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Dr. Kwon Oryang’s Plenary Lecture

Dr. Kwon Oryang, professor of English
education at Seoul National University, gave a
plenary lecture entitle “Interactive Impacts of
English Testing, Teaching, and Learning” at the
7th National JLTA Conference, which was held at
Kumamoto University on October 25, 2003.



The lecture focused major reforms in English
education in Korea since 1991. The reforms are:
(1) new public teacher employment test (1991),
(2) the 6th National Curriculum (1992), (3) the
College Scholastic Ability Test (1993), 4)
reforms in university English teaching (from the
early 1990s), (5) reforms in teacher training and
retraining (1990s), (6) importing of native-speaker
teachers (1996), (7) English as a subject in
elementary schools (1997), and (8) the 7th
National Curriculum. Among these, Dr. Kwon
focused on the 6th National Curriculum, the
College Scholastic Ability Test (CSAT), and the
7th National Curriculum. He also discussed the
recent adoption of performance assessment (PA)
in elementary and secondary school.

The 6th National Curriculum, which was
announced in 1992, but went into effect for middle
school in 1995 and for high school in 1996. The
6th National Curriculum was the first in Korean
history to emphasize communicative competence
and to follow a functional syllabus. These
changes caused a sea change in English education
that facilitated the implementation of more
controversial reforms later. ‘

To reinforce the goals of the 6th National
Curriculum, the CSAT, a new university entrance
examination began for the 1994 academic year.
The CSAT was the first university entrance
examination in Korean history to include a
listening component. The test emphasized fluency
over accuracy and included discourse-based
questions and context-embedded questions. The
adoption of a listening component, in particular,
caused immediate changes in classroom teaching.

The 7th National Curriculum, which was
announced in 1997, built on the positive effects of
the above reforms. The 7th National Curriculum
became effective for elementary and middle
school in 2001 and for high school in 2003. The
7th National Curriculum included two reforms:
level-sensitive  classes  and  performance
assessment (PA) and integrative testing. Related
to the new curriculum, the Ministry of Education
and Human Resources promoted teaching English
through English (TETE) in the classroom.

Performance assessment (PA) remains one of
the most controversial of the recent reforms. To
prepare for the introduction of the 7th National
Curriculum, the Ministry of Education and Human
Resources began to encourage PA in 1998. PA is
designed to test the development  of
communicative competence through qualitative
description in  elementary school and a

combination of integrative testing and
discrete-point testing in middle school and high
school.

At the end of this lecture, Dr. Kwon reported
on results of a survey of 232 secondary school
teachers on the washback of the CSAT on
classroom teaching and the adoption of PA in the
classroom. According to the survey, 60% of the
teachers reported that the CSAT had influenced
their classroom teaching. By skill area, teachers
reported that the test had the greatest effect on
their teaching of reading, followed by listening,
grammar, and speaking, Wwith writing being
affected least. Results showed that the CSAT had
more influence on high school teachers, but that
high school teachers were more critical of the
test's adequacy as an assessment tool.

Regarding PA, results of the survey showed
that teachers were generally positive to the idea of
PA and that most teachers were familiar with PA.
Teachers reported that PA was difficult to use in
assessing large classes. There was little difference
in attitudes to PA according to number of years of
teaching experience, ~which suggests that
experienced teacher are willing to try new
approaches in teaching and assessment.

Dr. Kwon concluded his lecture by reviewing
how simultaneous and -multi-faceted reforms
worked together in reforming English education in
Korea. In particular, he noted that public support
for and acceptance of single reforms raises public
support for other reforms, which is critical to
success of the multi-faceted approach to reform.

