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1. ConferenceSchedule Overview
Day 1:Septembe8, 2018 (Saturday)

1400 17:15 | Workshop(Conducted in Japanese)

(13:30 fiBayesian Statistics and its ApplicatiorForeign Language Education Stady
Registration) Kunihiro KUSANAGI (HiroshimalUniversity)

HokkarGakuen University, Toyohira Campus (D3td floor, 7th building)

15:00 1800 | BoardMeeting (D40, 4th floor, 7th building, HokkarGakuen University

(with 10 min.

break)

Day 2:Septembe®, 2018 (Sunday)

8:20 Registration (Hallway; 3rd floor, 7th building)

9:00 9115 Opening Ceremony (D30, 3rd floor, 7thbuilding)

925 955 Presentation | (D31, D40, D41, D42, D5(0thbuilding)

1000 10:30 | Presentatiofi (D31, D40, D41, D42, D5(rthbuilding)

10:30 10:45 | Break (Hallway; 3rd floor; D405, 4th flooy

10:45 12:00 | Keynote Speech (D30, 3rd floor, 7ttbuilding)

1200 1340 | Lunch Break (D40, D41, D42, 4th floor, 7thuilding;

G &afé HokkarGakuerKaikanHall)

(JLTA Committee Meetings (D30, 3rd floor 7thbuilding)

13:40 14:10 | Presentatiofil (D31, D40, D41, D42, D50

1415 14:45 | PresentatioV (D31, D40, D41, D42, D30

14:3 15:0 | Presentatiol (Institutional Member Presentations
(D31, D40, D41, D42, D30

15:20 1540 | Break (Hallway, 3rd floor; D405, 4th flooy

1540 17:10 | Symposium (D30, 3rd floor, 7thbuilding)

1720 1740 | Closing Ceremong JLTA Best Paper Award Ceremony
(D30, 3rd floor, 7thbuilding)

1740 18:0 | JLTA General Business Meeting (D30, 3rd floor, 7thbuilding)
1820 2020 | Banquet (G Gafé HokkarGakuerKaikanHall)
Commercial Exhibits: D401, D402, D403DP404, 4th floor, hallway 3rd floor

Lunch Room for Participants D40, D41,D42, D405,4th floor, G €afé HokkairGakuerKaikanHall
Break Roon{after 10:30) D405, 4th floor

Family Waiting Room: D501, 5th floor

Headquarters: D502 D506 5th floor

O Complimentaryrefreshments aravailablein the 3rd floor hallway andthe 4th floor D405in the 7th
building.



Program of the 22nd JLTA Conference

September9, 2018 (Sunday)

8:20

8:30

9:.00 915

9:25 1030

10:30

1045

12:00

13:40

15:20

1540

1045

12:00

13:40

15.20

1540

17:10

Registration (Hallway; 3rd floor, 7thbuilding)

Conference Attendanéese: JLTA Members& JALT TEVAL SIG Members¥1,000
Norrmembers¥3,00Q Graduate tsidents¥1,000
Undergraduate students (with a progtedent ID): Free

Registration for Commercial Exhibits (Hallway; 3rd floor, 7thbuilding)

Opening Ceremony (D30, 3rd floor, 7thbuilding)
Coordinator: Tomoko FUJITASt. Andrevé University)
Greetings Yoshinori WATANABE (JLTA PresidentSophialUniversity)

Seiji UENO (Dean, Faculty of HumanitieslokkarGakuen University

Presentationsl and Il (Presentatior20 mirutes; Discussion10 minutes)
(D31, D40, D41, D42, D50, 7thuilding)
Break (Hallway, 3rd floor; D405, 4th flooy

Keynote Speech (D30, 3rd floor, 7thbuilding)
Coordinator: Yoshinori WATANABE (SophiaUniversity)

Title: An Ethicsbased Approach to the Evaluation of Language Assessments
Lecturer: Antony John KINNAN (University of Macau)

Lunch Break

Lunch Room foParticipantsD40, D41,D42,D405,4th floor, 7thbuilding;
G Gafé HokkarGakuerKaikanHall

JLTA Committee Meeting$>30, 3rd floor 7thbuilding

Presentations Il , IV and Institutional MemberPresentations ¥/)
(Presentatior20 mirutes; Discussion10 minutes)
(D31, D40, D41, D42, D50

Break (Hallway, 3rd floor; D405, 4th flooy

Symposium (D30, 3rd floor, 7thouilding)

Theme Evaluating Fairness and Justice of University Entrance English Examinations in
Japan

Coordinator Hidetoshi SAITO (Ibaraki University)
Panelistl  Hidetoshi SAITO (Ibaraki University)
Commerci al English Language Test Age
in Relation to Washback Effects on Teaching and Testing: Part 1
Panelist2 Yo | N6 NAMI (Chuo University)
Commer ci al English Language Test Age
in Rdation to Washback Effects Teaching and Testing: Part 2
Panelist3  Yasuyo SAWAKI (Waseda University)
Linking Commercial English Language Assessments to the CEFR and
Usingthem for Admission DecisieMaking: Challenges and Future
Directions
3



Discussant  Antony John KUINNAN (University of Macau)

1720 17:40  Closing Ceremony& JLTA Best Paper Award Ceremony
(D30, 3rd floor, 7thbuilding)
CoordinatorTomoko FUJI TA (St. Andrewds Universit
Best Paper Award Recipieftaul WCKING (Meijo University)

1740 18:00 JLTA General Business Meeting (D30, 3rd floor, 7thuilding)
Selection of the chair
Reporter Rie KOIZUMI (JLTA Secretary GeneraluntenddJniversity)
Kazuhiko KATAGIRI (JLTA Vice Secretary GenergbenshuJniversity)
Yuichiro YOKOUCHI (JLTA Vice Secretary GeneraHirosakiUniversity)
Makoto FUKAZAWA (JLTA Vice Secretary GenerdUniversity of the

Ryukyus

1820 2020 Banquet (GaCafé,HokkarGakuerKaikanHall)
CoordinatorTetsuo KIMURA(Niigata SeirydJniversity)



1 208 9 8
1400 1715 |: D wo ' Bk :
(13:30 )| Z mmzs </ — +- #
' fiR®7 3 D31
1500 18:00 ' fiR®7 4 D40
10 )
2 208 9 9
8:20 7 3 4 zDADdvIi
9:00 9:15 7 3 D30
9:25 9:55 [ 7 3 D31,4 DA40,D41,D425 D50
10:00 10:30 [ 7 3 D31,4 DA40,D41,D425 D50
10:30 10:45 7 3 8 4 D405
10:45 12:00 7 3 D30
1200 1340 7 4 D40, D41, D42D405
G Gafé
JLTA 7 3 D30
1340 1410 I 7 3 D31,4 D40,D41,D425 D50
14:15 14:45 IV 7 3 D31,4 D40,D41,D425 D50
14:50 1520 vV ( ) 7 3 D31,4 DA40,D41,D425 D50
15:0 1540 7 3 8 4 D405
1540 1710 |- fi w @ »F 7 3 D30
1720 1740 JLTA 7 3 D30
1740 18:0 | JLTA 7 3 D30
1820 2020 G Gafé
7 4 D401, D402, D403D404 7 3
7 4 D40, D41, D42D405 G Gafé
(10 ) 7 4 D40
4 7 5 D501
7 5 D502, D506
B — g 4% |87 3 <84 D405~ ot ™3 A9




2018
8:20

8:30

9:00 9:15

9:25 1030

10:30

1045

12:00

1340

15:20

1540

1045

12:00

13:40

1520

1540

17:10

vy o 22 Ko ©° F

JLTA

7

n

7 3 € zD24aADdvIi
N JALT TEVAL SIG 1,000 s 3,000
1,000
AL £ ™oz A

3 «€ zDADvDOi
7 3 D30

JLTA n

20 10
7 D31, D40,D41, D42, D50
7 3 8 4 D405

7 3 D30
JLTA n
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v D v Evaluating Fairness and Justice of University Entrance English Examinations in

Japan
€J¢3£D94)
RE' @) 1

Rt' @) 2
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Commerci al English Language Test
OwnTests in Relation to Washback Effects on Teaching and
Testing: Part 1

Commerci al English Language Test
OwnTests in Relation to Washback Effects on Teaching and
Testing:Part2

Linking Commercial English Language Assessments to the CEFR
and Usinghem for Admission DecisieMaking: Challenges
andFuture Directions
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Antony John KUNNAN (University of Macau)

1720 17:40 JLTA 7 3 D30
2017 JLTA Paul WCKING (Meijo University)
1740 18.00 JLTA 7 3 D30
JLTA n
JLTA n
JLTA n
JLTA n
18:20 20:20 G
Presentation Overview
Time | Pat D31 D40 D41 D42 D50 D30
9:25 I GROGAN COLLIERA ANTLE JI
9:55
1000 Il WICKING KOIZUMI, FUJITA BATES MATSUMOTO JEONG
10:30 | N6 NAMI
) FUKAZAWA
10:30
10:45 e
10:45 Keynote
12:00 - - - KUNNAN
12:00 Lunch Break
13:40
13:40 I ZHOU, MATSUDA, KANZAKI USAMI
14:10 DUNLEA, IMURA,
' NEGISHI, & | NAKANISHI,
YOSHITOMI & HERKE
14:15 v SAVILLE NAKAMURA OKA, &
14:45 TAKEBAYASHI,
HIRAI,
MAEDA, &
KATO
14:50 \Y; SAVILLE OBULLIVAN & &
15:20
15:20
15:40 Break
15:40 ) ) ) Symposium
17:10

