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1. Conference Schedule Overview

Day 1: September 13, 2025 (Saturday)

08:00—08:30 Registration for Commercial Exhibitors Ist Floor, GB2 (#2) Building
08:30— *¢Near the Student Lounge

Registration
08:55—09:10 Opening Ceremony GBI155, 1st Floor, GB2 (#2)

Building
09:30—10:00 Presentation |
10:05—10:35 Presentation II GB101, GB154, GB203
10:35—10:50 Break Student Lounge, GC102
10:50—12:10 Keynote Speech (Conducted in Japanese) | GB155
12:10—13:40 Lunch Break/JLTA Committee Meetings | Student Lounge, GC102
#¢Lunch Room
For JLTA Officers: | (GC101)
For participants: | (Student Lounge, GC102,
GB101, GB154)

13:40—14:10 Presentation 111 GB101, GB154, GB203
14:15—14:45 Presentation IV GB101, GB154, GB203
14:50—15:20 Presentation V GBI101, GB154, GB203
15:20—15:35 Break Student Lounge, GC102
15:35—17:05 Symposium GB155

(Conducted in English and Japanese)
17:05—17:20 Break Student Lounge, GC102
17:20—17:50 Closing Ceremony & JLTA Best Paper / | GB155

Best Book Award Ceremony
17:50—18:10 JLTA General Business Meeting GBI155
18:40—20:40 Banquet University Hall, 1st Floor

(Co-op Student Cafeteria)

Day 2: September 14,

2025 (Sunday)

09:00—12:00
(08:30—
Registration)

Workshop (Conducted in Japanese)

GB154

Commercial Exhibitors:
Lunch Room for Participants:

Break Room:

Family Waiting Room:

Headquarters:

Student Lounge, GC102
GC102
GC101

<> Complimentary refreshments are available at GC102.
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Community Room (1st Floor, GB2 (#2) Building)
Student Lounge, GC102, GB101, GB154




Program of the 28th JLTA Conference

September 13, 2025 (Saturday)

8:00—
8:30—
8:55—9:10
9:30—10:35
10:35—10:50
10:50—12:10
12:10—13:40
13:40—15:20
15:20—15:35
15:35—17:05
17:05—17:20

Registration for Commercial Exhibitors (1st Floor, GB (#2) Building)
#¢Near the Student Lounge
Registration (1st Floor, GB (#2) Building)

#Near the Student Lounge
Conference Attendance Fee:
Students, JLTA Members & JALT TEVAL SIG Members: Free
Non-members: ¥3,000
Please register ahead of time using this URL on Peatix:
https://jlta28conference.peatix.com
If you're not a JLTA member, kindly pay the registration fee. While on-site
registration will be available on the day of the meeting, we strongly recommend
registering in advance.

Opening Ceremony (GBI155)
Coordinator: Hidetoshi SAITO (Ibaraki University)
Greetings: Yoshinori WATANABE (JLTA President; Sophia University)

Presentations I and I1 (GB101, GB154, GB203)
(Presentation: 20 minutes; Discussion: 10 minutes)

Break (Student Lounge, GC102)
Keynote Speech (GB155)

Lecturer: Tomohito HIROMORI (Meiji University)

Title: Exploring the Link Between Motivation and Assessment in Language
Learning: Insights Through the Lens of Engagement

Language: Japanese

Lunch Break / JLTA Meeting

#* Lunch Room
For JLTA Officers: (GC101)
For participants: (Student Lounge,
1st Floor, GC(#3) Building,
GC102,
1st Floor, GB(#2) Building,
GBI101 - GB154)

Presentations IIL, IV, and V (GB101, GB154, GB203)
(Presentation: 20 minutes; Discussion: 10 minutes)

Break (Student Lounge, GC102)
Symposium (GB155)

Language: English and Japanese

Theme: Reconsidering Learner Motivation and Assessment in Practical Contexts
Chair: Sachiyo TAKANAMI (Gunma University)

Panelist 1: Kiwamu KASAHARA (Hokkaido University of Education)
Panelist 2: Rintaro SATO (Nara University of Education)

Panelist 3: Koki SEKITANI (Toyo Eiwa University)

Discussant: Tomohito HIROMORI (Meiji University)

Break (Student Lounge, GC102)
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17:20—17:50

17:50—18:10

18:40—20:40

Closing Ceremony & JLTA Best Paper / Best Book Award Ceremony
(GB155)

Coordinator: Takaaki KUMAZAWA (Toyo University)

Best Paper Award Recipient: Keiya TANDO (Graduate School, University of

Tsukuba)
Best Book Award Recipient: Haruhiko MITSUNAGA (Nagoya University)
JLTA General Business Meeting (GB155)

Chair: Yoshinori WATANABE (JLTA President, Sophia University)

Reporter: Keisuke KUBOTA (JLTA Secretary General, Fukushima Medical
University)

Banquet University Hall, 1st Floor
Coordinator: Sachiyo TAKANAMI (Gunma (Co-op Student Cafeteria)
University)

September 14, 2025 (Sunday)

8:30—
9:00—12:00

Registration (GB154, 1st Floor, GB (#2) Building)
Workshop (GB154)

Chair: Akiyo HIRAI (University of Tsukuba)

Title: Utilizing Generative Al in English Education— From Lesson Preparation to
Feedback—

Lecturer: Shunsuke TAKAGI (Seiko Gakuin Junior and Senior High School)
Language: Japanese
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Presentation Overview

Time

Part

GB154

GB101

GB203

GB155 (K iE)

09:30 —
10:00

YOU

JOHNSON

CONNORY

10:05—
10:35

II

ARAI

ALLEN

WILSON

10:35—
10:50

Break

10:50—
12:10

Keynote

12:10—
13:40

Lunch Break

13:40—
14:10

III

NISHIZAWA

WALTERS

KOIZUMI

14:15—
14:45

v

TAHARA

et

GROGANY

14:50 —
15:20

INE

MILLER t

iy

15:20—
15:35

Break

15:35—
17:05

Symposium

+Assessment practice presentation




Presentation Details

GB155 (Keynote speech & Symposium)

