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A Study of Face Validity in a High School
English Grammar Test: Inter-personal
Authenticity and Affective Responses Made by

Test-takers
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Are we talking about the same test? How do
teachers and learners view the impact of the TOEIC
on language learning?

Mark Chapman (Hokkaido University)

The presentation addressed the links between testing,
motivation, and language learning and focused on how
the TOEIC impacts learners of English in Japanese
corporations. The presenter suggested that the links
between language testing and how it affected
motivation for learning languages were under explored
in the research literature. This is despite the existence
of strong evidence that motivation is a powerful
variable in the second language acquisition process.
Literature from the field of general education also
consistently claims that motivation for leaning is
harmed by high-stakes standardized testing. There is
therefore the possibility that language tests may harm
the developmental process of foreign language
acquisition.

The presentation reported a series of interviews
(n=28) with learners and teachers in Japan with regard
to their views of how the TOEIC affected language
learners and learning. The teachers and learners shared
similar opinions about how the test provided extrinsic
motivation for learners to study English. Several of the
learners claimed they would not study English at all if
it were not for the TOEIC and this view was also
echoed by the teachers. The TOEIC was also frequently
mentioned by learners as a factor in whether they
would be promoted. Learners reported feeling some
anxiety about the TOEIC, mainly concerning the length
of the test. The presenter suggested that the TOEIC
created positive washback for reading skills but
negative washback for speaking. Learners described
needing a variety of linguistic skills for their jobs, but
emphasized the importance of reading and speaking.
However, when preparing for the TOEIC they focused
on listening and speaking, suggesting that the test is not
fully assisting learners to develop the skills they need in
their workplaces.

Questions from audience members focused on what
kind of language the TOEIC prompted learners to
study; the TOEIC could be said to be causing negative
washback as the test does not actually contain a
speaking section; and another question asked for more
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detail as to what was actually causing the anxiety about
the test.

Because more and more Japanese learners are
cagerly interested in improving their TOEIC scores,
this is valuable paper investigating how the TOEIC
impacts learners of English in Japan. I would like to see
the presenter’s new work after the new generation
TOEIC will be started.

REF BB T (FEAE R IEAEAES)

Predicting Reading Comprehension Item Difficulty
with Respect to Content Characteristics

Kiyomi Yoshizawa (Kansai University)

Soo im Lee (Ryukoku University)

The purpose of this presentation was to examine the
relationship between reading comprehension item
difficulties and content (test task) characteristics.
Three-hundred eighty one Japanese EFL learners took
the reading part of the official TOEIC tests.

First, qualitative analyses were performed in order to
investigate the characteristics of the test items found to
be particularly difficult. Four characteristics were
identified: 1) items that include domain specific
vocabulary; 2) items that require test-takers to check
the information spread across text or other types of
prompts; 3) items whose stems are not specific enough
for correct responses; 4) items that use paraphrased
expressions in correct choices. Examples were
presented for each of the four characteristics.

Second, quantitative analysis was conducted to find a
small set of explanatory variables which would predict
item difficulties. Correlation coefficients were
calculated among the explanatory variables. The
presenters reported that test/passage length and the
familiarity of vocabulary in text and key sentences can
be successful predictors of item difficulties.

After many findings were reported by the presenters,
audience members actively responded. One of those
responses was provided from Dr. Spolsky. He asked,

“How shall we define test takers reading
comprehension? How shall we measure reading
comprehension?”

These active responses were evidence of how the
audience members were interested in this study,
understanding  the  complexity of reading

comprehension ability and the difficulty of measuring it.

The first half of the study focused on the qualitative
approach, but I personally wanted to see the item
difficulties and item information indices of the sample
items. Overall, however, the presentation provided a
great deal of important findings useful to item writers
and test designers.

[EF BEET (WEAE RRLIEAFEAFEE)

Meta-Validation of Institutional TOEIC Research in
Japan

Steven J. Ross (Kwansei Gakuin University)

Hiromu Yamada (TOEIC Steering Committee)

Critical analysis is necessary when conducting or
reviewing validation research. The TOEIC test has in

recent years been not only a commonly used measure in
such research in Japan, but has not been without its
detractors. There is some ideologically based criticism
of the TOEIC stemming from various issues of
test-score interpretation and impact of its use in various
institutions. However, Yamada and Ross point out that
data-driven evidence used to support criticism of the
TOEIC may be misleading if certain assumptions about
the distribution and internal consistency of data
samples are not tested beforehand. Among the
assumptions behind sound use of correlation for
validation studies is that both the predictor and criterion
variables should have normal distributions, that sample
variance and population variance should be shown to be
equivalent enough for generalization, and that estimates
of reliability for both sets of data be obtained.