*KELTA delegate presentation

AAssessment practice presentation




Presentation Details

D30, 3rd floor, 7th building
Keynote speecthair Yoshinori WATANABE (SophiaUniversity)
Keynote speech summary Hideaki KA (Universityof Tsukuba
Symposium summary Hiroki MAEDA (University of Tsukubg

Part Presenter (Affiliation) Title (Page)
Investigation into Validity of

| : -
9:25 NanYoung J (Korea Polytechnic Unirsity) E:;%F;mgﬁ?g:;ﬁ tZ?nic\J/:/gll:nl

%95 Learner$ (p. 20)
Il Developing
1000 | Taeyoung JEONGIhe Korea Military Acadenjy Multimedia-Assisted Military
10:30 English OPt (p.21)

An Ethicsbased Approach to

Keynote speech :
1045 . - the Evaluation of Language
1200 | Lecturer:Antony John KUNNAN (University of Macau) Assessment. 14)

T
13:40
14:10
VAR
14:15
14:45

14:50
15:20

1540 | Symposium Evaluating Fairness and Justice of Univer
1710 Entrance English Examinations fapan

Coordinator: Hidetoshi SAITQ(IbarakiUniversity) Introduction(p. 16)

Panelist1: Hidetoshi SAITO(IbarakiUniversity) Commercial English Language
Test Agenci es
Own Tests in Relation to

Washback Effects on Teaching
and Testing: Part (p. 16)

Panelist2Yo | N6 NAMI ( Chuo Uni yCommercial English Language
Test Agenci es
Own Tests in Relation to

Washback Effects on Teaching
and Testing: Pag (p. 18)

Panelist3: Yasuyo SAWAKI (Waseda University) Linking Commercial English
Language Assessments to the

CEFR and Usinghem for
Admission DecisiorMaking:
Challenges and Future
Directions(p. 19)

Discussant Antony John KUNNAN (University of Macau)
*KELTA Delegate presentation




D31, 3rd floor, 7th building

Part Presenter (Affiliation) Title (Page)

I Myles GROGAN (Kansai University) Grading the Grades: An Investigation if
9:25 Classroonrbased Compulsory University EFL
9:55 Assessmen(p. 22)

Il Paul WICKING (Meijo University) How Japanese Students Conceptualize
10.00 Experience University Assessmépt23)

10:30

11l ( ) - 241 _” | =1 V%
13:40
14:10 (- 29

v Nick SAVILLE (IELTS) The Impact of IELTS in Japanese Higher Educat
14:15 (p.41)

14:45

V Nick SAVILLE (IELTS) Keeping IELTS Fit for Purpose: The Future
14:50 Learning and Assessmept 42)

15:20

D40, 4thfloor, 7th building

Part Presenter (Affiliation) | Title (Page)
| Nicholas COLLIER (Ritsumeikan Uji Juniofl Implementing CEFR) Standards for Interactive
9:25 and Senior High School) Communication Speaking Assessments in Large
9:55 High School Courségp. 25)
Rie KOIZUMI (JuntenddJniversity) Holistic and Analytic Scales of a Paired Oral Tes
10(I)IO Yo INGNAMI (Chuo University for Japanese University Stude(fis )
1030 Makoto FUKAZAWA (University of the
' Ryukyug
Yujia ZHOU (Tokyo University of Foreign | Collecting A Priori Validity Evidence During the
Studies) Development of a Computbased Speaking Test
I Jamie DUNLEA (British Council) for Japanese University Entranagrposegp. Z7)
13:40 Masashi NEGISHI (Tokyo University of
14:10 | Foreign Studies)
Asako YOSHITOMI (Tokyo University of
Foreign Studies)
v KeitaNAKAMURA (Eiken Foundation of | A Validation Study of New Business Speaking Te
14:15 | Japan) (p. B)
14:45
Vv Barry OOGSULLI VAN ( E Dependable Innovation: The Aptis Approach to
14:50 Testing Speakin(p. 43)
15:20

AAssessment practice presentation

D41, 4thfloor, 7th building

Part Presenter (Affiliation) _ Title (Page)
I ( ) ' @afi~v @ ~2%h™M= L 5= g
9:25 _ .29
9:55 1 (p-29
Il Ryoko FUJITA (Juntendo University) Japanese EJpdechib-Nome Listening
1000 Comprehension Process: Use of Confex20)
10:30




Sae MATSUDA (Setsunan University)
Makoto MURA (Osaka Institute of

FluentReaders to Fluent Speakers?: The Effect (
Oral Reading Practice on the Speaking Ability of

13:40 Tec_hnology ' Science Major§p. 31)
1410 | Noriko NAKANISHI (Kobe Gakuin
University)
Michael HERKE (Setsunan University
Hideaki OKA (University of Tsukuba) The Validation of an English Test of Critig
Naoki TAKEBAYASHI (University of | Thinking Ability for EFL Learnergp. 32)
.|V Tsukuba)
ijj}é Akiyo HIRAI (University of Tsukuba)
' Hiroki MAEDA (University of Tsukuba)
Takeshi KATO (University of Tsukuba)
V ( i) — oHD « fi ~ <
14:50 Nozs™ ( L) <— 1 ®HD « fi ~v @, TSSTL -
15:20 v 3 - 1T (p.43)
D42, 4thfloor, 7th building
Part Presenter (Affiliation) Title (Page)
| ( ) —V k- =
9:25 —
o ve (p-33
Il Daniel BATES (Asia University) Evaluating English Pronunciatidxssessment at ¢
1000 Japanese Universi(p. 34)
10:30
11 Masaya KANZAKI (Kanda University of TestTaker s6 Reactions t
13:40 International Studies) An Interim Reportp. 35)
14:10
\Y; ( ) od' fi~v @) — |
14:15 _ AL 1
s - L 44 % (p.36)
v (*fiK' e o iK' o — <A 4
14:50 ) =V we@lg' fie@ iy —o
15:20

(p.44)

D50, 5thfloor, 7th building

Part Presenter (Affiliation) Title (Page)
I Joshua Brook ANTLE (Tsuda University) | A Vocabulary Depth Tegor Words within the
gfég 1000 Most Frequetp. 37)
Il Emiko MATSUMOTO (Juntendq Vocabulary 8lection in TOEFL iBT Textbooks
10:00 University) Compared with Word Listg. 3)
10:30
Hiroko USAMI (Tokai University) Japanese EnQHFR Rebeptikeaadr
13!":0 Prqductive chabulary Kn_ov_vledga Case; Study
1410 Using Cambridge B1 Preliminary Speaking Test:
(p-39
14|¥5 ( ) z &1 — - ”— -” z
s ( ) ¢i— v o, ¢dof— (p. 40)
v H= sfin o Rfi Progresy @) - +— (p. 49
14:50 )
15:20

( )
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2. From the JLTA Office: Information for C onference Participants

Registration

1. There is no need to register in advance.

2. The conference registration sitdHallway on the3rdfloor of the7th building.

3. The onference attendance fe&ls000 for members (including institutional members)¥3)800 for
nonmembers ¥1,000 for normembergraduatestudentsand ¥0 for normemberundergraduate
students).

4. If nonrmembers apply for membership at the registratiok, dee conference attendance fee will be
¥1,000. The JLTA annuahembershigee is¥8,000 for a general member a¥isl000 for a student
memberThe admission fee for the JLTA membershili©00.

5. Please wear your conference name staapthroughout theonference.

6. Thebanquefee is¥3,000 Thebanquetegistration is conducted tite registration deskThere is no
pre-conference registratiomhe banquetvill be heldatthe G 6 C & th@&HokkairGakuerKaikanHall.
(See the maprop.47).

7. The conference handbook is available atréugstration deskn the day of the conference and is not
sent by post in advance

Family Waiting Room

1. Afamily waiting room is available for family members (junior high school age and above) who are not
attending the JLTA events but are accompanying an adult(s) attending the events.

2. Desks and chairs are available, but the room is nobaditioned.

3. Asno JLTA or care staff is present in the room, its use is limited to people from junior high school age
and above and at their own risk.

4. Members of a participantés family who do not at
waiting room are exempt from the conference at:
tag at the registrath desk when your family member registers for the JLTA events.

5. The family waiting room is at D501 on the 5th floor in the 7th building. Complimentary refreshments
are available in the 3rd floor hallway and room D405 in the 4th floor, in the same biiehéee to
enjoy them.

Lunch and Par tBtcci pantsdé6 Lounge

1. Please use rooms D40, D41, and D42 on the 4th floor in the 7th buildoh@ €afé in the
HokkarGakuerKaikanHall for lunch.

2. Complimentaryefreshmentsare availablén the3rdfloor halway and the 4th flooroomDA405 in the
7thbuilding.

3. There are two convenieastores (FamilyMart and Seicomart) and several restaurants afiti@minute
walk, but some restauranti® not @erate on Sundays. The-campus cafeteria does not operate on
Saturdays and Sundays.