Time Presenter (Affiliation) Title (Page)
Keynote speech Title:
10:50— Tomohito HIROMORI (Meiji University) Exploring the Link Between Motivation and Assessment
12:10 in Language Learning: Insights Through the Lens of
Engagement
Symposium: Title:
Reconsidering Learner Motivation and Assessment in
Practical Contexts
Chair Sachiyo TAKANAMI
(Gunma University) 1. Encouraging Use of Small Vocabulary Quizzes to
15:35— Panelist 1 Kiwamu KASAHARA Motivate EFL Learners
17:05 (Hokkaido University of Education) 2. Beyond Current Trends: Rethinking Language
Panelist 2 Rintaro SATO Activities and Assessment in EFL Classrooms through
(Nara University or Education) (my)WTC Research
Panelist 3 Koki SEKITANI 3. Learners’ Psychological Experiences in Speaking
(Toyo Eiwa University) Tests: What Types of Tests Motivate Them?
Discussant Tomohito HIROMORI
(Meiji University)
GB154
Part Presenter (Affiliation) Title (Page)
Ga Eul YOU (University of Western Ontario, | How does music affect test performance and anxiety?
9‘3;7 Canada) Evidence from electrodermal activity and interviews
: Ruslan SUVOROV (University of Western
10:00 .
Ontario, Canada)
11 Yuya ARAI (Chiba University) Number of plays and anxiety in the Common Test
10:05— | Yumi FUJITA (Waseda University) listening test: An idiodynamic study
10:35
III | Hitoshi NISHIZAWA (Reitaku University) | Examining the validity of the TOEIC L&R for
13:40— placement purposes
14:10
IV | Tatsuro TAHARA (Waseda University) A Content Analysis of English Reading Sections in
14:15— External Tests Used for University Admission
14:45 Purposes in Japan
v | /hEEd GEER) HARN EFL ZEEDO =D DOFEFEY A X7 A b
14:50— | KJISLHE CGRALK ) VST-NJ8 DY MMGE : Thnb7avy) SR
15:20 DIENN & (R RRf R o BA R

10




GB101

Part Presenter (Affiliation) Title (Page)
I Michelle JOHNSON (Nihon University | Exploring the Evolution of a Novice Instructor’s
9:30— | College of Industrial Technology) Assessment Literacy in Higher Education
10:00
11 David ALLEN (Ochanomizu University) Investigating the predicted washback of an English
10:05— speaking exam used for university admissions in
10:35 Japan
IHI | F. Scott WALTERS (Seoul National | How to Motivate Development of Tests of Interactive
13:40— | University of Science and Technology) Competence
14:10
R 2 R KT [CEFR-]x28 % 53k CanDo 7 A b (U —F ¢
A S RN ERERS) > 7)) DB%E &S
VA GO
D 39— wva— GUULERAD)
JIA B RS ERE RS
B AR CRAUHEREKRT)
Matthew MILLER (Tokyo University of | Refining the Design of CEFR-J English Listening
Foreign Studies) Tests through Empirical Data and Student
Masashi NEGISHI (Tokyo University of | Perspectives
\Y% Foreign Studies)
14:50— | Yujia ZHOU (Tokyo University of Foreign
15:20 | Studies)
Yukio TONO (Tokyo University of Foreign
Studies)
James CARPENTER (Tsurumi University)
_GB203
Part Presenter (Affiliation) Title (Page)
I | Stuart CONNOR (Pearson) Dialogic Critical Thinking English Test — A New
9:30— co
10:00 Frontier in Al-Powered Language Assessment
10‘%)15 B ﬁ?ﬁig%‘ggggg ((g:l;(l;agg Eg\ﬁrfrigirsity) Evaluating the Efficacy of AI Driven Approach to
10:35 the Development and Revision of a Placement Test
III | Rie KOIZUMI (University of Tsukuba) Perceptions of an Al-scored classroom-based
13:40— | Yo IN’NAMI (Chuo University) speaking test: Comparisons between Japanese in-
14:10 service and pre-service teachers
IV | Myles GROGAN (Osaka Ohtani University) | Commercial tests or Al-assisted streaming?: A
14:15— comparison at the university level
14:45
v | PEERT (FES R AARFEERELYE [JSL A Z o F— ] 128l
14:50— | RHE T (BF&Z 1K) Hala=kh—a UEBEHOEE
1520 | BT (LA

11




2. From the JLTA Office: Information for Conference Participants

Registration

1. You can pre-register on Peatix at https://jlta28conference.peatix.com. While we primarily require
pre-registration, we’ll also accept participants on the day of the conference.

2. The conference registration site is in front of Student Lounge Entrance (1st Foor, 2nd Building).

3. The conference attendance fee is free for students and members and ¥3,000 for non-members.

4. If non-members apply for membership at the registration desk, the conference attendance fee will
be free. The JLTA annual membership fee is ¥8,000 for a general member and ¥5,000 for a student
member. The admission fee for the JLTA membership is ¥1,000.

5. Please wear your conference name card strap throughout the conference.

6. The banquet fee is ¥5,000, which attendees should pay on Peatix or at the venue on the conference

day. The banquet will be held at University Hall, Co-op Student Cafeteria.

Family Waiting Room

1.

2.

3.

A family waiting room is available for family members (junior high school age and above) who are
not attending the JLTA events but are accompanying an adult(s) attending the events.

As no JLTA or care staff is present in the room, its use is limited to people from junior high school
age and above and at their own risk.

Members of a participant’s family who do not attend presentations or lectures and only use the
family waiting room are exempt from the conference attendance fee. Please ask for a “participant’s
family” tag at the registration desk when your family member registers for the JLTA events.

The family waiting room is in GC102 (1st floor, GC(#3) Building). Complimentary refreshments
are available in the same room. Feel free to enjoy them.

Lunch and Participants’ Lounge, Etc.

1.

The following rooms are available for lunch and breaks.

Lunch: Please use the Student Lounge, GC(#3) Building, Room GC102, and GB(#2) Building,
Rooms GB101 and GB154.

Breaks: Please use the Student Lounge, GC(#3) Building, Room GC102.

2. Complimentary refreshments are available in GC102.

3. As it is the weekend, the cafeteria will be closed and cannot be used. Convenience stores, drugstores,
and other shops are located within a 5-minute walk from the main gate.

Accommodation

We are afraid that we provide no accommodation services through our association. Please make
arrangements by yourself.

Smoking
Smoking is prohibited on campus.

Emergency Contact E-Mail Address: kkubota86@gmail.com (Keisuke KUBOTA)

To Presenters

l.
2.
3.

Presenters will have 20 minutes to present their paper, followed by 10 minutes for discussion.
There will be no chairperson in the presentation room. A timekeeper will show you the time left.
Please register at the registration desk first. Please go to the designated room 5 minutes prior to the
starting time of the presentation.

Presenters are expected to bring a PC. We recommend using an HDMI cable for connection. Audio
output is also available by default. There will not be an audio terminal connector (for PC connection
through a stereo mini plug). If necessary, please prepare an adaptor. Mac users should bring their
own Mini DisplayPort to VGA Adapter. Third-party adapters do not work properly sometimes.
Wi-Fi is not available inside the building. Gunma University participates in the international

12


https://jlta28conference.peatix.com/

academic wireless LAN roaming system “eduroam” through “eduroam JP” operated by NII. You
can use this service with an eduroam-compatible account issued by your home institution. For details,
please check with your institution.

