The model of the process belied the unidimensional and ratio scale image of a single number or percentage.
Grades were modified by external factors such as a fixed ratio of students who could receive the grade and a
desire to avoid “trouble” with the institution. Despite this, skilled processes and consideration of the students’
performance on a range of constructs was used.
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Room 12-309 Part 111 (13:45—14:15)

Validations of an English Placement Test for a General English Language Program at the Tertiary Level

Misook KIM (Kyung Hee University in Seoul, Korea)
Young Mi KIM (Kyung Hee University in Seoul, Korea)

The present study sought to validate an English placement test (EPT) developed by a large scale university
located in Seoul, Korea, for the General English Language Program and to examine a correlation between the
EPT and the Korean Scholastic Aptitude Test (KSAT). The goal of the General English language program
curriculum at the host university is to improve reading skills as well as speaking and writing skills. The
standardized English tests (e.g. TOEIC or TOEFL), however, do not match well with the objectives of the English
language program curriculum of the host university. This fact led the host university to develop its own in-house
EPT with two purposes: first, to place students appropriately based on their language abilities in order to
maximize learning, and second, to facilitate effective class operation with a homogenous group of students.

In the present study, a total of 2,467 freshmen took the EPT online prior to the beginning of the semester. The
exam consisted of 40 reading comprehension questions, and 60 minutes was allotted to complete the exam. The
findings showed that the EPT was highly reliable with alpha =.898. The levels of item difficulty indices illustrated
that the EPT was appropriately developed, but more than a half of the test items turned out be challenging.
However, the level of discrimination index showed that the EPT discriminated the upper-level students relatively
well from the lower-level students.

In addition, a survey with 1,007 students who took the exam was conducted in order to obtain students’
perceptions on the EPT. In asking about the necessity of the EPT, nearly 80% of the students expressed that it was
an essential procedure for optimal learning. With respect to test difficulty, the students responded that the EPT was
difficult, and this was in line with the result of the test item analysis. With respect to what skills should be tested in
the EPT, the majority of the students selected “reading” as a fundamental component. Over 60% of the students
perceived that the EPT of the host university actually measured their ability accurately. Lastly, the correlation
between the EPT and KSAT was statistically significant, which implied that the validity of the EPT was high.
Therefore, it is believed that the EPT of the university is valid.
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Room 12-307A Part | (11:10—11:40)
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Room 12-307A Part 1l (11:45—12:15)

A Serial Multiple-Choice Format to Reduce Overestimation of Meaning Recall Knowledge on the
Vocabulary Size Test

Tim STOECKEL (University of Niigata Prefecture)

This presentation introduces a new testing format intended to reduce overestimation of lexical knowledge on the
Vocabulary Size Test (VST) (Nation & Beglar, 2007). The VST is designed to measure the size of examinees’
written receptive vocabulary knowledge, the type of lexical knowledge needed for reading (Nation, 2012). The
instrument’s multiple-choice format makes it a test of “meaning recognition,” the ability to recognize a word’s
meaning from a list of choices. However, the type of lexical knowledge actually needed in reading more closely
approximates “‘meaning recall,” or the ability to recall from memory the meaning of a tested word (Stewart,
2014).

Despite the VST’s otherwise sound psychometric characteristics (Beglar, 2009), the instrument has consistently
overestimated lexical knowledge when compared to criterion meaning recall measures (e.g., Gyllstad, Vilkaité, &
Schmitt, 2015). The primary methods of addressing this score inflation to date, either instructions to skip
unknown words or the use of an “I don’t know” option (Zhang, 2013), have been problematic in that they tend to
be used by some examinees more than others, introducing “willingness to skip” as a secondary construct affecting
scores and weakening test validity (Stoeckel, Bennett, & McLean, in press).

The presenter will introduce and describe a pilot study of a “serial multiple-choice” (SMC) test format as an
alternative method for addressing score inflation on the VST. In the computer-administered SMC format, answer
choices appear one at a time and cannot be repeated, thereby limiting the extent to which test strategies can be
used to eliminate the less attractive options. Additionally, the number of answer choices is not the same for all test
items, which prevents examinees from simply choosing the last option when others are not selected.

For the pilot study, participants included 120 first-, second- and third-year students from six intact classes at two
Japanese universities. As a criterion measure, all participants were administered a translation task of words tested
in an abbreviated 80-item version of the VST (see McLean et al., 2016). Half of the participants then took the
VST in its traditional multiple-choice formatting while the other half took it with SMC formatting. The two
versions of the VST were compared for reliability, dimensionality, fit to the Rasch model, amount of inflation in
relation to the criterion measure, and correlation with the criterion measure.
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Japanese-English Bilingual Versions of the New General Service List Test and the New Academic Word
List Test

Phil BENNETT (Miyazaki International College)
Tim STOECKEL (University of Niigata Prefecture)
Tomoko ISHII (Meiji Gakuin University)

This presentation introduces and describes initial validation studies for Japanese-English bilingual versions of two
instruments: the New General Service List Test (NGSLT) and the New Academic Word List Test (NAWLT).
These are diagnostic instruments designed to assess written receptive knowledge of the words on the NGSL and
NAWL (http:/Amww.newgeneralservicelist.org/). The NGSL is a list of high-frequency vocabulary designed to
provide maximal coverage of texts with as few headwords as possible. The NAWL is a list of words not on the
NGSL that occur regularly in academic texts. These two lists are intended to be modern replacements of West's
(1953) original General Service List and Coxhead's (2000) Academic Word List.

The NGSLT contains 100 multiple-choice items randomly sampled from five 560-word frequency-based levels.
The NAWLT consists of 40 multiple-choice items drawn from two 480-word frequency-based levels. These
instruments are intended to assist teachers in identifying gaps in learners' knowledge of high-frequency and
academic vocabulary, which in turn can be used to establish vocabulary learning goals and guide extensive
reading and other learning experiences. In their original forms, these instruments were written entirely in English.
However, there has been a recent trend for second language vocabulary tests to be rendered bilingually due to
concern that monolingual formatting may conflate vocabulary knowledge with the ability to understand the
wording of test items (Nguyen & Nation, 2011). Supporting this position are studies showing somewhat higher
scores with bilingual formatting (Stewart, 2009; Elgort, 2012). Accordingly, the decision was made to create
bilingual versions of the NGSLT and NAWLT.

The presenters will first describe the criteria used in writing the bilingual test items. This involved selecting
single-word answer choices that were semantically and syntactically appropriate for the example sentence and did
not phonologically resemble the target word. The presentation will then discuss the separate validation studies
that were conducted for each test. For the NGSLT, participants included 185 first-year students at a Japanese
prefectural university and 45 first-, second-, and third-year students from two Japanese high schools. For the
NAWLT, participants were 220 first-year students at a Japanese prefectural university. Data were analyzed under
a Rasch analysis framework and according to elements of Messick’s (1995) framework for construct validity.

The presentation will conclude with a brief discussion of score interpretation, how to use the tests to help learners
plan intentional vocabulary study, and where teachers can find freely available online resources for such study.
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Relationships between test perception, test anxiety, and test performance on the TOEIC speaking test

Yujia ZHOU (Tokyo University of Foreign Studies)
Asako YOSHITOMI (Tokyo University of Foreign Studies)

Recent years have witnessed an increasing use of computers in delivering speaking tests. Despite its many
practical advantages, the lack of an interlocutor during a computer-delivered test poses potential threats to test
validity. There is a need to understand the test takers’ reactions to computer-delivered speaking tests, particularly
in relation to test perception and test anxiety, and how these reactions interact in affecting test performance. The
lack of an interlocutor may cause a negative perception of the test and consequently raise anxiety, which in turn
may lead to poorer performance on the test.