Accommodation
We are afraid that we provide no accommodation services through our association. Please make
arrangements by yourself.

Smoking
Smoking is prohibited ocampus.

11



Emergency Contact BMail Address rie-koizumi@mwa.biglobe.ne.jfRie KOIZUMI)
Received anail messages will be automatically forwarded to her mobile phone.

To Presenters

1. Presenters will have 20 minutes to present their paper, followedrbintit®s for discussion.

2. There will be no chair person in the presentation room. A time keeper will show you the time left.

3. Please register at the registration desk first. Please go to the designated room 5 minutes prior to the
starting time of the presetitan.

4. Presenters are expectiecbring a PC. There will be an audio terminal connector (for PC connection
through a stereo mini plug) and asbb 15pin cable in the presentation roothnecessary, please
preparean HDMI to VGA adaptor.Mac users shouldring their own Mini DisplayPort to VGA
AdapterThird-party adapters do not work properly sometimes.

5. Eduroanor aher WtFi Internet access is not available

6. Please bring handouts in cgseir PC or the projector does not work.

7. If you need a letter of intation, contact Rie RIZUMI (JLTA Secretary Generalat
rie-koizumi@mwa.biglobe.ne.jp
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3. Abstracts ( )

Keynote SpeechD30, 3rd floor, 7ttbuilding)  10:45 12:00

An Ethics-based Approach to the Ezaluation of Language Assessments
Antony John KUNNAN (University of Macau)
akunnan@umac.mqg akunnan@gmail.com

The dominant 20th century approach to the evaluation of language assessments was thelfisediards
approach. Th&tandardsnost evaluators referred to were the APA, AERA, NCMandard$1999; 2014)

or the derivative ILTA, ALTE or EALTAStandards TheseStandardsconsidered the centprece of their

evaluations to be evidence from studies of validation, reliability and aoersesp. In the early part of the

21st century, the Argumebased approach (proposed by Bachman, 2005; Bachman and Palmer, 2014)
emeaged as a new approach that used the Toulmin way of structuring arguments (with claims, warrants,
backing and rebuttal). Tmeemphasis of this approach was to include consequences and to clarify
evaluation procedures usingpulmin® framework. The reviewers who used tB&andardsased and
Argumentbased approaches published their evaluations iMémal Measurements Yearboblanguage
TestingandLanguage Assessment Quarteflizese published evaluations have many deficienciegigalc

ways: they were mainly descriptive (not evaluative), they were insider evaluations (not independent as the
authors are oftenthetestitganci es® col |l aborators), they did not
analyses), they acceptedthest agenci esd6 c¢cl aims rather than eval
example, of fairness, justice, etc.), and they were lackingyimtallectual foundation (as test agencies did

not explicitly state their ethical beliefs).

To remedy this igiation, | am proposing an ethibased approach to assessment evaluation. In this
approach, a principled basis for fairness of assessments andijust&téutiors is used as a framework

that in turn is used to develop tRenciple of FairnesandPrinciple of Justce Pr ocedur al 'y, T
structuring of arguments is used: Principles, claims, warrants, backing, qualifier, andlsrebut
counterclaims. | will examine three claims from Principle of Fairness (Opportunity to Learn,
Meaningfulness, rad Absence of bias) and one claim from Principle of Justice (Consequences). | will

provide evidence of support for the various claimsaisd offer rebuttals of claims. The claims examined

are (1) opportunity -to-learn in the classroom of two automated as®valuation software (Vantage

L e ar nMYnAgagssh nd P e \AfriteSobeard, £2) meaningfulnessin terms of consistency and

dependai | ity and the internal NewH&SuRacamentExaminajaB) pl a c e me
absence of biain terms of differential item functioning based on age (in the Cambridge English Language

A s s e s s Qedifitdtesi® Advanced Englishand consequenceqof the U.S. Naturalization Test

Analyses used were correlations, exploratory and confirmatory factgsesydtem Response Theory and
expert judgment s. These studies showed that S 0 M
rebuttds or counteclaims could be entertained. In other cases, more independent research studies are
needed to find eviderdo support or rebut claims. | will conclude with some remarks regarding rights and
responsibilities of test takers and test users.

Bio
Antony John KUNNAN is a language assessment specialist. His research interests are fairness of tests and
testing practice, assessment literacy, research methods and statistics, ethics and standards, and language
assessment policy. After completing his Ph.D. from UCLA in119% was awarded a pakictoral
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fellowship at the University of Michigan, Ann Arbor for a year. From 1992 until 2013, he was assistant,
associate and full professor at California State University, Los Angeles. In 2006, he received a Fulbright
scholarshipto Tunghai University, Taiwan where he was a visiting professor and scholar. He also was
professor (and now Honorary Professor) at the University of Hong Kong and a professor at Nanyang
Technological University, Singaporgcom 2016, he has been ProfessfoEnglish and Associate Dean of

the Faculty of Arts and Humanities at the University of Macau.

He has served in many capacities at the international level: as setestanyer and president of the
International Language Testing Association. He wasfainding president of the Asian Association for
Language Assessment, and the founding editor of Language Assessment Quarte#912R0d3e was a
member of the TOEFL Committee of Examiners and the New TOEFL (now iBT) at Educational Testing
Service, Priceton, and a research consultant at the University of Cambridge English Language Assessment
where he conducted research workshops and projects.

His latest publications include: edited volunidge Companion to Language Assessr(iand volumes,
Wiley, 2014), Language Testing and Assessm@mt4 volumes, Routledge, 2014) andlking about
LanguageAssessmeriRoutledge, 2015) and authored béskaluating Language AssessmdRisutledge,
2017).

Note: Tte first and second paragraphs of this statementvere acaped from the University of Macéu
website https://fah.umac.mo/staff/stado/antonykunnan/
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Symposium(Dp30, 3rd floor, 7ttbuilding)  15:40 17:10

Evaluating Fairness and Justice of University Entrance English Examinations in Japan

( - - 241 | faimess justce— )
Coordinator Hidetoshi SAITO (Ibaraki University)
Panelists Hidetoshi SAITO (Ibaraki University)

Yo | N O (€AudWniversity)
Yasuyo SAWAKI (Waseda University)
Discussant Antony John Kunnan (University of Macau)

Introduction and Papert Commer ci al English Language Test
Tests in Relation to Washback Effects on Teaching and Testing: Part 1
Coordinator and panelist Hidetoshi SAITO (lbaraki University)
hidetoshi.saito.cldwtr@vc.ibaraki.ac.jp

This symposium is a thrgert report of a recent survey of six testing agencies whose commercial English
language tests have just been endorsed for use as part of the revised Japanese university entrance exam
systen starting in 2021. This wild be foll owed by D
raise.

According to this reform plan, both commercial proficiency tests and the new Common Test for English
language will be used until 2023, and then MEXT (the Ministry of Education, Culture, Science, and
Technology) plans to withdraw the new Common Test ardaejit entirely with commercial proficiency
tests, including CELA, EikenTEAP, GTEC, IELTS, TOEFL, and TOEIC. This change will most likely
generate unexpected consequences, either positive or negative, that neousre@asideration beforehand.

We( Sait o, I nénami, & Sawaki) have decided to fip
devel oped and administered by the six agencies u
Using his principles along with Tooli n 6 s a r gachmena ¢an evgupte the feasibility of test and

argue for and against its use for irted purposes and consequences.

The six agencies responded to the questions concerning issues thatstthkers and their

teacher8 immediate stakeholders with minim language assessment litedaeyight wonder about: the
testsd potenti al use and consequences. The questi
agenciesd current thoughts and practiilyeontanbout t h
speculative arguments, because the new exam system has yet to be implemented. A large part of the claims,
warrants, backing, and rebuttal may necessarily be temporary and interpreted with a grain of salt.
Nevertheless, we are confident of dignificance of our preliminary evaluation because of the magnitude of

impact the reforms will have on more than 500,000 high school students and their parents alike.

The first question in the survey wasent@\Wktéer do ¢t h
test may pose of narrowing the curriculum and te:
based on Kunnands principle of justice: subprinci
foster beneficiatonsequencestothetéesse ki ng communi tyo (2018, p. 80).
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Bio
Hidetoshi &ITO currently teaches prand inservice English teachers and graduate students at Ibaraki
University. His most recent papers have appearddmguage Assessment Quarteatyd JALT Journal
(both in 2017), and he has just completed a chapter for a book on CLIL assessment (to appear). His research
interest includes formative assessment, CLIL, and discussion instruction. He is also on the editorial team of a
nationally approved juar high textbook serie®New Horizon
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Symposium Paper2: Co mmer ci al English Language Test Age
in Relation to Washback Effects on Teaching and TestindPart 2

Yo | N6NAMI (Chuo University)
innami@tamacc.chueu.ac.jp

Based a Kunnai@s principles of fairness and justice (2018), this presentation reports on a preliminary
evaluation of the English language tests developed and administered by the six agencies, and their use as
part of the nationwide university entrareeamination system. In particular, of the five questions we posed

in the survey administered to the six agencies, this presentation reports on responses to Questions 2 through
4,

Question 2 asked: i Resear ch ha sance bxaminatiort parposes, wh e n
students could mainly focus on test preparation, consequently narrowing the content they learn. Do you
have any advice for examinees regarding this poi
you think should beaken to have beneficial effects on high school teachers and examinees? Please describe
the current plan and direction for the future p
examinees when they point out that your test(s) include(s) vocabulargxtteeds the 5,000 words that

high school graduates should know as specified in the New Course of Study beginning from elementary

school starting in 2020?20 Questions 2 and 3 conce
st at e s ssessmdnt indtitution caight to foster beneficial consequences tothetédsi ng communi t
(p. 80) . Question 4 concerned Kunnanés Principl:
assessment institution ought to provide adequate opportuaitgtire the knowledge, abilities or skills to

be assessed for all test takerso (p. 80).