6. Please bring handouts in case your PC or the projector does not work.

7. Ifyou need a letter of invitation/participation, contact Keisuke Kubota (JLTA Secretary General) at

kkubota86(@gmail.com
8. Name tags including participation certificates will be provided on the day of the conference.

13
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3. Abstracts (2R EF)

Keynote Speech (GB155)
10:50—12:10

Exploring the Link Between Motivation and Assessment in Language Learning:
Insights Through the Lens of Engagement

ERFEHICRBITIEEST EFHMEOER : ==V A FOBRDD
Tomohito Hiromori (Meiji University)
BERR AN (BTG RS)
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(Panelist 1)

Encouraging Use of Small Vocabulary Quizzes to Motivate EFL Learners
Kiwamu Kasahara (Hokkaido University of Education)

This presentation proposes an effective approach to using small vocabulary quizzes in class to
enhance L2-L1 paired-associate learning (PAL), in which learners connect L2 forms with L1
equivalents. This process can be strengthened by using small vocabulary quizzes. A key to
success is implementing spaced retrieval practice, which combines spaced learning and
retrieval practice. Research has shown that spaced learning, which involves inserting intervals
between encounters with the same items, is more effective for long-term retention than massed
learning, where no such intervals are provided. Additionally, retrieval practice, effortfully
recalling previously learned items, helps strengthen form-meaning connections in PAL.

One way to incorporate the testing effect into vocabulary learning is using cumulative tests
(CTs). CTs repeatedly include previously tested items in subsequent quizzes, requiring learners
to revisit vocabulary items they have already studied. Nakata et al. (2021) found that CTs were
more effective than traditional tests, which only assesses newly introduced items. However,
CTs may have a drawback: items introduced later tend to receive less attention, making them
harder to retain.

To address this issue, Kanayama et al. (2023) proposed the random-selection test (RST). In
this scheme, learners were given a full L2-L1 vocabulary list in advance, and a set number of
items are randomly selected from the list for each small quiz. Kanayama et al. found that RSTs
were more effective for vocabulary retention than CTs, likely because learners paid more
attention to each item on the list.

However, both CTs and RSTs can place a heavy burden on learners, as they require
preparation for an increasing number of items in CTs, or for the entire list every time in RSTs.
This could lead to a decline in learner motivation. To address this issue, this presentation
proposes oral vocabulary quizzes in pairs as an alternative. Learners are provided with a word
list covering all the L2-L1 pairs for an entire unit in their textbook. As they progress through
the unit over several lessons, they engage in short, oral pair quizzes during each lesson. Through
these enjoyable and interactive activities, learners can cumulatively reinforce the meaning-form
connections of L2 vocabulary items in a low-pressure environment.
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(Panelist 2)

Beyond Current Trends: Rethinking Language Activities and Assessment in EFL
Classrooms through (my)WTC Research

Rintaro SATO (Nara University of Education)

This presentation offers suggestions for performance-based assessment in EFL classrooms,
drawing on my recent and on-going research on Willingness to Communicate (WTC). WTC
refers to the likelihood that learners will choose to use the target language when given the
chance (Maclntyre, Clément, Dérnyei & Noels, 1998). My research (Sato, 2023a) shows that
WTC is not a fixed trait but fluctuates depending on context, task type, and emotional factors.
For instance, lower-level learners often show higher WTC when they feel secure or prepared,
while advanced learners respond better to tasks that allow personal expression. I have also
found that the strategic use of L1 can support WTC across proficiency levels (Sato,2023b).

Performance tests are widely used in Japan, typically involving tasks such as speeches,
interviews, and discussions. However, not all learners benefit equally from these formats. Based
on my findings, I suggest designing different types of tasks for different learners: accuracy-
focused tasks like reading aloud and summarizing for lower-level learners, and fluency-oriented
tasks such as debates or role plays for higher-level learners. Preparation time and L1 support
are helpful for both groups.

However, while motivation is often seen as essential for good performance, I question
whether high motivation or high WTC is always necessary. The meaning of learner silence,
which is often regarded as the lack of motivation, should also be reconsidered (Sato,2024). A
calm and stable psychological state may be more important for sustained engagement. More
fundamentally, I raise concerns about whether internal factors like “motivation” or “a proactive
attitude” can—or should—be assessed at all. These are subjective, context-dependent, and
difficult to measure fairly. Rather than trying to quantify such qualities, we should focus on
creating supportive learning environments and assessing what learners can actually do with the
language.

I hope this presentation will lead to highly engaged spoken exchanges with fellow presenters
and passionate live discussions with the audience.
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(Panelist 3)

Learners’ Psychological Experiences in Speaking Tests:

What Types of Tests Motivate Them?
Koki SEKITANI (Toyo Eiwa University)

This presentation highlights the importance of learners’ psychological experiences in
English speaking tests drawing on findings from our recent studies. The first study (Sekitani &
Mitsuta, 2025) compared two speaking test modes—video-conferenced (VC) and semi-direct
telephone-based (SD)—to examine differences not only in learner output but also in their
emotional and motivational responses. Thirty-three Japanese high school students took both
tests and completed post-test questionnaires. Their speech samples, psychological responses,
and washback effects (i.e., how the tests impacted learning) were analyzed.

The results showed that while the SD mode elicited more syntactically complex
language, it came at the cost of fluency and accuracy. Learners strongly preferred the VC mode,
exhibiting greater confidence and a sense of fully demonstrating their abilities. The interaction
with the interlocutor in the VC mode was perceived as a natural conversation enhancing the
perception of fairness. Participants felt that the VC mode fostered better learning behaviors,
whereas the SD mode encouraged concrete learning strategies focused on accuracy and
prepared templates.