Dr. Ross warned that correlation between the TOEIC
and other measures in institutional studies might have
been deflated because of the restricted range of
non-random and relatively homogenous samples within
an institution. In order to arrive at a more accurate
picture, such correlation needs to be corrected for
attenuation and for truncation based on standard
deviation and reliability estimates.

A second method for obtaining validation evidence
has involved the use of gain scores. For sound
interpretation of the results, such studies need to
consider possible pitfalls unless a way to monitor them
is built in at very earliest stages of design. Aside from
the need for use of parallel forms across administrations,
the total hours, quality, and continuity of instruction
need to be coded into the database so that pooling
learners who have undergone different instructional
time frames does not muddy the results. Case in point:
a study reported low gains when there was a failure to
account for a subset of students whose pre-and post-test
administrations bracketed a summer recess. Such
interactions should have been modeled in the analysis.
Dr. Ross pointed also pointed out that regression to the
mean should be modeled and that learning time should
co-vary with gain, but that 50 hours of quality contact
hours may be the minimum required for measurable
gain.

I would argue that the TOEIC is essentially a
domain-referenced test and as such is not as sensitive to
instruction as, say, achievement or other
criterion-referenced measures, but with the kind of care
proposed above by the presenters, its usefulness for
educational decision making was clear. As a third
approach to validation of TOEIC use by institutions, Dr.
Ross introduced a triangulation model for correlation
among proficiency gains as measured by tests such as
the TOEIC, use of syllabus-based Can-Do statements
used for student self-assessment (pre- and
post-instruction), and for post-instruction assessment of
students by teachers. The degree of co-variance
between post-instructional gains in proficiency, student
Can-Do sclf-assessment, and the teachers’ Can-Do
assessments indicated higher degrees of consistency
between reading & listening proficiency and student
confidence than with the teacher’s assessments.
Furthermore, the use of Can-Do statements can open up
areas for diagnostic applications.

Reported by Jeffrey Hubbell (Hosei University)
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IRT, testing and online technology: the future of
autonomous vocabulary learning?

Brent Culligan (doyama Women's Junior College)

Charles Browne (doyama Gakuin University)

Brent Culligan and Charles Browne delivered a
well-received talk on the subject of vocabulary
knowledge and testing. The talk addressed the
development of a diagnostic test, which can predict the
vocabulary items students already know and which
ones they need to be taught. They suggested that
currently available tests of lexical knowledge failed to
accurately predict which items learners did not know.
This was seen as important because if learners have not
acquired the most high-frequency words of English,
they will have problems reading fluently. If currently
available tests only give a rough prediction of which
words learners know there is the risk that these learners
will progress through their language acquisition process
without being exposed to some of the most vital lexis.
The test the presenters have developed aims to
overcome these problems.

The new online test was developed after a large-scale
project in Japan, which applied Item Response Theory
to lexical decision tasks. This allowed the authors to
obtain difficulty estimates for over 5000 of the most
frequently used words in the English language. This
analysis enabled the authors to suggest that vocabulary
frequency was not a good predictor of vocabulary
difficulty. Students with large vocabulary size (3,000+
words) still had gaps in their knowledge of
high-frequency words. In addition, the presenters
claimed that vocabulary frequency does not allow the
accurate calculation of a learner’s vocabulary size.
Finally, they said that their study enabled them to
design individualized learning programs at the learner’s
level based on the most frequent words the students did
not know. This clearly suggests the possibility of
learners more efficiently acquiring the language they
need to read and communicate in English through a
well-developed diagnostic test.

The talk was well received and the presenters were
asked several questions about their study and the new
test. In addition to the details of their main study, the
presenters commented on shortcomings of the teaching
of English vocabulary within the Japanese education
system. They suggested that although the first 1000
words of English are effectively covered after that
Japanese learners are exposed to many low-frequency
vocabulary items instead of going on to learn more
important high-frequency lexis. This contributes to
poor reading comprehension due to large gaps in the
most important three to five thousand words of English.