After analyzing responses to Questions 2 through 4, the presentation will indicate the extent to which each
test could serve as part of the nationwide university rcgr@xamination system, along with areas of
concern or interest that have emerged in the process of analyzing the responses.

Bio

Yo INGNAMI is a Professor of English at Chuo Universigpan. He is interested in mataalytic inquiry
into the variabilityof effects and the longitudinal measurement of change in langteafggency. His most
recent publicatias includea special issue on language assessment in Japaanguage Assessment
Quarterly, coedited with Rie Koizumi, Yasuyo Sawaki, and YoshiMatanabeand an article on second
language comprehensibility development Language Learning co-authoring with Kazuya Saitp
JeanMarc DewaelgandMariko Abe He has been esditing a book with Euilee Jeon otheoretical and
metaanalytic investigatins into components of Lidading, writing, listeningand speaking.
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SymposiumPaper3: Linking Commercial EnglishL anguageAssessmentto the CEFR and
Usingthem for AdmissionDecisionrM aking: Challenges andruture Directions

Yasuyo SAWAKI (WasedaUniversity)
ysawaki@y.waseda.jp

This presentation focuses on the final question included in the survey conducted with the six testing
agencies contributing their commercial English language assessments to the score reporting system for the
new universityentrance examination administered by the Ministry of Education, Culture, Sports, Science,

and Technology (MEXT): ARTest takersd scores on y
(Common European Framework of Reference for Languages; Cougtirabe, 2001). How would you

respond if a test taker asks how accurate the score boundaries between the different CEFR levels are for
your test?06 This question mainly concerns two as
One is Sulprinciple 2, the degree to which test score interpretation is meaningful and consistent for all test
takers. This issue is relevant because it is important to communicate to test takers and other stakeholder
groups each assess men todsiuct ppresgntatiore and design. @Peing sopvoudu | at i
help stakeholders understand that caution should be exercised when directly comparing scores on the
various assessments from one another through linking them to a common standard such as the CEFR. The
other is Sukprinciple 4, the degree to which the stanesetling procedures employed to link those
assessments to the CEFR are appropriate for equitable dec#giory. The standasktting procedures

and their results that those agencies report detetivénguality of the information presented in the score
concordance table between the assessments and the CEFR levels prepared by MEXT. This would in turn
tremendously impact test takers because individual universities specify their admission requiresegnts ba

on the concordance table and use the assessmentsao

In this session, the presenter will first summarize survey results on this question and issues of consideration

that emerge from them. This is followed by a proposaladémgial future directions for building and

supporting a fairness argument (1) by enhancing the stamdardt i n g practice on W
concordance table is based; (2) by facilitating
among theassessments and how the concordance table should be interpreted and used in defining
admission requirements; and (3) by planning and conducting empirical validation studies of this new score
reporting system by the collaboration of MEXT, the testing agenand universities.

Bio
Yasuyo SAWAKI (Professor, Faculty of Education and Integrated Arts and Sciences, Waseda University)
currently teaches various undergraduated graduatéevel courses in language assessment, teacher
training, and academic Endlisst Waseda University. Her research interests include diagnostic English
language assessment and feedback, sbasmr writing, and English medium instruction. Sawaki is a
current board member of the Japan Language Testing Association, SecretaryfTmfatheeAsian
Association for Language Assessment, and member of the editorial advisory boardd arfigirege
TestingandLanguage Assessment Quartgolyrnals.
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Paper Session
D30, 3rd floor, 7th building Part | (9:25-9:55)

Investigation into Validity of Paraphrasing Task as a Writing Performance Test Item for EFL
Learners

Nan-Young JI (Korea Polytechnic University)
*KELTA delegate presentation

Paraphrasing quality has proven to be highly associated with two major linguistic complenerats:
competence and syntactic competence (McCarthy, Guess, & McNamara, 2009). Nonetheless, few attempts
have been made to view the skill as a window through which ledimerdanguage can be estimated.

How learners manipulate sentence structurevacabulary in retelling may represent their current level of
language proficiency. Therefore, with an aim to verify whether paraphrasing tasks are legitimate as a
writing test item to accurately i deehtinstugywashe | ea
conducted with 364 testikers ranging from grade 7 to university freshmen. The scores the learners earned

from paraphrasing tasks were compared with those obtained freassedsments of their English abilities

in the case of the seatsry school students and from TOEIC in the case of the university students.
Paraphrase rating scales adopted in this study were developed by school teachers, considering the range of
Korean secondary student sd& Enpagrhphrasimgtask hasfthie potestial c y . |
as a valid writing test item as proven by statistically significant correlation coefficients between two sets of
scores.
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D30, 3rd floor, 7th building Part |1 (10:00-10:30)

Developing Multimedia-Assisted Military English OPI*

Taeyoung JEONG(The Korea Military Academy)
*KELTA delegate presentation

The goal of this study is to develop a Multimedssisted Military English Oral Proficiency Interview
(ME-OPI) that firstly accesses officerandi dat es 0 ien€/n gnd i sscondly pestablishes
decisionmaking procedures for selecting personnel to be sent abroad. Because the cadets and officers of the
ROK (Republic of Korea) Army have frequent missions that require interaction with foreign military
officers, espeaily with US officers, it is imperative that they are equipped with good command of military
English; hence this study is highly relevant to the operations of the ROK Army. In line with this, the goal of
English education in the Korea Military Acadednthe four-year college training and educating
officer-candidates of ROK Arndy is to prepare cadets with the necessary degree of English fluency for
combined military operations with allied forces. While there are several commercial English proficiency
testsinhe mar ket, few of them measure candidateso6 mil
general English tests for military purposes can cause serious validity issues. To achieve the goal of this
research, the researcher analyzes both the cumghishecurriculum of the Korea Military Academy and

the evolving needs of the Army Headquarters to produce an authentic, valid and reliable English proficiency
test. The researcher then develops a®IE | accor di n-gteptest deMelopgnterst prdcees e n
(2003). Finally, the MEDPI is validated and calibrated to better function as a useful tool to access speaking
proficiency within a military context. This study concludes that current commercial English proficiency
tests have a rather limited praaticse when administered for military purposes, since they do not contain
any sections that measure faderslinguistic or communicative competence in military terminology. On

the other hand, the MBPI, particularly if enhanced with authentic imaged sounds, proves to be a valid,

as well as reliable, tool to distinguish able officers and cadets that can better function in a military context
where the official language is English. This study further suggests that current@dgingechnology,
including AR (artificial intelligence) or VR (virtual reality), could also be incorporated with theORE

system to construct a more authentic testing environment.
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D31, 3d floor, 7th building Part| (9:259:55)

Grading the Grades: An Investigation intoClassroombased Compulsory University EFL
Assessment

Myles GROGAN (Kansai University)

This presentation explores the premise that classham®d assessment is distinct from other forms of
testing and assessment. In Japanese universities, approaghgbsto courses and their assessment may
reflect the uniqueness of the institution. Course designers and class teachers are left to deal with this
uniqueness, sometimes in the face of conflicting goals and needs. Thisymikexdls case study describes

a listening and speaking course at a single private university over three years. It aims to begin suggesting
theory specific to classrochased assessment by more thoroughly describing different aspects of grading
processes, and the implications that maypeeiic to different university EFL classes.

Three methodological approaches were used to reach different sections of the academic community. First, a
snowball sampling approach allowed Aiithe teaching staff, faculty members, and administrators to
paricipate in sembtructured interviews following themes discovered in the data. Through a process of
coding, memoing, and constant comparison (Glaser & Strauss, 1967), a broad picture of the different
components that may influence grading was gained. Andedata strand came from interviews with

parttime teachers, who created performance scales based on a small sample of their students at each of the
score levels (S, A, B, C) from a single course (see Jankowicz, 2003). These scales provided insight into

wha t respondentsd grades may reflect. Finally, f o
grading and grading process. Following factor analysis, the results provided a range of student perspectives
complementing the previous two data strands.