Despite the importance of these issues, little evidence is available to justify the score interpretation of
computer-delivered speaking tests from the perspective of test takers’ reactions, and the existing literature has
several limitations. First, few quantitative studies have explored the test takers’ perception of using computers to
deliver a speaking test. Second, previous research on test anxiety has mainly focused on interview tests that may
elicit different types of anxiety from computer-delivered speaking tests. Previous research has also tended to use
various trait measures of test anxiety, whereas situation-specific measures seem to be more relevant. Finally,
although the literature has suggested that test perception and test anxiety are closely related, few studies have
explored how test perceptions are related to test anxiety, and how both may impact test performance.

To bridge this gap in the literature, we explored test takers’ perception of the TOEIC speaking test, the level
of anxiety they experienced during the test, and the relationship of these two factors with test performance. The
findings of the study will help address concerns over learners’ test reactions and score interpretation of the TOEIC
speaking test, thus contributing to our understanding of the interrelationship among test perception, test anxiety,
and test performance on computer-delivered speaking tests.

Atotal of 110 Japanese university students at Tokyo University of Foreign Studies volunteered to take the
TOEIC speaking test in Feb 2016. Immediately after the test, they completed a questionnaire including items on
their perception of test validity and the computer delivery mode as well as test anxiety specific to the TOEIC
speaking test. Test scores on the TOEIC speaking test were obtained directly from the university. Our findings,
including the results of the questionnaire regarding test perception, test anxiety, and their relationships with test
performance will be reported, and theoretical and practical implications will be discussed. We believe that our
findings will contribute to a better understanding of test takers’ reactions to the computer-delivered speaking test
and as well as the score interpretation of the test.

29



Room 12-307B  Part 111 (13:45—14:15)

TOEFL iBTHHREMATIS AT 4 L T Z AT Tk 5 AARARFEDTE L /T +—< R

L7 e (BEEAE)
Ry B (BEEEART)
175 WF (A FILRE)

Read-Listen-Write (RLW) # 2% (Cho, Rijmen, & Novak, 2013) & IMHEh 5 TOEFL iBT®DiRER A
WFAT 4 7% ARANKFAEIT LTRSS 2B, ZOEEIZOW IR Z L%, #2103,
KEFENED X 9 72 IR 2R 2 =D e N o T 2 AT (R Dilak a9 2 & C, L0 Bk
\ZFREAAT ) Z EDNAJRRICIR D E B 2 HIVDIN, ZD X9 IRFi A - T T D EiEE0
DTV, [FIRRZ, X A7 D37 p—~ LV A FHNGEHET 2 2 & b 0-0I3IgHTH D
EEZ LD, ETS (2008) D/L—7 U » 7 IFREHFHERE CTH L7280, FiZTCldtn7elE
WATFDH Z LITEE LY,

F ZTCARIZETIL, BRI T A T 4 v TR AT ITKT D AARARFAEDT R L T —~ A
RS 5 2 & T, FBEOI-OONEESS Z LA AR LT, BAICIE, YA IR EARAKRT:
A2 36 4475 TOEFL iBTOEGBEHRATIT A T ¢ 72 A7 IZH MATEBRICR Z 2 7 OBEGFEICEA L
TEE LB — 4% &, REFADRIZ 27128 TERL LT S A RSB B 0Sa il L 7= 7 —
Bt Uiz, Z A7 O¥EG IR+ 22 RHE (17 T8H) 13X, Choetal. (2013) CffH &/~ ERIE
HIC R ZMZFIR U TR Lz, 72, 74—~ U AFHIZAVE L, ETS (2008) DA
AR REE & Yang and Plakans (2012) O HTHIRHIE D 2 FFE T, HAOKFIGEHE ThHH HA
N 4 & L YGERGERRE 3 ANl Z T o7, SEZ TR SRIIREICTTIT O 28, BIZIEH 80% DI
TEDNERERATINTGA T 4 L TR AT 5 L o7 (B THEE LT+ Lo 7)) L3R
LTERY, N 70%DWIED SR EEROBREEZE ) IR bREEZRZ Qa2 En
o7,

30



Room 12-306  Part | (11:10—11:40)

FOCHHRIE & LT AASEEATRREITRIT DERAIFIEDHE
B E—@BERT)

PHATFNT F A R BB BT 51203, 7% A bOTEALIR (e, TFA F—2R) 1Tz,
T XA MIPPRESIVTORONEZ DT Kai7e B (e, RIET /L) DB L Sid (Zwaan &
Radvansky, 1998), 7% A s OINAEREZRES H7-DIIFkx 2 ER B DD (6.9, EAAHIMRINE,
ARG, ZE0FATRE), T A FORIEET L LUV DY R AT 5 ik & U CER A
b5, UL, BHENEICE, P C—E LIEBRAAES AN DTN E WS BI-ER S 5,
BlzIE, 72 hUZBITAT XA NDOT AT 7=y b (U) OEH#E  (Riley & Lee, 1996) <>,
7'a b U BN DERIRAIOMA  (Johns & Mayes, 1990) 72 Y, M7 B2 B LT
LW 8D, ZDO—I5 T, BT 1 VAR ERINTRHE L CUWDIFE S &%, Lehman and Schraw
(2002) 1%, EHKIT'm b2V ORFHe—EMEZ 5 A TR L T2, £72, Brownstein and Read
(2007) 13, HHELHET 2 VORI TIEH 525, 71 F L ORFE—EMEE AKX L, FF
NER: & R R O—BMEOBLE CRHMEEIT > T 5,

=T, AWFFETIE, SATIE CTHO GBI QWD EREEDERAUNEZ L, 2N Thoss)s
LTSNS R T p—~ U Al Lie, £79, BARARFAZWIE & U TEREZIT),
T 0 h VAR LT, 7d8, BRGNS L2 CHEHSEASA L L1 THEHSEAERH 5
2, AIEOBEAIT L2 V—F 4 U TREININZ T L2 T4 T 4 » TRENN B D, AWFZE ClIEe
fRFRE S L COBEKGREICE S A Y TATD, Ll THESEAZ &8 Lin, IUE LT AAZEDER
78 R UIONTT, U ORFEHERSe, EEE T L OEHR L WS TR MOz, Ker
— BRI — BRI S AR 21T o 720 B0 E LT, BiHilic k- THE b5
DOFREMT AT -T2 & 25, BRREDER A L > TEHBN D /8T 4 —~ o AR OIS & FE
BB BN o7,

31



Room 12-306 Part 11 (11:45—12:15)

Investigating Partial Knowledge of Items Using Rasch Analysis
J. LAKE (Fukuoka Jo Gakuin University)

A test-taker may answer correctly because of knowledge of the best answer to choose or from partial knowledge
of the item or from a lucky guess. A distractor may be chosen based on partial knowledge or from a random
guess. Using partial knowledge then informs choices of both correct and incorrect answers. Partial knowledge is
sometimes referred to by other terms, such as, educated guessing, informed guessing, intuitive guessing, gut
feeling guessing, and partial information.

This pilot study investigated two research questions concerning multiple-choice tests: whether Rasch analysis can
detect differences in random guessing from partial knowledge, and how does partial knowledge affect the
difficulty of an item. These research questions were investigated using a Rasch analysis of two vocabulary tests.
In the second test, distractors were manipulated to tap into test-taker’s partial knowledge to change the difficulty
of the items.

This presentation will give a brief overview of the literature on partial knowledge, guessing, and distractors.
Results from the Rasch analysis of two tests will demonstrate how to detect random guessing from partial
knowledge and how the manipulation of distractors affects item difficulty.