(Reported by Robert J. Fouser
Kyoto University)
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A Possibility of Norm-Referenced Testing for
Educational Purposes in Japan—A TOEIC

Case Study
Mizumoto Atsushi (Graduate School of
Language Education and Information Science,

Ritsumeikan University)

In Mizumoto’s study, he looked at whether
TOEIC and the testing preparation course used
for the test can be used for educational purposes

in school. His study is based on the assumption
that a norm-referenced test like TOEIC can be
regarded as a criterion-referenced test.
Norm-referenced tests in language learning are
designed to measure the learner’s general
language ability. Mizumoto pointed out that a
TOEIC test is a norm-referenced test. On the
other hand, he pointed out that a
criterion--referenced test, which has been
traditionally used in schools, tests a particular
body of knowledge i.e. an achievement test. In
Mizumoto’s presentation, he explored, “the
possibility of regarding a norm-referenced test,
the TOEIC, as a criterion-referenced test...”
First, Mizumoto collected data from a
questionnaire to determine the test takers
knowledge of norm-referenced tests and
criterion-referenced tests they took. In his
analysis, he reported that, “Test takers revealed
their unawareness toward the differences among
the tests administered to them”. Next, students
were given a 12-hour TOEIC preparation course.
According to Mizumoto, the course focused on
questions that would most likely be asked.
Mizumoto concluded that, “The scores of the
students, with the idea that the TOEIC can be
studied for, after the course showed clear score
gains compared with the those before treatment”.
Mizumoto concluded that the results of his
study suggest that conventional tests practices
used by TOEIC can also be introduced into an
English curriculum for educational purposes. A
comment from a member of the audience
questioned whether a test designed to be a
norm-referenced test could actually be regarded
as  criterion-referenced  test. = Mizumoto
considered this comment.

(Reported by Terry Laskowski
Kumamoto University)

Enhancing the Learning, Teaching and
Testing of New Vocabulary by Systematically
Using a Depth of Lexical Processing Scale
and a Vocabulary Learning Strategies
Taxonomy

John Paul Loucky (Seinan Women’s University)

In the past few years, we have all watched
the use of electronic dictionaries expand in our
classes as now a majority of students have
access to them. At the same time we also have
seen how students incorrectly use an accessed
word, for example, where they opt for the noun



usage of a word when the adjective or adverb
form should have been used. Moreover, we
have seen awkward semantic uses of words e.g.
my little brother molests me everyday instead of
more contextually appropriate verb choices such
as bothers, or annoys. How do we monitor these
unproductive uses of the dictionaries?
Gratefully, in his presentation, Loucky has
addressed problems that can occur when
students access dictionaries. He believes that as
better software, advanced electronic pocket
bilingual dictionaries and Internet mediated
machine translation become more available,
problems for learners will intensify if left
unchecked. In this environment, Loucky posits
that “...maximising [students] retrieving,
recording, rehearsal and recycling functions for
most rapid TL access and acquisition now seem
to be far more important skills for low
proficiency language learners to develop...”.
Loucky offered an in depth model framed
around a taxonomy that “...could help improve
both the learning and teaching and testing of
various aspects of L1 and L2 vocabulary
learning...”. In the discussion, Loucky provided
a working definition of what successful access,
i.e. acquisition of a word, means. He stressed
that learners need to demonstrate competencies
in understanding the form, meaning, and use of
a word in order to achieve successful acquisition
of an accessed word. In the framework Loucky
presented, he provided categories of knowledge
that involved five strategic steps as effective
strategies to help students develop good
guessing skills for successful acquisition when
they access a word.
(Reported by Terry Laskowski
Kumamoto University)
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Quantitative and Qualitative Analysis of

Writing Task in Placement Test
Yoshimi Nishimura (Center for Foreign
Students of Tsukuba University)

The new students of the Center for Foreign
Students of Tsukuba University, who are planning
to have the Japanese classes, are to take a
placement test in each semester. The test includes
multiple-choice  questions about  grammar,
listening comprehension and vocabulary, and
SPOT — Simple Performance Oriented Test, and
the writing task.

In the writing task the testee has to describe
what a graph shows and make a story out of a
comic strip within 15 minutes. The purpose of this
research was to analyze the writing task from the
quantitative and qualitative views, and find an
efficient way to evaluate the task especially by
examining the correlation between  the
multiple-choice questions and the writing task
itself.