45 . Mark Chapman (Hokkaido University)

New ways of testing and teaching vocabulary online
John Paul Loucky (Seinan Women’s University)



John Paul Loucky gave a very enthusiastic talk on
ways of testing and teaching vocabulary online. He
attempted to compare a number of existing programs
which aim to maximize the effectiveness of teaching
and testing vocabulary. The presenter displayed and
illustrated the online resources for the participants to
demonstrate what they are capable of doing.

There were five main programs covered in the
presentation. First the presenter introduced V-Check,
which tests vocabulary size assessed by accuracy of
recognition. Second was the DAVIE vocabulary
Knowledge Scale. This mainly assesses accuracy of
production including translation ability, L2 defining
ability, collocational recall, semantic accuracy of
meaning in context and syntactical accuracy of
grammatical structure. The presenter then introduced
semantic field keyword quizzes and the fourth program
covered was Word Champ. This monitors online
vocabulary leamning using student-made flashcards,
class- and teacher-made flashcards, computer generated
tests of the flashcards and the use of CMS to monitor
learning in detail. The final program covered in the
presentation was Lexxi-Study’s Online Vocabulary and
Language Leamning System. This program generates
word lists and tests from any text along with combining
common collocations, corpora and concordancers. It
also tracks students and teachers writing and reading
texts,

Participants were given a quick look at all the above
programs and the presenter gave his views on the
merits of each program. Due to the large number of
programs covered and the enthusiasm of the presenter,
there was unfortunately no chance for discussion or
questions from the audience.

Reported by Mark Chapman (Hokkaido University)
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The Effectiveness of a 15-minute Writing Sample
for Assessing Writing Ability
Melvin R. Andrade (Sophia Junior College)

Prof. Andrade reported on a work in progress
addressing the utility of a 15 minute writing task
designed as a placement test. His study involved six
groups (N=136) stratified into high, mid, and low
streams by TOEFL or TOEIC scores. The quick writing
task was designed as a pen-pal letter with seeded topics
such as a self-introduction, a vacation report, and a
hometown description. No dictionaries were allowed.
Ratings were of the tenses used by the writers. The
presenter also used word counts and sentence length as



indicators of fluency. Prof. Andrade claims that the
15-minute quick writing task roughly corresponds to
the groupings produced by the objective proficiency
tests, and infers that quick writing can be used in lieu of
longer tests if the goal is placement within an
institution.

Steven Ross (Kwansei Gakuin University)

Critical language testing: The General English
Proficiency Test
Chih-Min Shih (Chin-Yi Institute of Technology,
Taiwan)
Prof. Chih-Min Shih presented research on
qualitative interviews focused on learner attitudes to the
General English Proficiency Test used in Taiwan. The
goal was on examining the critical consciousness of
among students and teachers on the use of the GEPT.
Prof. Chih-Min Shih noted that some Taiwanese
universities have adopted the GEPT as an exit test, thus
increasing its perceived importance among Taiwanese
students and teachers. As would be expected from
interview data, there were many different and
contrastive viewpoints about the validity and reliability
of GEPT. An interesting trend was the observation that
the expatriate teachers interviewed were in the main
critical of the test, while the majority of the Taiwanese
teachers saw the test as valid. Chih-Min Shih reported
that the majority of the students interviewed saw the
test as reliable and valid. Further, all of the students’
parents and 60% of the students thought that the test
ought to be used as graduation requirement. The results
of the interviews provoked some interesting discussion
among the audience. Many teachers (particularly
Expatriate teachers) adopt the ‘critical testing’
perspective, seeing standardized tests like GEPT as
hegemonic, while students and their parents, in Taiwan,
at least, seem to be less critical of high stakes testing
and seem to accept it as fact of life.
Steven Ross (Kwansei Gakuin University)
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Language Testing in an Asian Framework

steesso,
*esesss®

R R N YN

S s

Steven Ross (Kwansei Gakuin University, Japan)
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Lianzhen He (Zhejiang University, China)
Oryang Kwon (Seoul National University, Korea)
Yuji Nakamura (Keio University, Japan)

The Symposium began with an overview of what
language assessment frameworks are and how they
have been employed in Australia, Europe. and in the
USA. The function of frameworks has in general been
to provide criteria for- making cross-language
proficiency level comparisons. The issue confronting
the symposium presenters was the fundamental need
for an Asian framework for languages in general as
opposed to a framework for EFL. It became apparent
that the focus of the three presentations by participants
was on the latter issue.
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Prof. He Lianzhen provided a rich overview of EFL
testing issue in China, with special focus on the College
English Test (CET). The CET is a high volume,
high-stakes test in China used not only for admissions,
placement, and proficiency purposes, but increasingly
as a graduation requirement. This latter function has
increased the washback of the CET on Chinese society
— in particular creating incentives for cramming and
teaching to the test. It has also spawned a prestige
race among universities to attract the most proficient
students.