This study shows how random guessing can be detected and how test developers and item writers can manipulate

distractors to change the structure and difficulty of items. Improved item functioning through better distractors
may be one way of reducing the amount of random guessing.
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Relationships among the TOEIC Speaking, Listening, and Reading Test Scores

Masaya KANZAKI (Kanda University of International Studies)

This is a correlational study comparing scores of two types of the Test of English for International
Communication (TOEIC). The Educational Testing Service, developer of the TOEIC, launched the TOEIC
Speaking test in 2006 to complement the TOEIC Listening and Reading test, which consists of multiple-choice
questions. Ten years on, however, the TOEIC Speaking test is not very well known, whereas the Listening and
Reading test is still widely used in Japan for assessing the overall English proficiency of learners. Can a test of
listening and reading abilities also be used to measure speaking skills? Although the listening and reading skills of
learners as well as their knowledge of grammar and vocabulary, all measurable by multiple-choice questions,
may be in some way connected to their speaking skills, a language test without a speaking component is not
generally regarded as an effective way to evaluate speaking skills.

The purpose of this study was to examine how closely the scores of the TOEIC Speaking test correlate with those
of the TOEIC Listening and Reading test. A total of 334 university students completed both types of the TOEIC
test between 2013 and 2016, and their scores were compared for this study. Moderate correlations were found
between the speaking and the listening scores, the speaking and the reading scores, and the speaking and the
combined listening and reading scores. However, no strong relationship was identified between the scores of the
two TOEIC tests, and so a TOEIC Listening and Reading test score is not a reliable indicator of a learner’s
speaking skills.

To contribute to the conference theme, the presenter will also explore the possibility of incorporating the TOEIC
Speaking test into criteria for selecting university applicants. In response to the request from the Ministry of
Education, Culture, Sports and Technology that the four areas of English language skills (listening, reading,
speaking, and writing) be evaluated when testing applicants’ English ability, many Japanese universities are now
trying to find ways to measure applicants’ productive skills in addition to their receptive skills. Some of them are
considering using commercially available English proficiency tests that measure the four skills, but most
universities already have their own reading tests and some have their own listening tests as well. In this light, the
TOEIC Speaking test is a good candidate to supplement common English language tests for university
admissions since it can be taken on its own or in combination with the TOEIC Writing test.
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Dependable Innovation: the Aptis approach to testing the productive skills
Barry O’SULLIVAN (British Council)

The growing recognition of the need to assess the productive skills in Japan and elsewhere has resulted in a
renewed interest in the area. Interest is particularly keen in, though not necessarily limited to, the area of Higher
education. However, the productive skills have always offered a significant difficulty to test developers as they
challenge our ability to deliver tests that are both valid and practical. The most problematic areas have tended to
be in the identification of what should be tested, the standardisation of input and expected output, and the
consistency and accuracy of scoring. The socio-cognitive model of development and validation allows the
developer to systematically approach all of these issues and was therefore selected by the Aptis team as the basis
for the development project.

In this paper, | will describe how the Aptis team operationalised the model, combining it with their two central
themes of flexibility and accessibility. The paper will focus on the productive skills, demonstrating how such an
approach can lead to a stable and accurate test system by influencing every element of that system, from task
design to specification and from test delivery to scoring and reporting.
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23 Years of Policy Changes Regarding the English Section of Korea’s College Scholastic Ability Test
Oryang KWON (Seoul National University)

In Korea, the College Scholastic Ability Test (CSAT) was introduced in 1993 as the official national college
entrance examination. Over the 23 years since its inception, the CSAT has gone through numerous changes in its
policies regarding many aspects of the test.

The present paper reviewed these policies and policy changes regarding the CSAT, with a focus on the English
section of the test. They were reviewed in seven categories: (1) policies on test administration and item writing
(including the number of test administration, mock CSAT, test writers and reviewers, and item bank), (2) policies
on test structure (such as the number of test items, score points, testing time, listening and speaking test items, and
Types Aand B), (3) policies on test difficulty (including easy CSAT and percentages of perfect score candidates),
(4) policies on test materials (such as item materials from high school textbooks and texts from the instruction
materials of the Educational Broadcasting System, (5) policies on test score report (including weighing test items,
the standard score system, ordinal scales, and the criterion-referenced scoring system, (6) policies on the uses of
test scores, and (7) policies on the National English Ability Test (NEAT) (including its background, the direction
of policies and replacing the CSAT with the NEAT) .

The review found that while some of the policies were laudable for beneficial effects on students and the society,
some other policies had detrimental effects on the quality of the test and for stakeholders including students,
teachers, and parents. Among the good policies were (a) taking long years to conceptualize and pilot test the
CSAT, (b) introducing the listening test for the first time in the history of the college entrance examination, (C)
administering two preliminary mock tests each year, and (d) introducing the standard score system. Among the
problematic policies were (a) inconsistent and short-lived policies, (b) policy changes with short notices, (c) the
easy CSAT policy, (d) policies lacking reasonable grounds, and (e) educationally unproductive policies. More
active involvement of testing professionals is suggested for the improvement of policy-making processes and the
policies themselves.
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Use Peer Assessment in English Writing in Taiwan

Chih Hao CHANG (Nagoya University of Commerce and Bussiness, Japan)
Yu Ting HSU (Vanung University, Taiwan)

Recent studies have shown that peer assessment is recommended as an effective evaluation activity. Most of
these studies admit that peer assessment enhances students’ learning and improves students’ ability in many
respects, some of which are to fill-in the insufficient areas of a teacher’s feedback. Peer assessment is a type of
evaluation activity in which students work cooperatively to read each other’s work and give oral or written
feedback to help develop their writing abilities and enhance their motivation (Berg, 1999). That is, it is an
evaluation by co-workers or peers who are usually at a similar language level in all related language-learning
environments. Nelson and Murphy (1993) stated that the essence of peer assessment is that it allows students to
provide other students with feedback on their first drafts, so that student writers can acquire a sense of audience
and work towards improving their compositions. According to Sluijsmans et al. (2002), there are three main skills
required in a peer assessment model-(1) defining assessment criteria (2) judging the performance of a peer by
reflecting upon and identifying the strengths and weakness in a peer’s product, and by writing an assessment
report; and (3) providing feedback for future learning. The first skill is implemented so that students can generate
a common consensus and prevent personal bias towards a product or process (ibid.). The second step aims to test
students’ understanding of criteria, while the third promotes constructive criticism and develops critical thinking
(ibid.).

This study aims to access the effects of using peer assessment in English writing class on 117 (92 females and 25
males) first-year English major university students in Taiwan. In order to examine the effectiveness of students’
writing, students’ compositions were evaluated according to a revised ESL Composition Profile (Jacobs et al.,
1983), which contained the following five aspects: content, organization, vocabulary, language use and
mechanics. The findings reveal that through peer collaboration, students were able to internalize linguistic skills
effectively, reinforce the development of their writing abilities and produce more words in their writings. Finally,
the results of the study suggest that, peer assessment may not only become one of natural teaching aids to
incorporate peer and teacher feedback but also lead to a great success rate in students’ overall writing ability.
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Room 12-302 Part IV (14:20—14:50)

Avalidity argument for the VELC test® score interpretations and uses
Takaaki KUMAZAWA (Kanto Gakuin University)

The Visualizing English Language Competency Test® [VELC Test® (VELC Research Group, 2013)] was
developed for the purpose of estimating test-takers’ proficiency levels on vocabulary, grammar, reading, and
listening skills, and placing Japanese university students into their appropriate level. We, the VELC® Research
Group, have been collecting backing that can be used to support a validity argument of the test score
interpretations and uses (e.g., Shizuka & Mochizuki, 2014a). Thus, first, I will talk about the main features of the
test and then present the validity argument based on an argument-based validity framework.
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Construct validity in a university entrance exam: the case of PTE Academic

Veronica BENIGNO (Pearson)
John de JONG (Pearson)

Growing numbers of students seek higher education outside of their home country. The ICEF Monitor (2015)
reports 5 million students studying abroad in 2014, up from 2 million in 2000 (OECD, 2011). For these students
the most likely language of instruction will be English, because even higher education institutions outside of the
English speaking countries are offering programs in English for international students. Consequently, English for
Academic Purpose (EAP) is increasingly being offered in many parts of the world and has therefore become a
global phenomenon. EAP courses aim to provide students with a solid foundation of the academic language skills
they will need for success at university. These same skills are supposedly being represented in high stakes official
exams such as IELTS, TOEFL, and Pearson Test of English Academic (PTE Academic). The awareness of the
complex nature of test validity, however, has raised many concerns as to whether such tests appropriately
represent the construct they intend to measure, i.e. academic English.