Supporting this, an earlier study (Sekitani, 2022) found that learners made more
perceived progress when peers actively listened and asked questions during practice. This
suggests that the presence and behavior of an interlocutor—even outside testing contexts—play
a key role in learning. These insights call for careful interlocutor training and thoughtful test
design that balances authenticity, fairness, and motivational impact. As Galaczi and Taylor
(2018) point out, we must also consider how technology transforms both delivery and the nature
of what is being assessed. These considerations are essential for ensuring that speaking tests
remain meaningful and fit for purpose.
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Paper Session

Room GB154 Part I (9:30-10:00)
WroEsER

How does music affect test performance and anxiety?
Evidence from electrodermal activity and interviews

Ga Eul YOU (University of Western Ontario, Canada)
Ruslan SUVOROYV (University of Western Ontario, Canada)

Many language learners experience significant anxiety during L2 assessment tasks (Huang, 2018),
which can undermine their motivation to engage in L2 learning (Maclntyre, 2003). Anxiety is
particularly detrimental to listening (Elkhafaifi, 2005), the most complex language skill to develop and
assess due to its transient nature (Field, 2019). One way to reduce anxiety and facilitate L2 learners’
task performance is music listening (Degrave, 2019). Previous research has shown that listening to calm
music can lower blood pressure and heart rate (Lilley et al., 2014) and reduce subjective stress levels
(Linnemann et al., 2015). However, the exact effect of such music on L2 learners’ assessment outcomes
remains unclear due to the inconsistent findings, which can be partly attributed to reliance on survey-
based methods that are prone to various biases. One way to gather more objective data about L2 learners’
anxiety is by measuring their electrodermal activity (EDA). EDA can detect subtle changes in skin
conductance resulting from sweat gland activation that is caused by emotional arousal such as anxiety
or stress. To our knowledge, no studies in the field of language testing have utilised EDA to examine
L2 learners’ test anxiety.

To address this gap, our study investigated whether listening to calm, andante (moderately slow)
music could alleviate L2 learners’ anxiety and improve their performance on L2 listening assessments.
Specifically, we employed a mixed-methods, within-participants design with 39 L2 learners of English
completing two sections of the IELTS Listening test: one before and one after a 6-minute music
intervention. Anxiety was measured using EDA—including skin conductance level (SCL) and skin
conductance response (SCR) metrics—as well as through semi-structured interviews. Statistical
analyses revealed that, contrary to expectations, test scores significantly declined following the music
intervention (t(39) = 5.81, p <.001, 95% CI [1.92, 3.98], Cohen’s d = 1.88), indicating that music did
not enhance test performance. However, EDA data told a different story: The frequency of emotional
arousal responses (SCR event count) and mean SCL were both significantly lower after the music
intervention (i.e., SCR event count: t(34) = 4.45, p < .001, 95% CI [8.88, 23.81], Cohen’s d = 21.74;
mean SCL: t(34) = 1.93, p =.03, 95% CI [-.03, 1.29], Cohen’s d = 1.93), suggesting a reduction in test
anxiety. Interview responses largely corroborated these findings, with many participants reporting
reduced anxiety after listening to music, even if this did not translate into improved scores.

Keywords
anxiety, L2 listening, music, electrodermal activity, EDA
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Room GB154 Part II (10:05-10:35)
WHIEREK

Number of plays and anxiety in the Common Test listening test: An idiodynamic study

Yuya ARAI (Chiba University)
Yumi FUJITA (Waseda University)

The Common Test for University Admissions (CT) in Japan introduced single-play items in its English
listening test in 2021. Despite the CT’s high-stakes nature, little is examined on how the number of plays
affects test-takers’ anxiety in the listening test. Listening is an anxiety-provoking skill (Ji et al., 2022)
and negatively related to anxiety (Brunfaut & Révéz, 2015; In’nami et al., 2022; Li, 2022). The number
of plays in listening is linked to anxiety (Buck, 2001; Field, 2019, 2023), and previous studies have
suggested that double plays reduce anxiety (Field, 2015; Holzknecht & Harding, 2024). Affective
factors, including anxiety, are also important in language testing as part of test-taker characteristics
affecting test performance (Bachman & Palmer, 2010; O’Sullivan, 2000; O’Sullivan & Green, 2011).
While some previous studies have examined anxiety in foreign language listening tests (Chang & Read,
2008; Elkhafaifi, 2005; Golchi, 2012; In’nami, 2006; Winke & Lim, 2017), a test validation study is
needed on the relationship between the number of plays and anxiety in the CT listening test. Furthermore,
previous studies on listening anxiety have mainly used questionnaires, which have difficulty capturing
the dynamic change of anxiety during the tasks/tests.

With this background, this study explored six Japanese female high school students’ anxiety
during the CT listening test and its relationship to the number of plays by employing the idiodynamic
method (MacIntyre, 2012; Maclntyre & Legatto, 2011). This method aimed to capture the moment-to-
moment change of anxiety during the test and the reasons for the change. The participants took a trial
version of the CT listening test while their test performance was video-recorded. Immediately after the
test, they rated the intensity of anxiety on a moment-by-moment basis using a six-point Likert scale
while watching the video. Then, a stimulated recall interview was conducted to understand the reasons
for their rating.

Six themes were generated by conducting reflexive thematic analysis (Braun & Clarke, 2006,
2022). They suggested that single plays caused anxiety and poorer comprehension. There was also a
bidirectional relationship between test performance and anxiety. Meanwhile, the number of plays was
not the single factor affecting them (e.g., task-related factors). Furthermore, the relationship between
the number of plays and anxiety was mediated by learner-related factors, which also contributed to the
students’ various preferences for the number of plays in the CT listening test. Based on these findings,
this presentation will discuss implications for CT developers, teachers, and researchers.

Keywords

The Common Test for University Admissions, listening test, single/double play, anxiety,
idiodynamic method
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Room GB154 Part I1I (13:40-14:10)
WrIEFEE

Examining the validity of the TOEIC L&R for placement purposes
Hitoshi NISHIZAWA (Reitaku University)

The TOEIC L&R is widely used for placement in Japanese universities. Despite its popularity, little has
been done to examine the validity of the use. The current study presents a case study at a university,
where the total score of TOEIC L&R has been used for placement to keep the proficiency homogenous
within a class as much as possible. In the university, there are two English majors. One major has six
different levels, while the other major has three. Both majors have three compulsory English courses.
One focuses on reading and writing, while two focus on speaking and listening. While the TOEIC L&R
does not assess speaking and writing, all the three courses share some elements with the test (i.e., reading,
listening). For the present study, test data from 154 students were used.

Among many aspects of validity, the present study examines the consequence of the TOEIC
L&R (Chapelle, 2020; Kane, 2013; Messick, 1987). To do this, data were taken from three sources for
triangulation. One was a student questionnaire, which asked the appropriateness of their placement for
each class and affective factors (e.g., anxiety). Second was teacher judgment, in which the instructors
assessed the appropriateness of their students’ placement. The student questionnaire and teacher
judgment were conducted after one semester to allow ample time and experience to assess the
appropriateness of the placement. Third was the LANGX (Saeki et al., 2024), an Al-based speaking test
which produces scores ranging from zero to 7. The TOEIC L&R and LANGX were administered at the
beginning of the semester, which allows the direct comparison. Note that the placement was decided
based on the TOEIC. The LANGX results were used to estimate how the placement might have differed
had LANGX been used instead.