The semsstructured interviews revealed a degree of isolation within the academic community. The actuality
and beliefs about how the institution operated, the obligations that each person believed they owed different
stakeholders, and the consequencegrafling activities seemed to shape grading processes. Although
language proficiency and content were used to create a narrative of ability, strong elements of process and
procedure also suffused grading activities, albeit in different formats. Différepoecess seemed to stem

from what teachers believed to be in the W interest of the students, balanced against the possibility

of institutional conflict. Students taking part in the process were aware that different instructors graded
differently,and reactions varied. Although some reacted negatively, many accepted this to a lesser or greater
extent as part of academic life. Once the grade was assured, they seemed more focused on either the
intrinsic or extrinsic benefits the classes themselvgsamiag.
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D31, 3d floor, 7th building Part 1l (10:00-10:30)

How Japanese Students Conceptualize and Experience University Assessment
Paul WICKING (Meijo University)

Since the turn of the century there has been increasing interest in the wagsithtional assessment can

encourage or discourage effective learning processes. Much of this interest has centered around formative
assessment, and those practices which can promote student learning through the act of being assessed. In
order to do thatformative assessment necessarily taps into the affective and cognitive dimensions of

| earni ng, touching upon studentsdé6 feelings, mot i
learning and assessment. The purpose of the present study ib®igat and anal yze Japar
conceptions and experiences of assessment, in order to lay the foundation for assessment practices that can
better promote learning.

This study is mixed methods research, integrating data from both quantitative atativepaources.

Original data was gathered at Japanese universities via two instruments. The first was a multidimensional
selfreport survey, which was administered on a volunteer sample of 613 Japanese university students, of
which 552 valid cases wereasvn. The second data collection instrument was a narrative frame. The use of
narrative frames for eliciting qualitative data is a method first developed by Barkhuisen and Wette (2008) to
explore university Engl i sh t, aaaratee frarde ieaxgeresdf enc e s
sentence starters, connectives and sentence modifiers which scaffold the writer and guide him/her to
concentrate on certain features of his/her narrative story. The narrative frame data were drawn from eight
intact EFL chsses held in three different Japanese universities. In total, 219 students completed the narrative
frame.

Analysis of the survey results was performed with IBM SPSS version 22. To begin with, a table of
descriptive statistics was generated. Next, a ifeatalysis was conducted, which revealed a 7 factor
solution to explain how these students conceived of assessment. The narrative frame data was put through a
process of qualitative content analysis. A coding frame was first developed, following a stfategy
subsumption, after which it was input into NVivo for Mac and then triangulated with the survey data.

The results indicate that Japanese students approach formative assessment tasks in a way that is at odds with
popular Confucian categories. Studetits not seem to be highly competitive, they valued practical skill

over book knowledge, and familial obligation was not a strong factor in educational motivation. The
presentation concludes with pedagogical implications for teachers seeking to concaibtdaasessment

with Japanese students.
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D31, 3d floor, 7th building Partlll (13:40-14:10)
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D40, 4th floor, 7th building Part | (9:25-9:55)

Implementing CEFR-J Standards for Interactive Communication Speaking Assessments in Large
High School CoursesA

Nicholas COLLIER (Ritsumeikan Uji Junior and Senior High School)
A As s e pmatice présentation

In recent years there has been a move towards greater uselzEsdlassessment in Japan. This has been

in part due to changes in policy from MEXT and a greater awareness that the Japanese English education
system does not expliy prepare students for communicative needs in English (Shillaw, 2017). The
CEFRJ has been prdopnses sydtemaos stamdards tcocba used by institutions for the
instruction and assessment of s tll). tHHemeversidroddacmg | i s h
new assessment practices to an organization or language course can be a daunting task. The teaching
practitioner may be presented with large numbers of candidates,-poddistood standards or goals,

teams of assessors to trgingexisting practices and many other impediments. This presentation seeks to
share elements of good practice in developing a series of speaking tests focusing on interactive
communication. Using the example of a single assessment, it proposes prpgtimaties to speaking
assessment. The presentation will discuss selection of standards, creation of rubrics, interlocutor scripts and
test procedures, standaselting for assessors, monitoring of standards and feedback on performance to
individual studers. Using the approach outlined in this presentation, teachers and administrators will gain a
functional approach to implementing CEBRtandards in assessment and instruction.
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D40, 4th floor, 7th building Part 1l (10:00-10:30)

Holistic and Analytic Scales of a Paired Oral Test for Japanese University Students

Rie KOIZUMI (Juntendo University)
Yo INGNAMI (Chuo University)
Makoto FUKAZAWA (University of the Ryukyus)

Spoken interaction is increasingly highlighted in the English as a foreign langpraigst in Japan, as is

suggested by its explicit inclusion in the Course of Study (Japanese national curriculum of English for
secondary schools), to be implemented in 2020 and onward. However, effective methods of assessing
spoken interaction, particulgrin classroom assessment, have not been extensively examined. Of possible

test formats for assessing oral interaction, including conversations between (a) an examiner and a learner,
(b) two learners, and (c) three or more learners, one viable formasénoom assessment is (b) a paired

oral test format, where two students talk or play assigned roles based on instruction cards. This format has
been used to elicit relatively natural oral interaction between two people with similar status and is believed

to generate positive wGalachiRaffeelkch, 20dl We thaved gravibushd | e ar
developed paired oral tasks and a holistic rating scale for Japanese university students and presented
positive evidence for the validity of interpretatien®yd uses of test scores (Koiz
2016). However, previous research suggests that, although a holistic scale produces fairly reliable scores
and is more efficient than an analytic scale, it lacks the diagnostic information to hedpenfiyure

learning and teaching that the analytic scale offers (e.g., Brown, 2012). Therefore, in order to provide two
scale types that function adequately for our test, this study reports on the development of an analytic scale,
examines its quality ugina multifaceted Rasch analysis, and compares it with our holistic scale.

Students at four Japanese universities (21) with novice to intermediate English proficiency levels took

a paired oral test. As part of the instruction in an English classp#ued up and completed three to 10

tasks that required each pair to talk for two to three minutes. Their interactions were recorded separately for
each task and marked by one or two trained raters from a pool of four, using a holistic scale and a newly
developed analytic scale. The latter was developed based on Nakatsuhara (2007) and consisted of four
categories: Pronunciation & intonation, Grammar & vocabulary, Fluency, and Interactive communication.
Each scale was awarded31points. The ratings were ayzed using a separate multifaceted Rasch
measurement for each scale. The preliminary analysis showed a positive functioning of the rating scales.
Similarities and differences of the scales and possible directions for future research will also be discusse
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D40, 4th floor, 7th building Part 1l (13:40-14:10)

Collecting A Priori Validity Evidence During the Development of a Computetbased Speaking Test
for Japanese University Entrance Purposes

Yujia ZHOU (Tokyo University of Foreign Studies)

Jamie DUNLEA (British Council)
Masashi NEGISHI (Tokyo University of Foreign Studies)
Asako YOSHITOMI (Tokyo University of Foreign Studies)

To foster positive washback on English education, the Japanese Ministry of Education, Culture, Sports,
Science, and Techragly (MEXT) has announced a new policy of encouraging universities to usskifour

English tests for entrance purposes (MEXT, 2017). In response to this call, Tokyo University of Foreign
Studies (TUFS), in collaboration with the British Council, is dguelp a computebased speaking test:

British Council TUFSSpeaking Test for Japanese Universities @ TThe joint development project,
drawing on the British Council s expertise in de\
Aptis, offersone potential solution to the challenges faced by Japanese universities upon introducing an
independent speaking component for universgigcific exams.

This presentation reports on one part of the development process: a pilot study carried ouPQ1&\puil
collect validity evidence of BCS to inform further test development and contribute to a validity argument
prior to the administration of the operational tests. Different types of a priori validity evidence were
gathered to address the followirggearch questions:

RQ1: a) Do tasks targeting different levels of proficiency demonstrate different levels of empirical
difficulty?
b) Are tasks that target the same level of proficiency comparable in difficulty across test forms?
RQ2: Whatare TUFSt udent s6 peS?ceptions of BCT
RQ3: To what extent does B&STelicit language functions targeted in the test specifications for each task?

Ninety-eight TUFS undergraduates took BSTin April 2018. Two forms of the test were randomly
assigned to the stadts, whose responses were recorded and scored by trained raters usipecifick

holistic rating scales. Their speech samples were transcribed. Immediately after the test, students completed
a questionnaire that elicited their perceptions of 8QEgading test validity, testing procedure, and test
content; 20 students paipated in followup interviews.

Multi-faceted Rasch analysis found the tasks performed adequately with regard to the relationship between
targeted proficiency level and empirichfficulty. However, some contenglated differences in difficulty

were identified for the highebte v e | task. Regar di ngS, they weteesatisfisdd per c
with the test validity and testing procedure, but expressed concerns relagtesi #nvironment such as

the voices of other students as well as confusion caused by certain unclear test prompts (photos and
guestions). These results along with those of function analyses are reported in detail in the presentation, and

the implicationsf the findings for future test development are discussed.
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D40, 4th floor, 7th building Part IV (14:15-14:45)

A Validation Study of New Business Speaking Test

Keita NAKAMURA (Eiken Foundation of Japan)

Test validation has become an important partest development because it is becoming increasingly
important for test developers to conduct validation studies to ensure the proper use of tests and the
interpretation of the results for a particular group of stakeholders (Chapelle et al., 2006).