This paper describes the validation procedures put into place by Pearson to develop PTE Academic, particularly
in relation to the content validity of the test, i.e. the extent to which the test reflects skills and knowledge of the
specified subject area. PTE Academic is a computer-based test of Academic English used for admission to
University. In the first section of the paper, we describe the test format, the procedures and the very detailed item
writer guidelines followed during the test construction phase and present the results from the field test carried out
with more than 10,000 test-takers worldwide. Construct validity of PTE Academic is mainly evidenced from
internal validation processes centring on test item development, item selection, and item analysis, and recognized
by independent research. Steps to mitigate construct under-representation and construct-irrelevance were also
taken. In the second section of the paper, we present in-house corpora-based resources of academic English used
to sample authentic texts of academic English across different disciplines, registers, and varieties.

This paper contributes to an improved understanding of the type of evidence that testing companies and
universities should provide to prove that a test has no construct under-representation (Messick, 1996), i.e. that the
inferences based on the test scores truly mirror the students” knowledge of academic English. It is important that
the test specifications reflect the specific purpose of the test and that rigorous and standard procedures are
implemented to define the test construct.
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EEIELTND, EOZRRIT 100 82, BREILRG 50 HAZ#Z 7=,

ELPA 7L A A A2 b7 A MNIFRNTEINBIECE S NIz~ vy b7 A FNOfERZEEC, H
HZ PR (item response theory :IRT) (ZX o> THEREL, 1EfECEDIZRRTEITOEZ 2170, ED
LUV DZREIZOWTCHEHETE D A a7 25 2 L2 HINE LTER SN QU 5, SiEtTE
1%, HE - B CORBERE SIERPH CREGEH SN TR Y, F4EEOT A NOMB TR X2 EHTEER
HEME (o) 24k L7 TND, T A RORERKIE, VA=V 7 <GB S0h - V—T 47
DT = "o b7 54560 HE, ~S— MEIRHEHIRZ 3 E L= Gt 38 60 47, 7 v =
TIUZ X B BRERE HEEED > & R L7 A O#iFHIL 0 45~300 s CTh 5,

2O 14 FORNHGEHRE B0 &< BIZidkix 2223 dh~7-, 2003 FFDd & HE OBA,
FDp L) HEBISE I DRI T 2006 B2, B ¥ —RERCHBONTY A= 75 R FOE
fEDMEE -7, 2013 I, Bk OFmbITHH SN, FEE RO TG ST, L
T, A4E2016 4E13, HPHBE R AR AEAR, KT « K « BRI AN B2 2 7,

AJEFTIL, FEE LT B B 2 B0 B Bhm 257208 5, 2003 4275 2016 420D 14 4EfICE

K&, KT LA AR R T A RNOT—H L, SZRAEDNKT: « K« BRI LR
I COIGEIIDORCEA L AT 5.

Room 12-307A PartV (14:55—15:25)

FAT 4 T &Y —)\ Criterion D ZHEIT
A % (EEEEscd#A: CIEE)
Criterion /X TOEFL 7 A k72 & DA% TH1 541 % K[E Educational Testing Service (ETS)725BH%E L7z,
BERBERTOTAT ¢ U 7HREY— VT, BHE T SICBEA BN AT L7 4 — RNy 735

BHEOHFEARFEZE L, ZhE THREIOEDN TR 2RI T 5 £ 512700 £
AL TIE, THREZOIRFELERNICIT DIEHRIE TR L ET,
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Room 12-307B  Part 1V (14:20—14:50)

HADERAEDIIER ¥ —3 o Ve 2

AT B\ (TL2)
8 B (7v2)

AARDEBAEDHGEA B —F% o VRB ) FERERER R 2 s, TV 7 DAE—F 77 X~ TSST

(Telephone Standard Speaking Test) %%25% L7= 3 DD 1 442 323 AD L~V 05Ah aHS AR
DA LR, & DIZFRPN COFERDUZBT T 57 o r— MR E xRS, FEFERRE A —
F T LAYL L DORR G BLE, [RINFENE L 7o GEEEND A B3 7 BEEHAN - b ki 5, AFERIL,
Al CAEfEZ x5 & LT- 2015 06 2017 4R TOEMRIE D 1 FH OMETH 5,

Room 12-307B  PartV (14:55—15:25)

Relating the Speaking and Writing Sections of the Test of English for Academic Purposes,
Computer-Based Test (TEAP-CBT) to the CEFR

TAKAMURA, Kyoko (The Japan Institute for Educational Measurement)
KUMAR, Edward (The Japan Institute for Educational Measurement)
YAMANOI, Shinji (The Japan Institute for Educational Measurement)

NAKAMURA, Keita (Eiken Foundation of Japan)

This presentation reports on the results and findings of the linking project to relate the scores of Speaking and
Writing Sections of the Test of English for Academic Purposes, Computer-Based Test (TEAP CBT) to Common
European Frame of Reference for Languages (CEFR). A group of panelists had a standard setting meeting and
evaluated a set of test-taker responses using the modified bookmark method. We will present the results and
discuss some of the challenges we faced during the project.
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Room 12-306 Part IV (14:20—14:50)

GTECCBT: a3 a=A—3 3 VAF)IUIESNW-RKRFEART A |

/NER —BL (KRR yEa—RL—v =)
E B ((Ryka—RL—ra)l)
[EER FRF (EEFEYENTITHE)

GTECCBT Id, KFARTOMHAEZ BN E T DAL B a—X T 5 4 HRERFSET A N T,
TBLT O7 L—LAT—2 % CICRFETO TRHEN) [TH7 I v 7 ) REREERGmn kg 54 A
X R S, CEFR &k L CTIESIL TV ET, KSA (knowledge, skills, abilities) & FEEHL
HPEHIMEY A MZ o T 7 A NEECHIET D11, # A7 S50 LoV A HREREIEG I CHUE L,
ZHAUTHAN =T A MFERE I > T A MEAOIERA S TVET,

Room 12-306 PartV (14:55—15:25)

KEAFS T RIE % - ABRET A FDOARIEHA
~TOEFL Junior Comprehensive®™7 2 k & TOEFL®IBT 7 & kMg~

K BT (Fu—I e alash—va & FAT VD)
EH BE Vuo— s ala=r—al&FAT4VF)
ANE BE (Fe—YL e alash—3a & F AT 4V Y)

TOEFL Junior®7 A Mk ETS 12X W B SH, I 60 2 ETEMSTRY , ~—S—hlD
TOEFL Junior Standard®7 2 h&, U A= 2« U—F ¢ 0« GEESGEARIE L, R hohEAo
AR OYEEIHRIE L 72> CuD, CBT Jili> TOEFL Junior Comprehensive®7 A ki, WEAEEE(HFIBH
WSNT=T A RER, BAENTIEEIRAEZ L E LT-9GE 4 Bhem EARET D7 EA A e L
T, ZHVETARE 100 Ka2 iz 5 K7, @i, PR L ORI TIEH SN TWD, £, ZO(EHEME
EUMEDE SN D, REEARDBRDOHEZFEAFHET A b & LTHIEH SN TWD, AFFKTIL, 75
Loyl TLU (BRESZEHR) | ZRENE Lot & 3g M7 oS¢ TOEFL Junior
Comprehensive®7 A & TOEFL® iBT 7 A k& &l L KFENFEOFSENN L4 RIE2 -7 A K
TSR 215 WAL 5,
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Room 12-305 Part IV (14:20—14:50)

Investigating the Factor Structure of TEAP and its Relationship to the National Center Test
Keita NAKAMURA (Eiken Foundation of Japan)

Test validation has become an important part of test development because it is becoming increasingly important
for test developers to conduct validation studies to ensure the proper use of tests and the interpretation of the
results for a particular group of stakeholders (Chapelle et al., 2006).