Preliminary analysis found a small correlation, calculated by Spearman’s rho, between the
TOEIC score (mean = 340.42, SD = 118.13, median = 320) and LANGX (mean = 1.51, SD = 0.80,
median = 1.33; total = .35, p < .001; listening = .34, p < .001; reading = .30, p < .001). The weak
association was reflected in the placement, where a total of 95 students hypothetically placed differently
with LANGX. Among them, 52 students showed the difference by two levels. These results will be
interpreted in light of the student survey and teacher judgment.

Keywords
TOEIC, placement, validity
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Room GB154 Part IV (14:15-14:45)
WrIEFEE

A Content Analysis of English Reading Sections in External Tests Used for University
Admission Purposes in Japan

Tatsuro TAHARA (Waseda University)

Since the 2010s, the role of English proficiency tests in university entrance exams has sparked debate
in Japan, particularly regarding external commercial tests (e.g., Haebara, 2018). While score conversion
has been widely discussed, less attention has been given to differences in the reading constructs assessed
by these tests. To address this gap, this study analyzes the reading sections of five major tests used in
Japanese university admissions: two national standardized tests—the Common Test for University
Admissions (Common Test) and the National Center Test for University Entrance Examination
(NCT)—and major external tests, including the EIKEN Test (Grades 2 and Pre-1) and the Test of
English for Academic Purposes (TEAP).

Drawing on the frameworks of Bachman (1990) and Kunnan and Carr (2017), a multi-method
approach was employed. Textual features were analyzed using Coh-Metrix (McNamara et al., 2014) for
readability (e.g., Flesch—Kincaid Grade Level) and LexTutor (Cobb, n.d.) for vocabulary levels (e.g.,
coverage of the New General Service List [NGSL] and the New Academic Word List [NAWL]). All
items were manually coded for aspects of reading assessed and the scope of textual engagement. For
robust inferences, group differences in the textual measures were tested using the Kruskal-Wallis test
and evaluated using 95% bootstrap confidence intervals, while coding results were analyzed solely using
95% bootstrap confidence intervals.

The analysis showed notable differences in construct coverage across tests. In terms of
readability, EIKEN Pre-1 was the most difficult, while the Common Test was the easiest. A clear
contrast in vocabulary was also observed: EIKEN Pre-1 and TEAP emphasized academic vocabulary
(NAWL), whereas EIKEN Grade 2 focused on basic vocabulary (NGSL 1k). Coding results revealed
additional differences. EIKEN Pre-1 primarily functioned as a vocabulary test (51.2% of items), whereas
the Common Test emphasized information synthesis across extended texts. TEAP and the NCT focused
on local-level reading, with over 40% of items targeting narrowly defined segments.

These findings highlight critical differences in test design, with critical implications for
university admissions in Japan. Universities using external tests—particularly when applying
conversion scales such as the EIKEN Common Scale for English (CSE) score—should recognize that
EIKEN Grades 2 and Pre-1 differ not only from each other but also fundamentally from the Common
Test in terms of the reading constructs they assess. Moreover, the findings suggest that the perceived
difficulty of the Common Test, compared to the NCT, derives not from textual complexity but from its
emphasis on synthesizing information across multiple segments and modalities. These insights can guide
alignment between test constructs, admissions policies, and high school instruction, promoting more
appropriate test uses for university admission in Japan.

Keywords

test content analysis, external tests, university entrance exams in Japan, university admission tests
in Japan
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Room GB101 Part I (9:30-10:00)
WroEsER

Exploring the Evolution of a Novice Instructor’s Assessment Literacy in Higher Education
Michelle JOHNSON (Nihon University College of Industrial Technology)

Assessment literacy is widely acknowledged as an important part of teaching well in higher education.
However, there are persistent challenges in defining the concept clearly, accurately evaluating
instructors’ assessment proficiency, and supporting the actual use of new assessment ideas in practice
(Gaikwad et al., 2023; Pastore, 2022; Medland, 2018). While researchers have proposed various
frameworks, such as Pastore and Andrade’s (2019) three-dimensional model of assessment literacy and
Clarke and Hollingsworth’s (2002) interconnected model of professional growth, more research is
needed that connects theory to what teachers actually do, especially among novice instructors in diverse
educational contexts.

This qualitative case study investigated the development of assessment literacy in a novice EFL
university instructor in Japan over an extended period. The study focused on the instructor’s use of both
formative and summative classroom assessment and traced how her beliefs, knowledge, and assessment
practices evolved across multiple semesters. Using classroom observations, interviews, and archival
materials such as lesson plans and assessment artifacts, the study explored how and why the instructor
made specific assessment decisions and how those decisions reflected shifts in her professional thinking
and understanding of effective assessment.

The conceptual framework for the study combined Pastore and Andrade’s (2019) dimensions of
assessment literacy—knowledge, practices, and principles—with Clarke and Hollingsworth’s (2002)
model of professional growth, which examines the interplay between a teacher’s beliefs, practice, and
reflection. By analyzing the instructor’s reflective comments, teaching artifacts, and classroom
behaviors, the study identified patterns of change and professional learning in relation to classroom
assessment.

The findings revealed that the instructor’s assessment literacy developed through repeating
processes of trying things out and thinking them through. Influenced by institutional context, student
feedback, and growing familiarity with assessment principles, her assessment practices shifted from
being task-oriented to more learning-oriented. This growth was accompanied by increased confidence,
clearer alignment between learning objectives and assessment tasks, and a more nuanced understanding
of student learning processes.

The study offers implications for the design of assessment literacy professional development
programs in higher education, particularly those aimed at supporting early-career university instructors.
While limited to a single case, some findings may be transferable to similar teaching contexts and
contribute to the broader conversation about realistic, long-term ways to help teachers grow in
assessment literacy, depending on their teaching context.

Keywords
Assessment literacy, Foreign language assessment literacy, Higher education

26



Room GB101 Part II (10:05-10:35)
WroEsER

Investigating the predicted washback of an English speaking exam used for university
admissions in Japan

David ALLEN (Ochanomizu University)

The use of English exams for admission into schools and universities in Japan, and the washback of
these exams, has received increasing attention (Allen & Tahara, 2021). One of the key points of
discussion is the potential washback of speaking exams on education in mainstream schools.

This presentation describes research into the use of a speaking test for university admissions.
The goals of the study were 1) to determine the expected washback of using the test if it were used
broadly across Japan, and 2) to produce a theory of action for the use of the test in this context
(Chalhoub-Deville & O’Sullivan, 2020; Saville & Khalifa, 2016).