This study presents the result of a series of studies to collect validity evidence of the newly developed
speaking test of English for business purposes. The author starts from result of 1) needs analysis and task
development, 2) trial study to check testiilge and task difficulty, 3) scale development study based on
reference group, 4) concurrent validation study of the new test with other tests, and finally 5) the limitation
ard the implication of the study.

Based on the needs analysis, the new test waghedddo have three parts, part 1, 2, and 3. In part 1, test

takers were asked to provide their-jeltated basic information such as what they do and likes/challenges of

their current job. In part 2, test takers were asked to read both texts and gicgpimsmarize the issue and

give a possible solution. In part 3, test takers were asked to read text and graphs to give their opinions to the
given topic. Through those parts, interviewer wa
(ELS) andBusness Performance Skills (BPS).

A total of 39, 398, and 626 adult learners of English took part in the study 2), 3) and 4), respectively. In
study 2), each participant took the prototype task and filled in the questionnaire which asked them their
respmses to the testing time, task instruction, and task difficulty. In study 3), test reliability adevgém

factor structure of the new test were investigated using Mplus 7.4 (Muthen & Muthen, 2015). In study 4),
relationship with EIKEN and BULATS speakj were investigated in terms of correlation coefficient. In
study 3), test takers from various fields of work (e.g. IT, education, or service industry) participated in this
study. The test reliability was 0.99, while the correlation between the two mtiega, Business
Performance Skills (BPS) and Englistnguage Skills (ELS) was 0.96.

In this presentation, the details of study results would be presented and, the limitation and the implication of
the study would be discussed.
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D41, 4th floor, 7th building Part | (9:25-9:55)
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D41, 4th floor, 7th building Part 1l (10:00-10:30)

Japanese EFL Lie-Hosaeléstersng CoBprehension Process: Use of Context

Ryoko FUJITA (Juntendo University)

Background noise significantly affects |l anguage
have suggested that even bilingual speakers who acquired their target language at an early age have poorer
listening comprehension than native speakader noisy conditions (Rogers, Lister, Febo, Besing, &
Abrams, 2006; Shi, 2010). Field (2008) argued that listeners need to draw heavily on context information

to recognize words. Although some past studies have focused on background noise and listening
comprehension, few have been conducted in the EFL context.

In a study that focused on Japanese EFL learners, Fujita (2016) found that contextual information aided the
participantsdé |istening comprehensi on lstelingn t he
comprehensibility deteriorated as noise levels increased. The current study builds on that study, which used

a quantitative approach for its experiment. It employed a qualitative method and analyzed the listening
comprehension process on a smallescal e by investigating | earners
various noise conditions.

The participants of this study included seven Japanese undergraduate students whose English proficiency
levels were highintermediate. The Speeéterceptiorin-Noise (SPIN) test (Kalikow, Stevens, & Elliot,

1977) was used. The SPIN test includes a list of sentences, with the last word in each sentence serving as
the target word. The target word is either predicted with contextual cues orictegredthout contetual

cues.Four signato-noise ratio (SNR) conditions (SNR = 0, 5, 10, 15) and also without a noise condition
were added to the SPIN test.

Data were collected using thiakoud protocol procedures. The participants were asked to verbally report
what thg were thinking during the SPIN test. After the listening session, they were individually
interviewed, and they answered questions about the background noise and their use of context information
in listening. The thinkaloud protocol data as well as thaimswers to the SPIN test were carefully
examined.

The findings showed that learners used contextual information by focusing on the phrases that immediately
preceded the target word. They tried to use context information in similar wényghfpredictable and
low-predictable sentences. Regarding noise levels, they used context information less frequently in quiet
and very noisy conditions than they did in moderate noise conditions. Based on these results, the
implications will be discusséd the presentation.
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Fluent Readers to Fluent Speakers?: The Effect of Oral Reading Practice on the Speaking Ability of
Science Majors

SaeMATSUDA (Setsunan University)

Makoto IMURA ( Osaka Institute of Technology)
Noriko NAKA NISHI (Kobe Gakuin University)

Michael HERKE (Setsunan University)

This study attempts to examine whether repetiti Vve
university science majors improve their speaking skileventeen science majors had ninen®Qite

classes where they read and listened to OxfarddRg Tree, followed by shadowing, repeating, and

reading the story aloud. Three types of online teBi®gress, Versant, and OPland original speaking

tests vere also conducted before and after the treatment. By the end of the term, the studentsomad 61

and 4,257 words on average; when the repetition was counted, they read/spoke 304 books and 21,236
words. Pre and post online tests yielded mixed resultgVhile Progress did not show as much
improvement as in the previous study (Matsuda, Imura, and Nakanishi, 2017), Versant results displayed
higher average scores. The OPIc results, on the other hand, revealed that only three students reached one
level higrer than their original level. The original speaking tests included Reading a Paragraph Aloud,
Describing a Picture A, Describing a Picture B, Describing a Picture Sequence, and the recorded sound data
were later transcribed and analyzed. The recordingseopre and post paragraph reading task were

analyzed by using Phoneme Counter (http:/nemi&kanishi.com/phoneme/). The result indicated

i mprovements in the participantsé pronunciation,
withthegpnonemes t hat are often difficult for Japanes:
analysis of speaking test data using Praat (http://www.fon.hum.uva.nl/praat/) showed significant gains in
several fluency measures in Reading a ParagrapidAthough no significant gains were observed in the

other tests. Finally, a vocabulary software analysis (www.lextutor.ca) of the transcripts of-thadpre
posttreatment picture description tests showed slight increases in the number of word fepgeand

tokens used, as well as in the number and length of word strings. Overall, the results suggest that the
treatment was effective in improving some aspects of oral fluency although the results may have been
limited by the high dropout rate 29%J.ur t her research is needed to an
collected through Moodle surveys during the experimental period and find out what the students were
feeling during the treatment.
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The Validation of an English Test of Critical Thinking Ability for EFL Learners

Hideaki OKA ( University of Tsukuba)
Naoki TAKEBAYASHI ( University of Tsukuba)
Akiyo HIRAI (University of Tsukuba)
Hiroki MAEDA (University of Tsukuba)
Takeshi KATO (University of Tsukuba)

The Ministry of Education, Culture, Sports, Science, and Technology (MEXIb) states that critical
thinking ability should be developed through both English and Japanese educational curricula. However,
there has as yet been no attemphéasure such dity in English education. Thus, in the present study, we
have developed a test called the English Critical Thinking Test (ECTT), currently comprised of 20
multiple-choice items, which measures not only English ability but also criticédnki ability. To evaluate

the validity of the test, we built a validity argument according to a framework proposed by Chapelle,
Enright, and Jamieson (2008) that consists of six inferences (domain definition, evaluation, generalization,
explanation, extolation, and use). A total of 81 Japanese-iestr university students participated in this
study. As for the first inference, namely, domain definition, based on previous studies on critical thinking
skills, we defined the target domain as having teusgomponents: consistency, analysis, and inference. In
addition, we set the target English proficiency at level B1 of the CEFR. The backing for the warrant of the
evaluation inference was obtained from item analysis. We excluded sevedigdamination items. Also,

using the Rasch modeling, itdin statistics were confirmed within the acceptable range; two misfit
participants were dropped for the following anal
U coeffi ci enowerthareexpected dué ta thd lackeof itemsland participants, a result which
suggested a need for further investigation. The backing for the warrant of the explanation inference was
gathered by conducting factor analysis. As a result, three expected, factosistency, analysis, and
inference, were extracted. Additionally, the results of a questionnaire asking the participants which abilities
they thought they used supplied strong backing for the explanation inference. As the backing for the warrant
ofte extrapolation inference, a series of Pearsonc¢
the Japanese Critical Thinking Test (JCTT), an external criterion test, and the English Proficiency Test
(EPT). The results showed that there was a caaelaiending toward significance between the ECTT and

the JCTT (r = .22) as well as a significant correlation between the ECTT and the EPT (r = .36). The sixth
inference, namely, utilization, was justified by providing the test outcomes of the three goibents and
elucidating the interpretation of these scores to the participants. Overall, this pilot study found that the
ECTT measures both critical thinking ability and English proficiency, but it is more effective at measuring
the latter.
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D42, 4th floor, 7th building Part 11 (10:00-10:30)

Evaluating English Pronunciation Assessment at a Japanese University

Daniel BATES (Asia University)

Pronunciation has long been neglected in kbaggheral skills ESL textbooks and during speaking
assessments among English Language teachers. The purpose of this research is to show the current attitudes
and practices among teachers towards assessing pronunciation within the English Language dé@artment
Japanese university. It will look at differences in attitude, method and application of pronunciation
assessment among faculty members within the department, and ruminate upon the divergence between
some of the teacher 6mcticeawhenassessing thgr students speaking dkillsson t u a |
General English and Communication English courses.

Descriptive research was undertaken for this presentation, first through surveys given to teachers throughout

the Centre for English Language ai@University, Tokyo, in order to gauge the general attitudes towards
pronunciation teaching and assessing. After whichsoor@e interviews were given to a number of the
respondents to get a moredapth take on their practices in the classroom. Igina@bservations of
speaking assessments were undertaken to underpi |
attitudes and their application during assessment. The goal of this process is to show what current practices

are being undertaken whessassing pronunciation within the context of English language learning within
Japanese higher education and to gauge what migh
styles and rubrics used for the assessment of pronunciation.