Confirmatory Factor Analysis (CFA) has often been used as a quantitative approach to test validation (e.g.,
Sawaki et al., 2009; In’nami et al., 2011) in order to evaluate the fit of the stipulated model to the data. Findings
(Sawaki et al., 2009; In’nami et al., 2011) from the field of foreign language testing suggest the existence of a
higher-order general English proficiency factor under which each of the skill-based factors (i.e., reading, listening,
writing, and speaking) are located. Sawaki et al. (2009) investigated the factor structure of the TOEFL iBT using
CFA and found that the higher-order factor model was the best-fitting model.

In this study, total of 923 3" grade high school students took part in this study. The study took place in March and
Avpril of 2015. All of the participants submitted their score official report of the national center test they took in
January of 2015. From the data of TEAP reading, listening, writing and speaking, an item-level CFA was
conducted using Mplus 7.11 (Muthen & Muthen, 2013) to compare the degree of fit of the data to the four
models which were often investigated by Sawaki et al. (2009) , In’nami et al. (2011) and In’nami et al (2016).
Those models were correlated-factor model, single-factor model, higher-order factor model, and
receptive-productive model. Finally, the factor structure of TEAP and NCT was evaluated using CFA.

In this presentation, the results, the limitation, and the implication of the study would be discussed.

Room 12-305 Part V (14:55—15:25)

Cambridge English (/727 Y » V) DTS
~KEAFITHE LT- L-YL: Preliminary (PET)ZHUNZ, B #—8RE DHERERE 2 T~

FHIL & (Cambridge English: 4> 7'Y v O RFERIER TR

[FAEOFEEN DG & ALY 27 208537388k “(the exam) reduces the risk that a
student’s English does not match expectations” = [JHIEFSEDOEV iR & L TR CEFHIiZE TS
Cambridge English (%, IELTS (ZEFE T HME—DaBR T, & & —BROEES AL L~V Ui bt
Preliminary (PET) (CERF LUl B1] (Z2WTC, U RA=U FSoXTRIERED A B —3 L 75 SN
T TNRTEDE PN AR L7y D TR LE T,
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4. Workshop Information (7 —7 3 a v &)
Workshopl (V—27 a7 1)

#H : IO TESHRE~FERLE 65 E T~ (BAGET5HH)

OB BRI A (BEEERT), R B (EERT)
B = BN R GLATR)

HI 2016 429 A 17 H (1) 10:00-13:15 (KEHAETP)
5t HCFIRE S v o /SR (12 B4 12-310 #ER)
ZE . 1,000 M

ER 484, (1 LiAAIR)

ZIG . ARU—7 v a v 7 OT7—< 283 H D, Microsoft Excel Zff~7-2 L 213H 55 ThHil
IXERETHEATT, RKFE - REGENOEIE £ T, TAT 4 7 OHFRN S
7% e LEMb TR SN PT ET,

HAY -

1. BUHENGE LB BhRE) HBE) LW o793 EEIcIEN, AN MRS A% (A
FHm)

2. RECFIUCERE T AHERHME SOV TR TS (FilaTH)

3. Excel Rfhd 77V r—a A AW TONRESEZEHT AU TEEBIZOT D GEER)

FIIE -

1. APfROER

2. PEmtROHRS

3. EEROEE (SR NT Oy 3w TRHFAWETETET)

H LA AL

1. HLAZOMENX, 9H9H (&) TF, (ERIZEL TWRWGAIZITY SIS FRETT,)

2. HLIAZE ILTA dR—2b— A Twitter (@ILTA official) (2 LiAGY A h~D Y 7
(https://goo.gl/oz3NJf) ZHEW-LETDT, ZH60BEH LIARS 7230,

3. B LIARNZTEW4, 1 HUANIZH LIABRSE T ORI HHEZBERNTEW e A— LT KL
IZRED W2 LET, 24 BELL RS TH A— LA ZEHTE QWA FRROEREIEIC ZHHE
FlEEET L. BNV LET,

4, WHEFTLREE A—UITEBH UIARNZZK ZE B AMEETY, TOBIE. FreDFHA RN
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Workshop 1

Introduction to effect size: Basic concepts and practices (Conducted in Japanese)

w N e YV V VY

F e wddr e

N

Lecturer: Yusuke HASEGAWA (Joetsu University of Education)
Shuichi TAKAKI (Fukushima University)
Chair:  Yuichiro YOKOUCHI (Hirosaki University)

Date: September 17, 2016 (Saturday), 10:00-13:15 (including break)

Venue: Tokai University, Shonan Campus (Building 12, Room 12-310)

Attendance Fee: 1,000 yen

Max Capacity: 48 (first-come, first-served basis)

Prerequisite: Elementary, junior high, or senior high school teachers, undergraduate or graduate students, or
others who are interested in the topic of this workshop and can use Microsoft Excel. No background
knowledge on testing theories is required.

Aims

To familiarize yourselves with basic statistical concepts such as effect size and significant difference.

To understand more about effect size and other related statistical concepts.

To learn how to calculate effect sizes and other related statistical indices such as statistical power using Excel
and other useful software.

Procedure

Lecture 1: Introduction

Lecture 2: Theory

Practice (Computers available at the venue)

How to register

The deadline for registration is Friday, September 9. (Note: If the workshop does not reach maximum
capacity, the registration will be allowed on the day of the workshop.)

You can register through the JLTA Workshop Registration site (https:/goo.gl/oz3NJf). The URL will be
provided on the JLTA official website and Twitter (@JLTA _official).

Confirmation of registration will be sent within 24 hours. If you do not receive it, please contact the email
address below.

As in the past, email registration is also available. In that case, please send the information below to Yuichiro
Yokouchi (Hirosaki University) at ul6yoko@gmail.com.

Let us know the following information and answer to questions when you register for the workshop:

(1) Your name, affiliation, and email address.

(2) Have you ever studied statistics? If so, describe what you learned.

(3 I—:a\)/e you used any software to analyze test data? If so, describe what you used (software, statistical methods,
etc.).

(4) Questions to the lectures, if you have. (Optional)
(5) Request to this workshop, or JLTA workshops in general. (Optional)
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Workshop 2

Title: “How good is vour test?>—First step: Ministep”
(Conducted in English)

Lecturer: Myles GROGAN (Kansai University)
Chair: Akiyo HIRAI (University of Tsukuba)

Date: September 17, 2016 (Saturday), 14:00-17:15 (including break)

Venue: Tokai University, Shonan Campus (Building 12, Room 12-310)

Attendance Fee: 1,000 yen

Max Capacity: 35 (first-come, first-served basis)

Prerequisite: A willingness to work with computers is helpful! We will be using Microsoft Excel, but basic
level skills will suffice. Some data sets will be provided, but participants may want to bring a small data set
(up to 25 items and 75 participants) if they wish.

Aims

To understand how the Rasch model helps us interpret test data and improve tests, in broad, non-expert
terms (i.e. non-mathematical!).

To get hands-on experience using of inputting and analyzing data from Rasch-based software, such as
Winsteps.

Procedure

Introduction 1: Outline of the day, followed by a first Rasch example —what Ministeps helps us understand
about our tests

Short lecture: The Rasch Model and how it works

Hands-on workshop 1 and 2: Control files (how to prepare data) and running data for the first time
Hands-on workshop 2: An overview of charts and tables, and how they help us with our test

Hands-on Workshop 3: A new data set—time to try your hand!