The study focuses on the BCT-S, which is a tablet-based speaking test developed by the British
Council and Tokyo University of Foreign Studies, where it is currently used as part of the general
admissions process. The BCT-S involves a variety of tasks, including responding to personal questions,
picture description, and an extended monologue.

Nine senior high school teachers from different regions of Japan were recruited for the study.
First, each participant was familiarized with the test by reading documentation, watching videos, and
taking a sample test. Then, they completed a background survey and took part in a 90-minute semi-
structured interview.

After eliciting information about teachers’ current educational micro-context, the interviewer
invoked a hypothetical situation in which the BCT-S was to be used as part of the Common Test of
English. Teachers were asked to imagine how, if at all, teaching English at their school would change
due to the introduction of the test. Interview questions targeted perceived washback effects and
mediating factors.

The findings revealed a range of washback effects that varied by teaching context. The
overarching mediating factors were the perceived goals of English education and stakeholder
expectations. These determined the teaching approach in each school and consequently the extent to
which current teaching was perceived to be aligned with the test, and the likelihood that teachers could
cope with the test demands.

In particular, teachers at prestigious high schools that adopted ‘traditional’ teaching methods
expected intense washback. Conversely, teachers at schools where English speaking was already a focus
of instruction expected only minimal washback.

Based on these findings, a theory of action was produced to support positive washback. The
specific actions listed therein include potential modifications to the test, and the provision of additional
training, support and information to teachers.

Keywords
washback, speaking assessment, entrance exams, university admissions
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Room GB101 Part I (13:40-14:10)
WrIEFEE

How to Motivate Development of Tests of Interactive Competence
F. Scott WALTERS (Seoul National University of Science and Technology)

As Huth (2021) observes, the testing of interactional competence (or IC; Galaczi and Taylor, 2018; Hall,
2018; Pekarek Doehler, 2018, 2021) has been limited by conceptions of language and language
proficiency, such as those embodied in the standards of the American Council for the Teaching of
Foreign Languages (ACTFL Proficiency Standards, 2012) and those of the Common European
Framework of Reference for Languages (Council of Europe, 2018), which are largely at variance with
the findings of conversation analysis (CA; e.g., Sacks, Schegloff, and Jefferson, 1974; Heritage, 1984).
CA researchers since the 1970s have analyzed a large body of video- and audio-taped conversational
data, in both non-test and test settings, which explicates a wide variety of conversational practices and
co-constructed language-sequences (e.g., Koshik, 2002; Bernsten, 2002; Schegloff, 2007; Tominaga,
2013; Okada and Greer, 2013; Kunitz, 2021). However, since these practices and sequences are often
considered irrelevant or opaque to classroom teachers trained to view a second language (L2) in
“ACTFL-like,” individualistic terms, such empirical language phenomena may become largely invisible
to traditional assessments of L2 pragmatics. Such invisibility therefore threatens those protocols’
validity-of-use (Kane, 2006; Chapelle and Lee, 2022).

To address this test-development problem, this study examines a dataset (n = 136) of audio- and
video-recorded tester-examinee interactions collected from a series of CA-informed tests (CAITs) of L2
English pragmatics, with two research questions in mind: (1) How might the raw data from CAIT
interactions be separated into meaningful High, Middle, and Low proficiency levels? (2) How might
content-related evidence for validity (Messick, 1989) be ascertained from such an arrangement?

The following methodology was used: Interactions were first finely transcribed from the
recordings according to CA conventions (Antaki, 2017). Next, participants’ responses were compared
with native-speaker norms as described in CA research literature on assessment responses (Pomerantz,
1984), compliment responses (Pomerantz 1978), and pre-sequence responses (Schegloff, 2007) to
isolate tentative proficiency levels. Third, Kane’s (2011) validity inference-scheme was applied to the
data, with its focus on Data, Claim, Warrant, Backing, and Exceptions, and an interpretive argument for
validity-of-use was then drafted. Finally, the resultant tentative operationalized norm was interpreted
with reference to principles enunciated by Stivers (2015), Schegloff (1993), and Bachman and Palmer
(1996 [2010]). It is here argued that content-related evidence for validity of such CAITs can be adduced
via the above process and can be used to motivate the construction of useful tests of IC.

Keywords
conversation analysis, language norms, rating scale development, validity
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Refining the Design of CEFR-J English Listening Tests through Empirical Data and Student
Perspectives

Matthew MILLER (Tokyo University of Foreign Studies)
Masashi NEGISHI (Tokyo University of Foreign Studies)
Yujia ZHOU (Tokyo University of Foreign Studies)
Yukio TONO (Tokyo University of Foreign Studies)
James CARPENTER (Tsurumi University)

The CEFR-Jx28 Project, initiated by Professor Tono and his collaborators at Tokyo University
of Foreign Studies (TUFS), seeks to enhance the assessment of English proficiency among Japanese
learners by aligning testing practices with the CEFR-J framework—1Japan’s localized version of the
Common European Framework of Reference for Languages (CEFR) for ELT. The CEFR-J provides
more detailed proficiency levels, making it well-suited for both diagnostic purposes and curriculum
development. While previous project cycles focused on CEFR-J English Reading tests, the 2024
initiative shifted its attention to Listening proficiency, an area underexplored in standardized testing for
advanced learners in Japan.

This study aims to (1) evaluate the effectiveness of the CEFR-J English Listening Test, (2)
explore how different item contextualizations influence learners’ listening test-taking strategies, and (3)
inquire about learners’ real-life listening contexts and their perceptions of context necessity in listening
tests. The ultimate goal is to refine the test’s design to ensure test quality and real-world relevance,
thereby supporting more accurate proficiency assessment and greater learner engagement. This year’s
project included the administration and analysis of CEFR-J Listening tests (the English test targeted
levels B2.1 to C2). In addition, qualitative feedback from test-takers’ questionnaires was collected and
examined. Three item formats with different degrees of contextual embedding were created and
administered to eleven English-major students. Post-test interviews were conducted to gain deeper
insights into their test experiences and everyday listening contexts.

Analysis of the Listening test results highlighted encouraging findings for B-levels (B2.1 to
B2.2), with items showing appropriate difficulty and strong discrimination. However, C-level items
were not challenging enough, indicating a misalignment needing revision. Test-taker comments in the
post-test questionnaire provided valuable feedback on the quality and relevance of contexts.

In the experiment, unlike previous findings with Reading, varied contexts in Listening items did
not alter students' test-taking strategies. A likely explanation is the one-minute preparation time before
the audio began, allowing test takers ample time to preview items regardless of the type of context.
Interviews revealed a general consensus that while the items allowed students to demonstrate their
listening abilities, improvements could be made in authenticity and clarity of the contexts and audio
delivery. Interview responses also illustrated how and why students engage with English listening in
daily life, suggesting a need to align test content more closely with real-world usage.