Results shova divergence of attitudes and practices among teachers regarding pronunciation assessment.
While teachers at this particular university are using the same course materials, the general assessment of
the students is left up to the individual teachers. fiassresulted in a range of importance being put upon
pronunciation in speaking assessments, ranging from no weight on pronunciation at all, to specifically
designed rubrics being used to asses for both segmental and suprasegmental features. Hergethe prese
speculates on why such divergence is found in pronunciation and considers whether such variations would
be found in other language skills. Finally the presentation looks at some practical ways of how
pronunciation might be included more successfalhe assessment of such general English classes.
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TestTaker s6 Reactions to TOEIC L&R and S&W. An I nte
Masaya KANZAKI (Kanda University of International Studies)

This interim reporpresents the firgtear results of a thrggear study in whichtesta k er sd r eacti on
TOEIC Listening and Reading test (TOEIC L&R) and TOEIC Speaking and Writing tests (TOEIC S&W)

are examined. Bradshaw (1990) and Coniam (1999) emphasized thairopat examining testa k e r s 0
reactions to tests, suggesting that useful insights can be gained by doing so. Similarly, Shohamy (2001)
pointed out thattesta k er s6 reactions can be a great source
investigag testt aker s6 reactions to TOEIC L&R and S&W wi't
tests on high school students when commercially available tests are integrated into university entrance
examinations in Japan.

In the first year of the studyOEIC L&R, a papeandpencil test with 200 multiple choice questions, and
TOEIC S&W, a computebased test, were administered to 98 students attending a private Japanese
university specializing in foreign languages. The tests were given in the InsditlFimyram (IP) on
campus over two consecutive days (L&R on the first day and S&W on the second). The participants took
part in the study on a voluntary basis in exchange for a monetary reward of 5,000 yen. After the tests, an
18item gquestionnaire was adristered to elicit participant reactions. The test scores were analyzed for
descriptive statistics and correlations, and the questionnaire results were examined.

Overall, the participants reacted positively to TOEIC S&W. For example, out of 98 patsicifan
indicated that taking TOEIC S was fun, and 73 indicated that taking TOEIC W was fun. In addition, 88 and
89 of them said they would like to take TOEIC S and TOEIC W again, respectively. Moreover, 81 and 77 of
the participants respectively said tR&QEIC S and TOEIC W had increased their motivation for learning
English. These positive results may be due to the facts that the overall English ability of the participants was
relatively high and their participation was voluntary. If the tests had begnisigred to students who were

less proficient in English and unwilling to take the tests, it is probable that their reactions would not have
been as positive. However, the results suggest the possibility that speaking and writing tests can have
positiveeffects on learners if the difficulty level of a test matches the proficiency level of learners.
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D50, 5th floor, 7th building Part | (9:25-9:55)

AVocabulary Depth Test for Words within the 1000 Most Frequent
Joshua Brook ANTLE (Tsuda University)

Vocabulary knowledge can be divided into two general categories: receptive and productive. Receptive
vocabulary knowledge is the ability to understand words when encountered in a reading or listening text.
The ability to recall an L1 translation for theget word is another aspect of receptive knowledge.
Productive knowledge is the ability to use a word when writing or speaking in the second language. It is
generally believed that receptive knowledge precedes productive knowledge (Zhou, 2010). Anditner way
categorize vocabulary knowledge is by using the terms vocabulary breadth and depth. Vocabulary breadth
refers to the number of words which are familiar to a language learner. It is relatively easy to assess through
tests which ask for a translationroatching exercises; however, vocabulary depth is much more difficult to
measure (Milton, 2010). Vocabulary depth refers to how well a given word is known. There are many
aspects of vocabulary depth, such as its spelling, pronunciation and registers FRbadii | will be

focusing on the ability to use the targeted word productively in different contexts with common collocates.
The purpose of this study is to design a productive vocabulary test targeting problematic yet common types
of English words andhpases. The aspects of vocabulary knowledge which will be tested are: delexicalized
verbs, polysemous nouns, idioms and frequent collocations. Delexicalized verbs are verbs whose meaning
changes depending upon the context and collocation. Example ofdleseredt ak e 6, O make 6,
0 g ehlteypare the some of the most common words but also some of the most problematic for English
language learners. Polysemous nouns have different meaning senses which can only be determined from
the context and/arollocations in which they are used. Every vocabulary item on this test is within the 1000
most common words on the New General Service List (Browne, C., Culligan, B. & Phillips, J., 2013). This
assessment includes cloze and mukipieice type questionand each item will only have one correct
answer. Three nativ&peaking judges will assess the test items to ensure there are no alternative answers
possible and to ensure that the context given for each question is sufficient enough to elicit a correct
response from test takers who have productive ability with the target word. This is currently a work in
progress.
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D50, 5th floor, 7th building Part 1l (10:00-10:30)

Vocabulary Selection in TOEFL iBT Textbooks: Compared with Word Lists
Emiko MATSUMOTO (Juntendo University)

This presentation will compare the vocabulary lists of several TOEFL iBT® textbooks with general word
lists and examine the degree of difficulty of vocabulary found in each section of TOEFL iBT. It will also
outline the importance déarning vocabulary in raising TOEFL iBT scores for both TOEFL teachers and
testtakers. The presentation will offer an effective approach to studying for the TOEFL iBT.

The presentation will be modeled on the research conducted by Matsumoto (201L8hiT@MEFL ITP

books and five word lists were analyzed. This current research compares the difference between vocabulary
lists in several TOEFL iBT books with five word lists such as Oxford 3000, JACET 8000, General Service
List, Academic Word Ist and the OEIC Service List.

Although the TOEFL ITP and TOEFL iBT are somewhat similar, they are used for separate purposes and
administered differently. The TOEFL iBT test is a highkes assessment test administered T$ E
(Educational Testing Servicelnstituions use TOEFL iBT test scores to make decisions, such as
universitylevel student admission. On the other hand, TOEFL ITP tests are administered by institutions or
through the ETS preferred network and used for specific purposes including placemetatingoni
progress and other-touse purposes. Recently there has been discussion in some universities over the
effectiveness of mandatory TOEFL ITP on the scores of students taking TOEFL iBT. This presentation will
address these concerns.

The methodologydr the research is as follows: Words from the vocabulary lists of several TOEFL iBT
textbooks are chosen and inputted onto a spread sheet. The vocabulary from each section of TOEFL iBT are
matched between each other in addition to the general word listoneel above. The matching rate is
calculated using the vlookup function on the spread sheet. The matching rate between the sections of the
TOEFL iBT as well as the general word lists is analyzed for the degree of difficulty each lists procure. This
presatation will provide the results of this research for example, in the listening conversation part, the
vocabulary tends to be easier than what | predicted. However, in the reading comprehension part, the level
of difficulty is almost the same as | preditte

By comparing and examining the difficulty of voc
several TOEFL ITP and TOEFL iBT books, this research will lead to more effective strategies of raising
studentsdo TOEFL i BT scores.
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Japanese English Learnersdé CEFR Rece®pQasebtadyand Pr o
Using Cambridge B1 Preliminary Speaking Tests

Hiroko USAMI (Tokai University)

Recently, vocabulary knowleddpas been researched in the context of the Common European Framework

of Reference for Languages (CEFR; Council of Europe, 2001). In the framework of the English Profile
Programme (EPP), the English Vocabulary Profile (EVP) assigns six CEFR levels taigldn@hnings

of each word and phrase. However, this CEFR | ev
productive, vocabulary knowledge. However, vocabulary knowledge has been discussed in terms of both
receptive and productive knowledge of vodahu(e.g. Melka, 1997; Laufer, 1998), but this topic has not

been enough researched in terms of CEFR.

The aim of this study is to compare the receptive and productive vocabulary knowledge of approximately

150 Japanese English learners. Receptive vargtinowledge was examined by administering the CEFR
Vocabulary Test, which consists of 60 multiple choice vocabulary questions from the Japanese University
Entrance Exams Corpus. I n addition, the partici
Prdiminary Test from the CEFR Learner Corpus were examined in terms of productive vocabulary
knowledge. Both overall and vocabulary CEFR levels of the paired conversations were evaluated by
professional CEFR raters. In addition, the conversations werdicsifiyianalysed in terms of type, token,

and type/token ratio as well as the percentage of words from each CEFR vocabulary level used in their
conversations.

Results revealed that the participant dcatngaacept i v
average CEFR Vocabulary Test score of approximately 60%; the participants even answered approximately
50% of the C2 level correctly. In contrast, their productive vocabulary knowledge in the paired
conversations was much lower, because theylamtl frequently use vocabulary from above the B2 level.

The correlation between their receptive and productive vocabulary knowledge was relatively low. | hope
these findings will be utilised to i mgkihgpve studen
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PartslV and V: (Institutional Member Presentations)(14:15-14:45

and 14:50-15:20)

D31, 3rd floor, 7thbuilding Part IV (14:15-14:45)

The Impact of IELTS in Japanese Higher Education
Nick SAVILLE ( IELTS)

This session looks at the impact of IELTS on learning in higher education in Japan. | will present findings
from astudy which investigates whether IELTS exerts a positive impact on productive language skills,
study habits and motivation.