Lecture: Where to next?

How to register

The deadline for registration is Friday, September 9. (Note: If the workshop does not reach maximum
capacity, the registration will be allowed on the day of the workshop.)

You can register through the JLTA Workshop Registration site (https./goo.gl/oz3NJf). The URL will be
provided on the JLTA official website and Twitter (@JLTA _official).

Confirmation of registration will be sent within 24 hours. If you do not receive it, please contact the email
address below.

As in the past, email registration is also available. In that case, please send the information below to Yuichiro
Yokouchi (Hirosaki University) at ul6yoko@gmail.com

Let us know the following information when you register the workshop.

(1) Your name, affiliation, and email address.

(2) What kind of tests do you usually use (classroom tests, coursebook test, placement tests)?

(3) What experience do you have of analyzing test results?

(4) Have you had any experience with Winsteps or similar Rasch/IRT tools? Please describe the experience if you

have.

(5) Questions to the lectures, if you have. (Optional)
(6) Request to this workshop, or JLTA workshops in general. (Optional)
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Workshop2 (V—2 3 7 2)

R : “How good is your test?—First step: Ministep” (35 C5H)

# B MylesGROGAN (EAFE RS
B & W B GUERD)

HI 2016 49 A 17 H (1) 14:00-17:15 (KEAETp)

55 BV RN v o A (12 B 12-310 #=)

Zhn# . 1,000

= 354 (H LiAAIH)

BN . A B a—Z 2o THONTLET, Excel (REDMOFEHE Y 7 1) &ffisT-Z L 0dh
% WHTEHS Y £HA), ZIEITREER TN ET o 7 — 2 03 HEM S, 49
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HIAA TN T B FEETT,
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1 Tvia - BETNVOBEENT A NT—X O, 7 A OSSNSO T L EEET D, (A<
HP TR, FEE TR WBLEDD)

2. Winsteps DL 572 7 MRS TC, T—X &0 - fEIRT 22 LR TEX 5L 91275,

FIE -

(1) Introduction 1: Outline of the day, followed by a first Rasch example - what Ministeps helps us understand
about

(2) our tests

(3) Short lecture: The Rasch Model and how it works

(4) Hands-on workshop 1 and 2: Control files (how to prepare data) and running data for the first time

(5) Hands-on workshop 2: An overview of charts and tables, and how they help us with our test

(6) Hands-on Workshop 3: A new data set- time to try your hand!

(7) Lecture: Where to next?

H LA AL

1. HUALOREENX, 9A9H (&) T3, (ERIGEL TCWRWGAITITY SIS FIRETT,)

2. HLUIAAIL ILTA —2— ) A3 Twitter (@JILTA official) (ZH LiAZ&YA b~V > 7
(https://goo.gl/oz3NJIf) ZHEW=LFETDT, THHEMLEH LIARL 7230,

3. BHUIARWZEW a4, 1 HUPICH LIARSE T O R ZBER N2 A—/L T KL
[ZRED W LET, 24 BRIV ERE > TH AV EZHTE WGA, FReOMEREIET ZEiE
TlEEET LD, BEOWELET,

4, WEHEFTLEER A—UITEBH UIARWZZ ZEHAEETY, 2O, FrediEHR AN
H—HE GLATAS) uleyoko@gmail.com £ T e-mail TIEHE < 72 &0,
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7 7 & A (Access to the venue)

Address
4-1-1 Kitakaname, Hiratsuka-shi, Kanagawa 259-1292, Japan

Directions (Approximate time to get to the destination is provided below.)
A. From Haneda Airport to Tokai Daigaku Mae Station (Odakyu Train Ling)

By Public Transformation System: Take the KEIKYU Airport Express (Shun-Zushi-bound) at the
Haneda Airport Station below the arrival hall of the airport and get off at Yokohama Station (about 500 yen).
Then transfer to the SOUTETSU Line (Ebina-bound) and get off at Ebina Station, the terminal station
(about 400 yen). From there, take the ODAKYU Line (Odawara-bound) to Tokai Daigaku Mae Station
(250 yen). From Tokai Daigaku Mae Station to Building 12, see “D. From Tokai Daigaku Mae Station
(Odakyu Train Line) to the venue” below.

By shuttle bus system: From Haneda Airport, take Airport Limousine (Shuttle bus) to the Ebina Station
(bus fare is 1,550 yen per person). From there, take the ODAKYU Line (Odawara-bound) to Tokai Daigaku
Mae Station (250 yen). From Tokai Daigaku Mae Station to Building 12, see “D. From Tokai Daigaku
Mae Station (Odakyu Train Line) to the venue” below.

B. From Narita Airport to Tokai Daigaku Mae Station

Take Narita Express bound for Ohfuna, get off at Totsuka Station, transfer to JR Tokaido Train Line heading
for Hiratsuka (Odawara, Atami, Numazu, etc), and get off at Hiratsuka Station. From Hiratsuka Station to
Tokai University, see “F. Use the JR Tokaido Train Line to get to Hiratsuka Station and to the venue”
below.

C. Use the Odakyu Train Line to get to Tokai Daigaku Mae Station OR to Tsurumaki-onsen Station

From the Odakyu Line Shinjuku Station, catch the train bound for Odawara or Hakone-Yumoto and get off at
Tokai Daigaku Mae Station (70 min. by express train) or at Tsurumaki-onsen Station (60 minutes by express
train).

From Odakyu Line Odawara Station, catch the train bound for Shinjuku and get off at Tokai Daigaku Mae Station.
(25 minutes by express train) or at Tsurumaki-onsen Station (30 minutes by express train).

48




NEEER CGINE &0 PRI T 70 43, ANERE Y 25 4)) THGERSEAT) BT
Eo0E, AHEZR g L 0 PuREITH 60 2. /NHIRE Y 30 47) TEFARIR) BT H

ETWEN

R

Tokai University,

ﬁx$ Shonan Campus
R S 74 S

D. From Tokai Daigaku Mae Station (Odakyu Train Line) to the venue

There are three ways: to walk, take a bus, or take a taxi.
(1) Walking from Tokai Daigaku Mae Station (25 minutes; see the map below)

From Tokai Daigaku Mae Station to the North Gate (1£F5 : Kitamon) of Shonan Campus: 15-minute walk
From the North Gate to Building 12: 10-minute walk

NREER THBFRT) BN EL, FE% 15 0 TR LR A, £ 205 12 SREE Tl
#% 10 4y

(2) Busfrom Tokai Daigaku Mae Station

Ride a bus bound for Simootsuki-danchi or Hadano-eki at the bus stop called Tokai Daigaku Mae Eki
Minamiguchi (South Exit) and get off the bus at the second stop Tokai Daigaku Kitamon (North Gate)
(180 yen, 5 minutes). Building 12 is 10-minute walk from the North Gate, Kitamon. You can find the
bus schedule in (D below.)
FHER R S AF A OBE

TR RFRTRFE 0] S 25205 TR RBIEIMAT) E72i3 TREEYT) (SREL, 2 2HD
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AT D2 ER ) R (180 M), AEfI2» D 12 B TREA 10 43, (FFAIZRITTO)

(3) Taxi from Tokai Daigaku Mae Station
BOERSFRIERN D % 7 —FIAOYA
Taxi telephone number: ##4s$1: 046 3—81—0135 %#:0463—83—7777
(@ 1 2%5fEpIET) L4EEr & 1,000 55 (Ordering taxi to the building 12 costs around 1000
yen.)
(b) THERTALM ) CdETe & 740 9 (Ordering taxi to the North Gate, Kitamon costs 740 yen.),
BN S 12 5AE E T 10 70%E4% (Building 12 is 10-minute walk from the North Gate, Kitamon.)