From these findings, we propose key revisions: recalibrating C-level items, diversifying and
clarifying listening contexts, modifying audio scripts and recordings, and enhancing communication
about the test’s purpose. These revisions would help improve test validity and encourage test-takers’
motivation—crucial for the success of language assessment.

Keywords
CEFR-J, Listening Tests, Test Design, Contextualization, EFL Learners
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Dialogic Critical Thinking English Test — A New Frontier in AI-Powered Language Assessment
Stuart CONNOR (Pearson)

This presentation introduces a groundbreaking prototype in English language assessment: the
Dialogic Critical Thinking English Test (DCTET), an Al-powered, voice-interactive module designed
to evaluate not just language proficiency but also critical thinking in real-time, dialogic contexts.
Developed as an add-on module to the Versant English Speaking & Listening Test, DCTET leverages
agentic Al to simulate authentic customer interactions and assess how well candidates think, reason, and
communicate under pressure.

The session will begin by contextualizing the need for such an assessment in today’s world,
where language users must navigate increasingly complex, emotionally nuanced, and cognitively
demanding conversations that cannot easily be replaced by Al. Uniquely, the test captures both language
and reasoning performance domains—ranging from clarity and fairness to inference and self-
regulation—through an immersive, interactive “ambient” assessment experience.

The presentation will introduce the test’s architecture, which includes a voice user interface
powered by a low-latency speech language model that modulates emotional tone and speech rhythms in
real time. The test flow includes a pre-briefing with an Al instructor, a five-minute role-play with a
simulated customer, and an automated scoring phase. The scoring engine uses a multi-agent workflow:
each agent evaluates a specific criterion, generates evidence and rationale, and contributes to a visualized
score report within 30 seconds.

Key features include scenario configurability (e.g., customer service, academic advising),
adjustable difficulty (e.g., CEFR-aligned speech complexity), and real-time feedback. Unlike traditional
speaking tests that rely on monologues or short responses, DCTET captures the richness of real
conversation—turn-taking, repair strategies, and emotional shifts—making it uniquely suited for
enterprise and academic applications.

The presentation will also share results from internal and external pilots, highlighting score
distribution patterns and inter-agent reliability. Early feedback from user testing described the
experience as “absolutely natural and realistic,” underscoring the test’s potential to redefine how we
assess decision-quality in spoken English while also building speaking confidence through practical
application of skills in relevant, hyperreal simulations.

Attendees will leave with a clear understanding of how dialogic, Al-mediated assessment can
bridge the gap between language accuracy and critical thinking—an essential leap for workforce
readiness and academic success in the age of conversational Al

Keywords
Conversational Al, Agentic Al, Al scored testing
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Evaluating the Efficacy of AI Driven Approach to the Development and Revision of a Placement
Test

Gordon WILSON (Hannan University)
Myles GROGAN (Osaka Ohtani University)

Creating tests is time-consuming. Finding the skill, resources, and time to develop or maintain a test
may be challenging in some contexts. However, easily available artificial intelligence (Al) tools like
ChatGPT allow institutions to re-examine this situation in terms of development of instruments and the
assessment of results. This assessment practice report shows the describes how one department in the
developed, trialed, and implemented a placement instrument with the aid of Al, showing the approach
and results of the process.

The department had been using a 50-item multiple choice placement instrument developed
internally many years previously. Roughly 300 students annually needed to be divided among seven
classes. Teachers’ impressions were that the test seemed to work reasonably well, but little consideration
had been given to statistical performance indicators. An investigation of the most recent sitting showed
Cronbach’s Alpha of 0.80, SD = 6.8, and the 20 items returning less than 0.3 on item discrimination.
This performance showed the need for a new instrument to place students.

After considering the curriculum and several commonly available tests, seven sections were
developed for the new instrument (four listening sections and three reading sections). Each section had
a prompt used to generate questions within Al. A pilot test was run at the end of the academic year with
256 students at all levels taught in the department. This produced a stronger result (alpha = 0.842, SD =
7.58, ID<0.3 =13). Items were identified for modification before the implementation of a final version
for use as a placement instrument. Following such modifications, the results were Alpha = 0.870, SD =
8.72, 1D<0.3 =13).

The role of Al in creating this test was pivotal. Prompts were used to create multiple items
quickly. Because Al is not perfect, several items were rejected, but this led to a clarification of objectives
for each of the sections. This reflects ideas of test specification or blueprints. Finally, the review process
created a modest interest in assessment literacy among several parties at the university. This led to
several useful observations relating to test practice, such as booklet size or ways to make sure students
answered all questions.

Al has therefore proved both directly and indirectly beneficial to test creation in this department.
This success leads presenters to believe that Al can be effective in creating local tests tailored to specific
department needs and student demographics while enhancing teachers’ assessment literacy.

Keywords
Al, Placement, Revision
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Perceptions of an Al-scored classroom-based speaking test: Comparisons between Japanese in-
service and pre-service teachers

Rie KOIZUMI (University of Tsukuba)
Yo IN°’'NAMI (Chuo University)

This study examines how in-service and pre-service teachers perceive an Al-scored classroom-based
speaking test to identify its promises and challenges for formative and summative assessments.
Technological advances in Al have been used to administer and score second language (L2) English-
speaking tests, and provide detailed feedback to students and teachers in Japanese classrooms (e.g.,
ELSA, PROGOS, and AISATS). While teacher assistance to students may be needed for effective
assessment, an Al-based speaking assessment could improve formative and summative assessments in
the classroom. However, the effectiveness of such assessments may vary depending on the teachers’ and
students’ perceptions of such technology. According to the technology acceptance model (Davis, 1989),
whether people use and are ready to use a certain technology is affected by their perceptions of (a) its
usefulness for their learning and (b) the ease of using the technology (e.g., Liu et al., 2024). Drawing on
this model, this study examines (a) perceived usefulness and (b) perceived ease of use from the
perspectives of in-service and pre-service teachers. Although similar studies exist in other countries, to
the best of our knowledge, no such studies have been conducted in Japan.

The participants were 20 Japanese senior high school English teachers and 17 Japanese
undergraduate and graduate students at Japanese universities. The latter group either pursued teaching
certificates or were enrolled in L2 English language education programs. They offered perspectives as
both learners and future educators. All participants took AISATS (formerly Speechace; Potential Plus
Co., Ltd., 2025) by responding to nine English questions online. After receiving a report containing test
scores and other details, the participants answered an online questionnaire for this study.

