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(McNamara, Knoch, & Fan, 2019, p. 93, adapted from McNamara, 1996, p. 86)



pevy  Knoch & Chapelle (2018): Rating processes within an argument
Gl  based validation framework
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Bridges that represent inferences linking components in performance assessment (Kane,
Crooks, & Cohen, 1999, p. 9, cited in Chapelle, Enright, & Jamieson, 2008, p. 10)
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Evaluation inferenceObservations are evaluated using procedures that provide observed scores with
intended characteristics

Warrant Assumptions Sources for backing
,\"'B. Raters rate r'ellabl'_}\) 4. Raters are able to identify differences Many-facet Rasch analysis showing raters’
Sso_attask level 7 in performances across score levels. use of different score levels; other

~ -
———————————

suitable quantitative tests depending
on test context; rater verbal reports
Indicating that raters are confident in
rating responses at all levels
5. Raters can consistently apply the scale Statistical analysis indicating rater

to test tasks. consistency (e.g., using techniques such
as reliability analysis in Classical Test
Theory (CTT) or mean square statistics in
many-facet Rasch analysis); rater cognitive
processes collected through verbal
reports indicate consistent application
of scale
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Warrant Assumptions Sources for backing

Ratersrate reli ably at 6. Raters are comfortable when applying Rater self-reports: interviews or
descriptors and confident in their questionnaires
task level. decisions.

7. Raters are thoroughly and regularly
trained in use of the scale and sub-scales
(if applicable). test administrators

A Rater trainin
g 8. Sufficient rater support documents with Document review; interviews with raters
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procedures; interviews with raters and

A Rater qua”ficatiOnS 9. Raters are suitably qualified. Expert review of policies for hiring raters

A Design of rating and their documentation
sessions

0. Rating sessions are designed to optimize
rater performance.

Review of rating session procedures;
interviews with raters and test
administrators

| I. Detectable rater characteristics do Results from bias analyses (e.g., many-
not introduce systematic construct- facet Rasch analysis) show measurable
irrelevant variance into task ratings rater characteristics not influencing the
above acceptable levels set by the test rating, rater verbal protocols show rater
designer. cognitive processes to be consistent

regardless of rater characteristics
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Generalisation inferenceObserved scores are estimates of expected scores over the relevant parallel
versions of tasks and test forms and across raters.

Warrant Assumptions Sources for backing
Different raters I. Raters rate consistently at Statistical analysis indicating rater
assign the the whole test level. consistency at whole test level
same ratings to (e.g., using techniques such as
responses. reliability analysis in CTT, mean

A Moderatingrater
performance

A Design of rating sessid

B o s s s s

. The number of raters is

sufficient to arrive at a
reliable score.

. No construct-irrelevant

variance is introduced into
the test scores in the rating
process owing to exam
conditions, administration
conditions for the rating or
security issues of the rating
process.

. Procedures are in place

for systematically resolving
rating discrepancies.

square statistics in many-facet
Rasch analysis or G-theory)
Statistical analysis using G-theory
indicating number of raters
employed to rate is sufficient
Statistical analysis of rating results
in case rating conditions varied
(e.g., many-facet Rasch analysis);
regular observation of rating
process/conditions to ensure the
rating process is not influenced by
rating conditions

Review of methods of score
resolution in test documentation



THE UNIVERSITY OF
MELBOURNE

I

ﬂ_.

Questions about rating and

What tasks are used to
assess speaking “

proficiency?

I
What qualifications are
required ofraters? Fl la

® M How israter
- 4 ﬁ performance
moderated?

What rating scales are

used?

provided?

' i
Ak 3

raters

How are the raters
recruited?

o f
Whatrater training is How is a rating session

designed?

Is there any research
that has been conducted
of rating quality?
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Assessing English speaking in China

N
,ér'b Speaking test design and delivery
A Direct or semiirect method (live or

computerbased)?

A Task: implications for construct
representation, design of rating sessions,
G6Sad ¢FakKol Ol GSal o

A Rating scales: analytic, holistic?

A Rating practicesater qualifications,
rater training, rater moderation, etc.




-scale testing programs

ET=4> The College English Tesbpoken English Test (EET
I7 SET4andCET9 ¢c U0 b t N2 T WAY

The speaking test of the Test for English Majors (TE
and TEMS)

The National English Matriculation Test (NMET
Shanghai Version)

& The speaking subtest of the English Test for

/ International Communication (ETIC)
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@8 The speaking test of the Test for English Majors (TEM)

Compulsory for

A Target test takers: English major English major

undergraduates in universities in China TEMA4 students
mainland Foundational
stage
End of the 24 year
A Test population: 20,000 for TEM4 Oral and TEM4 Oral
10,000 for TEMS8 Oral every year.
| _ TEMS8
A Purpose: a curriculurbased testexamine Advanced
whether students meet the required levels of Stage
English language abilities as specified in the End of the # year

National College English Teaching Syllabus for ~ TEMS8 Oral
English MajoréJin & Fan, 2011)
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Retelling: Retelling

story (300 words,
R_3mins)

TEMA4 Oral tasks

Presentation:
Talking on a topic
related to the story
(P_3mins, R_3mins

Roleplay:
Interacting between
two test takers
(P_3mins; R_4mins

TEMS8 Oral tasks

Interpreting: English to Chinese (150 words o
of a speech with 300 words:2mins)

Interpreting: Chinese to English (200 characte
out of a speech with 400 characters32nins)

Presentation: Presenting on a given topic
(P_4mins; R_3mins)
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Task IlITalking on a given topic

Describe a teacher of yours whom you find
unusual.

Task llIRoleplaying

Many high school graduates in China are going
overseas for their college education. A friend of
yours is graduating this years and would like to ask
for your advice on whether it is a good idea for a
high school graduate to go abroad to study.

Student A: You think this friend should go by all
means, and you should try to convince your
partner. Remember you should start the
conversation.
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i Rating scale for TEM4 Oral

Descriptors at four levelstistinction, good, pass, fail

A
A

Retelling:Can coherently tell the story

PresentationCan speak fluently on the given topic with a
clear presentation of the viewpoints; no unnecessary pause

Roleplay:Can engage in communication based on the co
and role

Pronunciationaccurate and clear pronunciation with natur
Intonation

Grammar and vocabulargccurate grammar with very few
mistakes; a wide range of lexical resources

Taskspecific
holistic scale

Ratersaward five scores
on each of the five
aspects in the scale

Testbased
analytic scale
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pe vy The speaking test of  the National Matriculation English Test
el (NMET) 71 Shanghai Version
Read aloud sentences (P_3( ) ) o
R _15s) ¢CKS bad9¢ FaaSaa audzRSyda
A read sentences and passages with the correct
Intonations and tones based on the phenetic
knowledge and reading aloud skills learned
A make enquiries in order to obtain the
iInformation needed based on the linguistic
notions and functions learned
A describe, explain or comment on a person or

Read aloud a passage (P_6
R_30s)

Ask questions about two
situations

Bunjeads
A

Story telling based on give an incident
pictures (P_60s, R_60s) A understand daily conversations and respond
accordingly

Bl Make quick responses to

sentences A answer questions based on a listening

discourse and express personal views, feelings
Respond to questions arte or make comments

hearing a passage (P_30s

Bunjeads
pue Bulualsi
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