Traditional approaches in Japan have been criticised for placing too much emphasis on rote learning and not
enough on skills devgtonent, with speaking skills being particularly neglected. Therefore, one of the
reportoés most i mportant washback hypotheses conc
higher education in Japan might foster better learning of speaking aimdjwritluding greater spoken

fluency and more effective interactive communication.

In the research design, about 200 undergraduate students were recruited to take IELTS as the measure of
language proficiency, with the test administered on two occasiprisvéstigate learning gains. A
mixedmethods approach with survey and interviews was used to collect relevant contextual information,
includingtest aker s experiences and perceptions.

In summary, the report sheds light on the potential benefits af USITS i a fourskills test with an
emphasis on communication skillsh a Japanese educational context. It appears that preparing for IELTS
not only provides clear goals and motivation for Japanese learners of English, but also fosters good study
habitswithout excessive cramming or test preparation activities (i.e. an absence of negative washback). The
report suggests that there is indeed positive washback of the kind originally suggested by the developers of
IELTS. It demonstrates that IELTS encouradapanese students to develop their productive skills, and
provides clear evidence that they do make measurable proficiency gains.
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Keeping IELTS Fit for Purpose: The Future of Learning and Assessment
Nick SAVILLE ( IELTS)

In this session, | will give an overview of how IELTS, the International English Langesting System is
kept relevant to the needs of stakeholders, promotes learniimgarmbrates new technology.

The owners of IELTS British Council, IDP: IELTS Australia and Cambridge Assessraegtishi have

to ensure that the test conforms to the highest international standiamtsuaige assessment. In 2017 over

3 million IELTS tests were taken in over 140 countilée test is availdd up to 4 times a month and up to

48 times a year. Over 10,00frganisations recognize IELTS worldwide, and professional bodies,
immigration authoritiesand other government agencies. With such huge numbers comes great
responsibilitybecause IELTS ikelping millions of people each year realise their language ambitions for
study, work or immigration, and recognising organisations and authorities rely on IELG8rasre proof

of English language ability.

In an increasingly complex world, the futusé assessment presents both challengesoppdrtunities.

Cambridge Assessment English conducts ongoing research to ensuiet TSatontinues to be fit for

purpose and have a positive impact on test takers and Tesghaological advances can help thégpen.

For example, a recent study by Berry €8l 7) compared IELTS speaking exams conducted face to face

and delivered by laptojnd found no significant difference in scores. Such findings have implications for
equality ofopportunity in that theynay facilitate the delivery of exams to remote areas. Another current

study is using video and data collecting software to understand rater perceptions of smitkiagnd

decision making. As we build greater capability with reliable autonzsessnm, the swifter and more
flexibly we can r es mssessnentieeds.t akehol dersé evolving

The affordances offered by technology as it becomes more sophisticated, supportedimsiibigiesearch,

will enable us to develop a fully integrated learnamgl testing system tmeet the evolving assessment
needs of test takers and enhance even further the pisitizet of IELTS on education and society.
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Dependable Innovation: The Aptis Approach tolesting Speaking
Barry O6SULLI VAN (Briti

The British Council has been involved in English language teaching and testing ever fincwiton

over 80 years agd.he formal move into testing came in 1941, with the signing of an agresvitient

Cambridge University (then known as UCLES) to provide technical expertise in test development to that
University. Since the British Council had quickly built expertise in English language teaching (it was a
mainstay of their Royal Charter) and the UE3 approach was very much driven by language learning

theory and practice and had by then become very well established (they published their first English
proficiency test in 1913) this partnership was not at all surprising. What is perhaps surprising to s
observers, is the fact that the British Council s
confined to advising on test content, but extended to the realm of innovation in test design, development

and delivery.

In this paper, | Wi reflect on a number of key innovations, placing them in their historical context as well as
focusing on the impact they had, both at the time and on ongoing language testing practice. The spread of
time encompassed by the innovations discussed offeigsigit into the historical and contemporary

impact of the British Council on language testing. This-@mgn commitment is testament to the British
Council 6s role as a | eader in the area, particul
research and development activities. In short, this paper reflects on the past, present and future of the British
Council in English language testing and assessment.
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Workshop Information

Bayesian Statistics and its Application to Foreign Languaggducation Study
(Conducted in Japanese)

Lecturer: Kunihiro KUSANAGI (Hiroshima
University)
Chair:  Akiyo HIRAI (University of Tsukuba)

Date: September 8, 2018 (Saturday), 14:Q0:15 (with al5-minute break)
Venue: HokkaiGakuen University, Toyohira Campus (D3id floor, 7th building)
Attendance Fee{l,000
Maximum Number of Participants: 30 (ficbme, firstserved basis)
Prerequisite: All participants must bring a computer with:
a alater version of Windows 7 or MacOS X, or recent version of Linux OS.
b Microsoft Excel or other spreadsheet software.
¢ R 3.0.0 or later; downloadable from (https://cran.ism.ac.jp/bin/windows/base/)
d statistical software JASP; downloadable frontp@t/jaspstats.org/)

Objectives

1.To understand the basics of Bayesian statistics by contrasting it with frequentism.

2. To learn Bayesian statistics as an alternative to cistitistical methods such as t test, ANOVA, multiple
regression, and a@lation analysis.

Procedure

Lecture 1: Basics of Bayesian statistics

Handson Workshop 1: Trying Bayesian statistics

Handson Workshop 2: Foreign language education study using Bayesian statistics
Lecture 2: Implicationsor more advanced motlieg

Ao PET

How to register

Registration is operuntil the maximum capacity is reachdd facilitate the workshop process, please go to
the following website and fill in your name, affiliation, ananail address. Also, please answer these
questions.

https://goo.dforms/4FWTICSIPDYMzXfbh2

2. If you cannot register usinthe above website, please em&ioko Fujita (Juntendo University) at
r-fujita@juntendo.ac.jp

v

=

Let us know the following information when you register the workshop.

(1) Your name, affiliation, and emaitidress.

(2) Reason(s) foyourinterest in Bayesian statistics.

(3) Kinds of research that you would likedonductin the futureusingBayesian statistics
(4) Questions to the instructor, if you have. (Optional)

(5) Requegtfor this workshop, or JLTA workshops in general. (Optional)
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5. Conference Venue
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7 (7th BuildingFloor Map)
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Female restrooms are on the 1st, 3rd, and 5th floors; male restrooms are on the 2nd, 4th, and 6th floors.

48



HE{L I DEFABIRIGZ

790)77)|:|_9:-t‘.‘
Yih—~LE T

FPEABEEIFRIS I ol 7‘-{70’)51&5’5
HEELER  h—RMEHS. BRI RICHST S DREUEN R nah,  onnrRu
TEAL R EFDT LD >TLDF—T7—K, TOEIC® 72 /TOEFL®
BTN T3 REESIERPRBEEENL i e
— RENEORETENT RESERELET. N
DEHBLL BB

=~ IV a1—23 V57D,

BREOZEPHER. X -BEOFBEERRICRFIZI1Zr—a>
€\ ALC NetAcademy NEXT | FoLEm . 7

i 5 HELTOTSLERE 5
FEN 100 AALLEHS5E L7z ALC NetAcademy i1« FDEHE TOEIC*M& ~ JZa=4r—ar EYEA :
21— ROBIIR V1 O SDERE TOEFL*#8&& FeAhYay B2aitE
LU—XEANEEBM  IEAK 570 Lo BEeEE Ryftaza=r—ay Hs® |
® E 8 FEAK) 210 4 T e L e S R L EEEEE

APUPTULALEE >
Py TATAHRTECTONE >
>
>

PEOEBHF—ERA
6. T ANCEREERR
FLIDILFAUNELEHRM

£113—-X
HBEEEN——27 PRI —R
REWBN——27 00—
HWEEEN——7 HFO—X
TOEIC®L&R FAMREEI—X
(500 £5-600 &-730 =)
TOEFL ITP® A MBS I—2R
ERHsORGEN ——27 -2
PowerWords Hybrid 3—2
Y/ —7 v I TOEIC® FANRE
BN 7y FO— A TOEFL® TANRE
mEFN)—FyvFI-2BIR® 00 J iy h "R 2 e vty T
WS/ —TvI-A EE - BER

1.2 -8BHER

o T

FMECLEOBNELZE |

! TSST=®EAL—F V7T AR
| ERIT ALES

7.799NAVTY
B ERHA00ABERMLAEIFIIVISU-—TERBUSD. ey

. TOEIC*FAh-TOEFL®* T AN REEH SHFIHEEE - FNIA 51 BRERT—IL
: FTREOF1Fv7 : ZEEHER on the WEB Pro
i OREME TV TIIVIIREN 20 ALLEA S H EE7 S Ir—>az

TEL : 03-3238-2861 e-mail : academy@alc.cojp (gl (T2 Leoing Teachers and Psors Forun) &

http://www.alc-education.co. jp/academic/ W (EER) O IR TT

HRE1TILT SIEEEER e https://teacher.alc.co.jp/ [EisilEl 7}b7®

BRIC2F(. 2k,

49



50