L biive )
Tokai Daigaku ma 7

+*

RIBARICPT

Tokai Daigaku North gat

E. From Tsurumaki-onsen Station (Odakyu Train Line) to the venue

There are two ways: to take a bus or take a taxi.

(1) Busfrom Tsurumaki-onsen Station
(a) Ride a bus bound for Simootsuki-danchi or Hadano-eki at the bus stop called Tsurumaki-onsen
Ekimae and get off the bus at Tokai Daigaku Kitamon (180 yen). Building 12 is 10-minute walk
from the North Gate, Kitamon. You can find the bus schedule in @ below.
BPRIRRBRD DA AR OSE
TEBIRSRERAT ) S AEN G TR RMIFIHIAT) E7203 TFREHUT) ICRE L, ST TR
JEF9) < FEL (180 H). AEFIMD 12 HAEE T 10 ks, (FEZIEIZ T @)
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(b) Ride a bus bound for Tokai Daigaku at the bus stop called Tsurumaki-onsen Ekimae and get off the
bus at the last stop Tokai Daigaku (230 yen). The last stop is close to the main gate and Building 12
is 3-minute walk from the main gate. You can find the bus schedule in 3 below.

PEREIRIRIERAT ) S 2E D THIERTFAT) (TR L, #ROEREET TR C FE (230
M) MROEFFNKRFEMT, 2206 12 5HEE T3 HEH, (RZIERITTO)

(2) Taxi from Tsurumaki-onsen Station
ERIRIREN D & 7 —FRIF 0% 6
Taxi telephone number: #Z5H1: 0463 —-81—0135 EE:0463—-83—-7777
(@ [1275fEATE T) &¥E{e L 1,000 M (Ordering taxi to the building 12 costs more
than 1000 yen.)
(b) [HR¥FERFAL) L#ETe & #9820 H (Ordering taxi to the North Gate, Kitamon costs 820
yen.), (LM 12 BAF E C 10 431 Building 12 is 10-minute walk from the North Gate,
Kitamon.)

F. Use the JR Tokaido Train Line to get to Hiratsuka Station and then to the venue

From JR Tokyo Station (JR Tokaido Train Line), catch the train and get off at Hiratsuka Station (60 minutes
by express train)
IR ARER (R &0 Podi) 60 4) &) BT

Bus from Hiratsuka Station

(1) From Hiratsuka station, catch the bus bound for Tokai Daigaku or Hadano Eki at the bus stop called Hiratsuka
and get off at Tokai Daigaku Seimon-Mae Stop (30 min.). Shonan Campus is a 5-min walk from the stop.
JRUER PR BUNZEND TRIERFAT) £7203 TREHIT) ASRISREL, TR
REEIEFRTT TRE (f93047) o THRIERSEIEMAT 225 IEP E TR 5 45,

(2) Ride a bus bound for Tokai Daigaku at the Hiratsuka Eki Kitaguchi (Bus stop number 2) and get off at

Tokai Daigaku (390 yen, 30 minutes). 3 minute walk to Building 12. See the bus schedule @ below.

PEEHRAE O ) S 245 2 BV 50 TRIERTAT) IRE L, [HGERY:) FH (390 H,
FrER# 30 77) o« £ I/h 12 SEHE TREA 34y, (RRAIERIZ T @)

(3) Ride a bus bound for Hadano Eki at the Hiratsuka Eki Kitaguchi (Bus stop number 8) and get off at
Tokai Daigaku Seimon Mae (390 yen, 25 minutes). Building 12 is 7-minute walk from the bus stop
(See the bus schedule & below.)

PERERAEE ) S 245 8 B3RV 5706 [REFHYT) (CRE L, THRMEARFIEMAT) T FH (390
M. PTEERsf] 25 73) o THUERSEIEMAT (#8012 BEEETIER 7 29, (RRAIRITT
®)
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NARZRO  THERFRIREE ) 25D TRRBEMAT) £720% TREHYT) (A H)
(Weekend bus schedule (D: from Tokai Daigaku Mae Eki Minamiguchi to Simootsuki-danchi or

Hadano-eki)

6:00 |10 49 13:00 |15 38 55

700 |9 26 46 140015 38 55

800 |5 32 51 15:00 |15 38 55

900 |11 32 55 16:00 |15 38 55

10:00 |12 33 56 17:00 (15 38 55

11:.00 |15 38 55 18:00 |15 38 58

12:00 |15 38 55 19:00 |25 55

HAIRQ  TERRIERERET NREND TRRMEMAT) £721% TR8EYT) (LR
(Weekend bus schedule ©): from Tsurumaki-onsen ekimae to Simootsuki-danchi or Hadano-eki)
6:00 (5 44 13:00 | 32

7.00 |20 59 14:00 | 32

800 |26 45 15:00 | 32

9:00 |26 49 16:00 | 32

10:00 | 27 50 17:00 | 32

11:00 | 32 18:00 | 32 52

12:00 | 32 19:00 |20 50

RrAIRE) TREARERERAT 2= s [HERET) (B )
(Weekend bus schedule (3): from Tsurumaki-onsen ekimae to Tokai Daigaku)
6:00 |20 13:00 | 15

700 |5 50 14:00

8:00 |35 15:00 | 10

9:00 |20 16:00 | 00

10:00 | 5 17:00

11:00 18:00 | 25

12:00 | 30 19:00 (10 55

FrZlR@  TEEEUEA ) S5 2 B3R 5000 THRIERTAT) (HRAD
(Weekend bus schedule @: from Hiratsuka Eki Kitaguchi (Bus stop number 2) to Tokai Daigaku)
6:00 13:00 | 2

7:00 |2 45 14:00 | 3

8:00 |25 15:00 | 3

9:00 |5 16:00 | 3

10:00 | 1 17:00 | 00 38

11:00 18:00 | 40

12:00 | 00 19:00 | 38
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ARG  PEEHUEN) SAE8/RRV S TREHUT) (HHEMH)
(Weekend bus schedule 5: from Hiratsuka Eki Kitaguchi (Bus stop number 8) to Hadano Eki)

6:00 |20 35 50 13:00 | 12 27 43 57
700 |5 20 35 50 14:00 | 12 27 42 57
800 |1 10 25 43 58 15:00 | 12 27 42 57
9:00 |12 27 42 57 16:00 | 12 27 42 59
10:00 | 12 27 42 57 17:00 | 12 27 35 47 58
11:00 | 12 27 42 57 18:00 | 12 25 36 51
12:00 | 12 27 42 57 19:00 | 1 14 25 37 54

X ¥ L NAv 7 (Campus Map)
BMOTNOR/
DEREOAE )5

R

Lo
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12 BB 37 v 7~ v 7 (Building 12, 3rd floor map)

Individual Presentations and Institutional Member Presentations

- Z / ~
—— B FEFR 12-302 FE £12-303
A/Ea—2E I/E1-5%
% ELV in E[,'% j
= BhE
HetelRt 42— 12-304
1228280 IvE1—4%
Hallway (3 FJEE T)
Exhibits/ 3% BoR
12-309
AYEz—3E 12-305
| & | & |
|| A7 | PR |
:
12-308 12-307 | 12-307 12-306
Az a—ag | JyEa—#=A | OEa—42p | A7E1—3=
I
|
|
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Testing and Evaluation (TEVAL) SIG of the
Japan Association for Language Teaching (JALT)

The Testing and Evaluation SIG of JALT shares many of the concerns, interests, and goals of the JL.TA and is
honored to co-sponsor this conference.