The approach that was employed at the first
stage of analyses was to examine the correlation
between the multiple-choice test result and the
analysis of the writing task in terms of the number
of letters used in it, the number of T-units, T-units
observed in the total number of letters and the
correct T-units observed in the total number of
T-units, with focus on the qualitative analysis of
the idea units. However, as an efficient way of
evaluating the writing task, the analysis of the use
of the subordinate clause turned up because the
proficiency of the Japanese language was reflected
in the use of subordinate clauses; therefore, our
focus of approach shifted a little accordingly.

There were five evaluation items. for the
writing task: 1) quantity or the number of used
letters, 2) complexity, 3) exactness, 4) richness or

the amount of vocabulary, 5) structure and
content; and the use of the subordinate clause can
be the index of complexity of the writing. In the
process of placement 1) quantity or the number of
used letters and 2) complexity or the use of the
subordinate clause can be used as very effective
standards.

The writing examinees were to be divided into
three different groups according to the number of
letters they use, and subdivided into six groups in
view of how they use the subordinate clauses.

Significant  correlations were observed
between the above approach of evaluation of the
writing and the result of the multiple-choice test,
but the examiner’s subjective commitment may
not be eliminated. Therefore, research for making
more reliable, appropriate, and practical test and
the better evaluation method should be continued.

(editor’s report)

The Outcome of the New Curriculum
Examined by TOEIC
Katsumasa Yoshikawa (Kumamoto Gakuen
University)

Since 2000 the Department of International
Economics of the Faculty of Economics of
Kumamoto Gakuen University has introduced the
new curriculum, and aimed to enhance the junior
and senior students’ English ability more than the
freshmen’s and sophomores’ counterpart. As an
objective standard to examine the outcome,
TOEIC points have been used.

The new curriculum requires the freshmen to
take TOEIC in the spring, and those who scored
less than 300 points have to take two English
classes a week in the second semester — there are
no regular English classes in the first year. English
classes categorized into four courses from 1 to 4
are all semester classes, and every two classes in
the same course are a pair for a week. Each course
is given two credits; therefore, those who want
four credits in English start their courses 1 and 2,
and finish them in sophomore. If they want eight
credits, they have to take two more courses 3 and
4 in junior. The final target points in TOEIC is 400.
The basic "course and the courses 1 and 3 are
instructed by the Japanese staff, while the courses
2 and 4 by the native speakers.

Juniors and seniors can also take the seminar
type course, but only about ten of them do so now.

The average TOEIC points 85 students scored
under the new curriculum were 292 points in the
spring in 2000 and 356 points in the winter in
2002. They took TOEIC in every spring and
winter for three years. Their average points
gradually escalated. And those average points 50



freshmen in the same department scored in the
spring in 2001 were 285 points, and they scored
320 points in the spring in 2003 — they are to take
the test in the winter in 2003. Their average points
gradually escalated again. On the other hand, the
average points all freshmen of Kumamoto Gakuen
University scored in the spring in 2000 were 318
points, and they scored 329 points in the winter in
2002. Although they scored 342 points half way
through between 2000 and 2002, their average
points showed less increase than those of the
students in the Department of International
Economics did. Almost the same phenomena can
be seen about the average points of all the students
and those in the Department of International
Economics who entered the university in 2001.

The problems which have to be considered are
1) if TOEIC is appropriate for the students in
difficulty, 2) how much individual learning affects
the result of TOEIC, and 3) how the teaching staff
should evaluate the English ability of each student,
taking TOEIC points into consideration.