Prof. Oryang Kwon described the current state of
high stakes testing in Korea. Prof. Kwon noted in
particular the impact of the College Scholastic Ability
Test used as the main college entrance examination
criterion.  Of particular interest was the description of
the listening subtest on CSAT and the washback it has
had on language teaching in Korea. A worrying trend in
Korea is the laissez-faire approach to EFL testing at al
levels of the educational system. Prof. Kwon explained
how test providers large and small compete to market
proficiency tests, and how these tests are given to
candidates for whom the tests were not devised. Prof.
Kwon’s call for some kind of language testing policy in
Korea resonated well with the audience, and brought
the theme of the symposium into focus.



Prof. Nakamura Yuichi presented the last symposium
paper. His theme was a critical exploration of the use of
language standards based on North American and
British standards of usage. Prof. Nakamura reasoned
that if there a consensus in Asia to develop an Asian
framework for pedagogy, there is an even greater need
to form the basis for a language testing framework.
While the need for an Asian framework for EFL testing
is currently recognized, the actual content of such a
framework is certainly more controversial. Prof.
Nakamura pointed out that although there is by no
means a consensus about the portability of the most
widely known framework, the Common European
Framework of Reference, there may be at least a set of
common cultural touchstones linking China, Korea, and
Japan.
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Creating pedagogic tasks based on analyses of
English university entrance examinations
Keita Kikuchi (Waseda University)

Brian Wistner (Tokyo Junshin Women’s College)
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Asian language testing and the
threat of scales

Plenary Speech by
Dr. Bernard Spolsky
(Bar Ilan University, Israel)
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In our field of language testing study and practice, Dr.
Spolsky is recognized by most of us as a master of
measured words, but perhaps more accurately or
characteristically, a master of thought measured by
experience, wisdom, and wit. Employing the visual aid
of Power Point technology, he introduced at the
beginning of his speech with biological and ecological
images from science; then of musical scales — which
the ancient Greek culture studied as applied
mathematics. To this reporter, there was a call to be
prepared to use more than one side of our brains.

In his abstract for this conference, Dr. Spolsky
presented participants with two deliberations:

1. Will the attempt to build a single scale for language
proficiency for all countries lead to a single scale for
language proficiency for all Asian countries?

2. Will the infection of a single scale based on current
Western models force conformity rather than permit
intelligent localized diversity?

The first question brings to mind issues of accuracy
and faimess, but also utility. Dr. Spolsky presented a
history of formal assessment beginning with its roots in
Imperial Chinese examinations for civil service.
through the Jesuits who brought the idea to the West.
its growth in Europe in the 19th century, through
developments in 20th century America, and beyond to
the Council of Europe’s common framework of
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learning, teaching and

references for language
assessment.

Up through the 20th century, the utility of tests has
involved, in one form or other, variations on the theme
of control and the problems with validating the use of
scales adopted to inform that control. Dr. Spolsky
allusion to ‘unavoidable uncertainty’ characterizes the
dilemma of unidimensional scaling of 'language
proficiency, while so many of us perceive language as
multidimensional. He offers as an alternative the use of
profiles informed by multiple scales, which may
include such devices as ‘Can-Do” statements, but warns
against the use of any single measure. Given the
various uses and purposes for language assessment in
Asia, judicious ad hoc weighing of several scales may
be appropriate. By this, we may understand the gist of
Dr. Spolsky’s second ‘question’ as not a question at all,
but a lead-in to his call for us to meet our social and
ethical responsibility by careful attention not only to
whether or not our means of assessment is accurate, but
also attend to justifiable use of assessment as construct
relevant.

Reported by Jeffrey Hubbell (Hosei University)
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@ The JLTA office would be grateful if you could update us on your recent achievements relevant
to the field -of language testing and evaluation. Any information on your presentations,
publications, awards, and so forth would be greatly appreciated. The relevance of the information
will be evaluated by the office and given in the newsletter in due course.
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