Informarion about the TEVAL SIG and our publication SHIKEN can be found here: E E
or here: hup://teval.jaltorg/

TEVAL SIG upcoming events of special note:
JA LT201 6 * The SIG will be publishing a book later this vear by JID Brown based on his regular
I olumn “Statistics Corner” in SHIKEN, our TEVAL publication. A free copy of the

TSN 01 will be offered to all new and current TEVAL SIG members.
T R 0 * D Brown will also give a plenary talk this November at the annual JALT international

W conference held this year in Nagoya. He will speak on “Using Classroom Assessment to

TRANSFORMATION lm?ro-\‘e”l“eachmg and I,'earfung. )
nLancuace coucaton * Kimi Kondo-Brown will give featured speaker workshops at the annual conference on

“Teachers Transforming Education through Evaluation™ and “Transforming
Curriculum with Task-Based Assessment”

CAMBRIDGE ENGLISH
Language Assessment

Part of the University of Cambridge

Cambridge English (X
HR DL 3 EFEERK,

o EMEIREHEBRIGIELTS FCHEEFIZIATH—YavhEillE

e HET VIV IRZOIFEFBER. 7TV I KPR BRTER
AR

o ARREFMARAE (I—Ov/\SES B CEFR) TFHE

o AE—FVIFAMITY Ty UREDABRE W B R T
o 157 20,000 #BILL LN EE N DOIEBAELTRE .
* &4 500 5 AU LN ZER Ny \

* ELTS (&, 7> 7V v SASEEREME. TUT 1 va - ATy
IDP: IELTS Australia @/A\— h+—> v JIC KW HBEEET N TULE 9, X

www.cambridgeenglish.org/jp

% infoJapan@cambridgeenglishreps.org Follow us on Facebook
%k TEL: 080-5545-8969

www.facebook.com/
CambridgeEnglishEastAsia
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TP SHEEI

TOEIC S&W

ERFOLRPEAISOSEIRE
BEBEGERA . XL EIYXAEMMICEL,
JO-NILBRETEREHLTWCER,

EETET B<AOXRHBSNATWVWETY,

TOEIC'S&W T
./. ERABREWTWCHAEBEZLAD,

TOEIGeSpeaking,&

EETGEASNEND:

TOEIC Speaking & Writing & A -BALEE5THERRTEE T,

KREE | ooz ey (R AR AAM) TORBTIET. wANES
(1asxn) wnntlgulu(:i?ﬁl::]enu. 10,260
ZRAN 1REIcDESEM L _
M el S0/ T ReIET AR,
*H240
11 B C jmvmsimsevazasacysaus 1oy ot-ss1-s001 487300 orcsaw | RO

ETS, the ETS Boge, PROVELL TOEK, TOEIC Bridge and TOEIC BHMIDGE are regitered rademaris of Educational Testing Service i the United States, Japan and other cowntries and used under licerdes




(ETS) TOEFL Junior.  (ETS) TOEFL Primary.

WRMNEED I
{EZXBHREDAEI G

2017 EEAR LY 110 A2 TEMRSE"

TOEFL Junior 217 CTh## - BIEEHTIREIC*

2016 EELHT A b

HREAE T [HO) (W< ERE HRICIFET L [BUHD—H] LT
LoMFREHENE IR 2408 TOEFL Primary.
mesza 20165108308 (8) mesze 20165128 118(B)
201682800 EF~9R308(@) (| 201659A238(@)EF~11A1800)

9,500M (#4) =85 4,320/ (8A) 3,880 (8EA)
(EmaE 2HUFREIS [Emas) 2@16218 (EmaE) 2E16818

#1:2016F6ARAE 2! EARBREARY A MBI,
BREVEDER
|CC8T /- v-0s1=r—v3v852F 1YY

T108-0074 RR#EXEH4-10-18 RAL1EIL13F http://gc-t.jp/ %E
03-6836-0125 (¥830~17:30] D ey, Eeli
@EEDD info@gc-t.ip :




@@ BRITISH
@@ COUNCIL

Aptis

Forward thinking
English testing

The aim is better global
English testing. Reaching
people is the target. Aptis is
the answer.

Aptis (FEED 4 FRELTAET HEERTD
PBELGHELFTEZEERLTTAMTSC
ENTEETT . Ff2, B#EIX CEFROLA
LTHEEZh, BALHTHL, FL—T2
FOEREHEINTHARICELEBIBET,
HELEhHEIT aptis@britishcouncil.or.jp

www.britishcouncil.or jp




This conference is supported in part by Tokai University General Research Organization. Our special
gratitude also goes to Tokai University for making its Shonan Campus available as the venue for the 20th
Annual Conference of the Japan Language Testing Association.
AREBUEIZ DTz - T, TR PO TREED O — il 22 TR 4, 7. 4KA
DFERIZHTZ0 £ LT, BERT LD SGOBERME 2 MG 5% - ZTHHE2BY £ Lz, il
HONREHTINE LT,

& RBAFRTIFRS

TOKAI UNIVERSITY GENERAL RESEARCH ORGANIZATION

The next year’s annual conference will be held in autumn 2017 at the University of Aizu in Fukushima. The

conference schedule will be announced via the JLTA website as soon as the details become available. We

look forward to seeing you there.

2017 DO HARSFFET A MR ENEREIE, 2017 (FRk 29) FFRKICESHR T TIThiIVE T,

FERIANR F U IKER, ILTA DR — L= TEBHILEW T LET, TBMDIFE LA L BFEO
7-LET,

AARSHET A M7 (JLTA) (2016 4FEE) 20 JE4AFRL& R ENF7E RS T8 R M
Handbook of the 20th Anniversary Conference of the Japan Language Testing Association
FEITH 12016 -8 H 1 H
AT BARSHET A MR (LTA) = o EFRIM (EERS)
FH5JR « T270-1695  TEHEURRIPE M EREA1-1 MERE RS
S BF v NR NERIENZEE S TEL: 0476-98-1001 (1%3)
FAX: 0476-98-1011 (ft#)  E-mail: rie-koizumi@mwa.biglobe.ne.jp
Mtk « REWIERSFATEER
FIRI - MRS ERS SOkt T 162-0801 BATARHifiE X1 LIKHT358-5
TEL: 03-5937-0249  FAX: 03-3368-2822
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<HE4¥E - EA - @AEo—%& (G0 FIE) >
—MEEN BEREEVRRaIa=r—va s *

The Institute for International Business Communication (11BC)
http://www.toeic.or.jp/iibc.html

BRaet 7oy %
ALC PRESS INC. http://ww.alc.co.jp/

A Stt BEUEMERT  *

The Japan Institute for Educational Measurement, Inc. http:/Aww.jiem.co.jp/

Bttt @B %
Kinseido Publishing Co., Ltd. http:/Aww.kinsei-do.co.jp

BREett =R Iy %
NIHON-MIC http:/Amww.nihon-mic.co.jp/

Ja—rW e ala=—vav& 7T AT 47 (GC&T) *
Global Communication &Testing Co. https://gc-t.jp/

rr7 )y VRESGERERE K
Cambridge English http://www.cambridge.org

JALT TEVAL SIG (Japan Association for Language Teaching, Testing and Evaluation
Special Interest Group) %

RBEFHEFNEENEN FEEERRIFMERS (ELPA) %
Association for English Language Proficiency Assessment
http://english-assessment.org/

SIS SAVL =
Pearson Japan http://www.pearson.co.jp/

TIVT 4oV a ATV
British Council https://ww.britishcouncil.jp/exam/aptis

Rxyka—RL—ay %k
Benesse Corporation http://Aww.benesse-gtec.com/cbt/

V7V —A 7Y ottt %
Reallyenglish.com http://mww.reallyenglish.co.jp/

We would like to greatly acknowledge 13 companies, corporations, and groups for their support.
ARRRNTHTZY U ED 13 D43 - JEA « HIIER L W RESEE O ZARZ2HY £ LT,
JESHMLE L BT £,

Commercial Exhibits (BrgEAZE) *
Commercial exhibits are located in the hallway on the 3rd floor of Building 12.
JEORIT 12 AE 3BT v 7 TRV L TR Y £,
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