(Reported by Kazuhito Ishii
Fukuoka University)
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Vocabulary Level Test at the 1000-Word
Level

Paul Westrick (Kyushu University)
J. Lake (Fukuoka Jo Gakuin and Kyushu University)

The Vocabulary Levels Test (VLT) (Nation,
1983; 1990) is widely used in language
education research for estimating vocabulary
sizes of ESL/EFL students (Nation, 2001,
Beglar, 1999; Schmitt, N, Schmitt, D. &
Clapham, C, 2001; Read, 2000). The VLT is
used to correlate vocabulary size with other
linguistic research measures, as part of a test
battery in placement tests, to gauge the
appropriate range of graded readers for
extensive reading, to gauge vocabulary size for
materials development and other pedagogical
purposes. Traditionally the levels have been at
the 2000, 3000, 5000, 10,000 and “University”
word levels. The 2,000-word level tests include



items from the 1-1,000 and the 1,001-2,000
levels; however, in an EFL context or with
lower ability students there may be a need to
assess more precisely below the 2,000-word
level. The Westrick (2001) 1,000-word level
test was designed to do this. In this presentation,
the development, analysis and validity of this
1,000-word level test was explained and several
suggestions were made for future research
directions and uses.

(editor’s report)

Examining the Rationale of Vocabulary Size
Tests Based on Word-Frequency Levels
KATAGIRI Kazuhiko (Reitaku University)

Mochizuki (1998) developed one form of
the Vocabulary Size Test (VST), which consists
of seven sections (1,000, 2,000, 3,000, 4,000,
5,000, 6,000, and 7,000 word-frequency
levels). Since then, Mochizuki has developed
the two more forms of the VST so far. Katagiri
and Mochizuki (2002) confirmed the parallelism
of the three forms. In this presentation, a report
was made about whether the rationale of
estimating vocabulary size of Japanese learners
of English through each section (each
word-frequency level) would be appropriate
from the psychometric view point.

University students whose major is English
took six sections (2,000 - 7,000 word-frequency
levels) in each of the three forms of Mochizuki's
VST.  Since six variables (subtotals of correct
answers in each section) were obtained in each
form, Pearson's product-moment correlation
coefficients among the six variables were
calculated in each form, and explorative factor
analyses were conducted.

The results showed that six sections (2,000 -
7,000 word-frequency levels) had high
correlation with one another (especially the
stronger  correlations ~ with  the  closer
word-frequency-level sections) and that only
‘one factor was extracted in each of all the three
forms. This may indicate that no section (no
word-frequency level) is heterogeneous and that
each word-frequency-level section is sequently
connected. Theoretically no section (no
word-frequency level) should be heterogeneous
and that each word-frequency level section
should successively be connected; empirically,
in this study, it may partially have been
confirmed from the psychometrical results
obtained through the interaction between the
examinees and the VSTs.

(editor’s report)

An Investigation of Method Effects in
Reading Comprehension Tests: Test
Structure and Response Format
Miyoko Kobayashi (Kanda University of
International Studies)

This presentation gave us very beneficial
hints to find out the correlation between ESL
learners’ performance and input styles: text
organization and response format. She also
investigated the types of text structures of
reading passages of Center Examinations.

The variables are: 1. text organization
(problem-solution,  causation, description,
association) 2. response format (cloze tests,
open-ended questions, summary writing) 3.
learners’ English language proficiency levels
(low, middle, high).

The subjects were 754 Japanese university
students and they were given two topics in four
text types in three test formats. An English
proficiency test was also conducted to measure
their language ability.

The findings are: 1. Reading comprehension
test performance is affected by both text
organization and response format. 2. Test
performance in open-ended questions and
summary writing was better in more
tightly-organized texts. 3. The effects of better
text organization were clearer with higher
proficiency learners esgecially in summary
writing. Hoever, less proficient students did not
show much variation.

The investigation of the Center Examination
was also very suggestive. According to the
presenter, there was no clear text structure in the
passages used in the Center Examination, which
seems inappropriate to identify a student’s
performance.
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Introducing Exit Competencies into a
University English Course
Brendan Rodda (Kanda University of
International Studies)

The presentation provided information
about the introduction of exit competencies into
BEPP, a general skills course for first-year
students at KUIS. A report was made about the
research into the issue of how this process
would be influencing the course curriculum in
general.