The results show that over 90% of the participants found the test easy to take. Additionally, 80%
of in-service and 94% of pre-service teachers considered the test scores useful for grading when tasks
are teacher-developed and practiced in class. Moreover, 88% of pre-service teachers preferred the use
of such scores for grading. While both groups perceived AISATS as simple and useful, some expressed
concerns about its application for grading. These included potential technological issues with speech
recognition and automated scoring, classroom noise and WiFi stability, cost, interpretability of scoring
rubrics, and availability of technical support from the test provider. Additionally, some emphasized the
importance of ensuring test scores that are reasonably valid, reliable, and fair across classes, and the
accountability of those scores to students and parents. Addressing these concerns would help teachers
and students use Al for summative assessments. Future studies should incorporate the perspectives of
additional stakeholders, such as parents and students, regarding the use of Al

Keywords
formative assessment, summative assessment, learning-oriented assessment, Al technology
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Commercial tests or Al-assisted streaming?: A comparison at the university level
Myles GROGAN (Osaka Ohtani University)

Al has given institutions such as universities new choices with regard to test creation and
implementation. With Al placement tests can be created using prompts for each section, and successive
iterations of tests can be tailored to a specific population using the feedback from each item—an option
that may not be possible with commercial tests. This assessment practice report explores the presenter’s
experiences in trying to create a flexible and cost-effective assessment using Al, while also aiming to
improve diagnostic precision for incoming students.

In autumn 2024, a seven-section test was created at the presenter’s institution, using Al
prompts. The first pilot test used 30 paid student volunteers from each of the faculties and courses at the
university. The test items worked well, and reliability was high. The 2025 cohort of students was tested
with the usual commercial test, but the Al-created test was also administered to 144 participants from
five classes. The newly created test proved internally reliable (Cronbach’s a = 0.89), and it showed a
reasonable correlation with the commercial test (Pearson r = 0.88).

Several problems remained. While about 76% of students scored above the level of chance,
the test showed a left-skewed distribution; a flatter distribution would be preferred to reduce error in
placement. In addition, teachers reported that the test was too difficult when compared with the previous
test. The absence of illustrated items was considered problematic, particularly given the level of the
students. Finally, the audio, which had been made using text-to-speech technology, was considered too
fast.

The experience of creating the test highlighted the need for the “soft-skills” of assessment
literacy, such as getting buy-in from other teachers and stakeholders. Administrative costs for the test
also need to be considered. While these are cheaper than commercial tests, they are not free in financial
terms or in terms of administrative time.

Although this report shows a successful case, it comes with some caveats. Some institutions
may still consider commercial tests to be a better fit. While Al offers scalable item creation, successful
implementation still depends on professional expertise, stakeholder engagement, and resource planning.
However, for the presenter’s university, the arrival of Al and its use in test creation show great promise
in terms of increasing assessment literacy and a continued process for focused feedback for all
stakeholders.

Keywords
Artificial Intelligence, Placement, Commercial testing
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Workshop Information

Utilizing Generative Al in English Education
— From Lesson Preparation to Feedback—
(Conducted in Japanese)

Lecturer: Shunsuke TAKAGI (Seiko Gakuin Junior and Senior High School)
Chair: Akiyo HIRAI (University of Tsukuba)

Date: Sunday, September 14, 2025, 9:00 — 12:00 (including break)

Venue: Gunma University, Aramaki Campus (Building 2, Room GB154)Fee: Free (1,000 yen for

non-members)

Maximum number of participants: No limit

Application deadline: September 29th

Prerequisite: Participants are expected to be familiar with basic statistical knowledge such as
correlation coefficients and regression analysis. The workshop will include a detailed
explanation of machine learning with demonstrations using R. However, basic data
handling in R is not required.

Fee: Free (¥1,000 for non-members)
% Membership status will be determined based on whether the annual fee has been paid by
Wednesday, September 3.

Capacity: 50 participants (first come, first served)

Registration Deadline: Wednesday, September 3
% Registration will close once capacity is reached.

Participation Requirements

This hands-on seminar assumes the following setup. For items (c) to (e), please create a free account
in advance if you do not already have one. No account is needed for item (f).

(a) A PC device (any OS is acceptable; please bring a device with a keyboard)

(b) A web browser (Google Chrome recommended; Safari and Microsoft Edge are also acceptable)
(c) A free account with ChatGPT (https://chatgpt.com/)

(d) A free account with Claude Al (https://claude.ai/)

(e) A free account with ElevenLabs (https://elevenlabs.io/ja) — voice generation Al

(f) Google Gemini (demo accounts will be provided for participants on the day)

Objectives
1. To acquire skills for creating teaching materials using generative Al
2. To gain the necessary knowledge and mindset for effectively utilizing generative Al in
English education
Agenda
1. Lecture 1: Guidelines for utilizing generative Al and key concepts

2. Hands-on Workshop 1: Writing prompts and creating teaching materials with generative Al
3. Lecture 2: Designing lessons that incorporate generative Al
4. Hands-on Workshop 2: Adjusting prompts based on specific scenarios
5. Group Discussion: Brainstorming ideas for implementation in individual schools
How to Register
1. Please access the registration form via the URL or QR code below and fill out the required

information:
URL: https://forms.gle/BmVCyUBharbc5b7K7
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2. Ifyou have any issues with the online form, you may register by email. Please send the
following

information to Yusuke KUBO (University of Yamanashi) via email: y.kubo(at)yamanashi.ac.jp
(1) Name, Affiliation, and Email Address (required)

% Your name and email address will be shared with the lecturer, Mr. Takagi, for the purpose of
sending
the Google Gemini demo account. If you do not need a demo account, please indicate that in your
email.
(2) Reason for participating in the workshop (required)
(3) Questionnaire from the lecturer (required except for (3))
(1) For each of the following Al tools, how frequently do you use them? Please choose one:
Never used / Have seen someone use it / Have used it / Use it regularly

* ChatGPT:

* Claude AL

* ElevenLabs:

* Google Gemini:
(2) When you hear “using Al in class,” how much time do you imagine it would be used in a 50-
minute lesson ? Please choose one:
Up to 10 minutes / 10-20 minutes / 20-30 minutes / 30—40 minutes / 40—50 minutes
(3)If you have any concerns about using generative Al for English learning, please share them. (Free
response)
(4) Any questions for the lecturer (optional)
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We are deeply grateful to the following companies, corporations, and
organizations for their support of our association.
Four companies, corporations, and organizations have Commercial exhibits at
the JLTA 28th Annual Conference. We would like to express our sincere

gratitude for their contribution to the conference.
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on the 1st floor in the Building 2 (GC).
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