The presenters are currently working on
specifying clear and detailed exit competencies
and plan to trial assessment tasks based on these
later this year. Full implementation of the exit
competencies assessment system is scheduled
for the 2005-06 academic year.

This system will allow students who satisfy
the exit competencies to move out of BEPP
early and will require students who do not
satisfy them to remain in the course beyond
their first year. Students will be assessed on
their performance on a series of tasks that
require the integration of a receptive and a
productive  skill  (e.g. listening-speaking),

reflecting the course's focus on integrative skills.

Tasks will be similar to communicative tasks
used in the classroom and will take 20-30
minutes to complete. Students will be aware
of the exit competencies they need to satisfy but
will not have specific knowledge of the tasks, so
will not be able to prepare or practice their
actual performance.

(editor’s report)

Standardized Testing as a Graduation
Requirement: The Case of the CET (College
English Test) in China

Robert J. Fouser (Kyoto University)

This paper serves as a comprehensive
introduction to the CET (College English Test),
which has been required for all students of
four-year universities to receive a bachelor’s
degree since 1987. The test is developed by
the National College English Testing
Committee of China and is taken by 2.5 million
students annually. The test covers listening,
reading, and writing and has two versions: Band
4 and Band 6. Band 4 covers material taught
in the first four semesters of university and is a
graduation for all students. Band 6 covers
material taught in three semesters of university
and is required for English majors and, graduate
students, depending on the university.
Students who have not passed Band 4 cannot

take Band 6 and students who fail Band 6
cannot retake it. The CET Spoken English,
which was developed in 1999, is used as a
supplemental test to Band 4 and Band 6.

Through a careful examination of examples
from Band 4 and Band 6 tests from previous
years, the two tests were compared with each
other and with other commonly used
standardized tests in terms of organization, item
characteristics, and possible difficulty. Using
the JACET 8000 list of basic words, the
vocabulary and readability of reading passages
were analyzed to provide a quantitative basis for
comparison.  Finally, by referring to the
literature and translations of official information
from Chinese, discussion was made on the
pedagogical and social implications of the CET
or;1 English teaching in higher education in
China.

(editor’s report)
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Self-Assessment,  Peer-Assessment, and

Teacher-Assessment on Japanese University

Students’ Writing an English Composition
Sumie Matsuno (Aichi Prefectural University)

Professor Matsuno performed a series of
multi-faceted Rasch analyses to explore ways in
which self-assessment, peer-assessment and
teacher-assessment methods worked
interactively. A six-point rating scale was
employed for students to assess their own and
their peers’ essay compositions and for
Professor Matsuno herself as a teacher-assessor.
Sixteen performance criteria were rated as items.
It was found that students in -general were
positioned high on the common logit scale.
Rater severities varied a lot. Self-raters tended
to be harsher than peer-raters, indicating how
difficult it would be to analyze such data
reliably in classical statistics alone. Item
difficulties also had considerable variations.
Grammar tended to be the hardest item and
spelling the easiest. Infit statistics revealed that
teacher assessment had some problems, with
quite a few items identified as misfitting.
Multiple teacher raters might have been needed
in order to make a fair comparison with other
groups of raters. A number of rater-writer bias
interactions were exhibited. These bias
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estimates can be analyzed qualitatively and used
as a frame of reference for raters to improve
their assessment practices. Finally, category
statistics were discussed. Because of the
infrequent lowest possible scores observed,
scores of one and two could be merged as a
single category, and the whole data could be
reanalyzed on a five-point scale. This line of
study merits continued analysis and discussion
from both theoretical and pedagogical
perspectives, and is expected to encourage
learners to get actively involved in the process
of assessment as well as learning.

(Reported by Ken Norizuki
Shizuoka Sangyo University)
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€ The JLTA office would be grateful if you
could update us on your recent achievements
relevant to the field of language testing and
evaluation. Any information on your presentations,
publications, awards, and so forth would be greatly
appreciated. The relevance of the information
will be evaluated by the office and given in the
newsletter in due course.
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