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The 13" JLTA Annual Conference

Place: Hokkai-gakuen University Toyohira Campus No. 7 Building
Date: September 7, 2009 (Monday)

Timetable
8:30 Reception No. 7 Building 4" Floor
9:00 9:15 Opening Ceremony Room D30
9:20 10:.00 | Presentation Part I Workshop Room D502
10:05 10:45 | Presentation Part Il 9:20 11:20
10:50 11:30 | Presentation Part I1I
11:30 12:30 | Lunch Break JLTA Business Meeting: Room D404
12:30 13:10 | Presentation Part IV
13:15 13:55 | Presentation PartV
14:00 15:10 | Plenary Speech “History of English Language Testing in Japan ”
Masamichi Tanaka (Emeritus Professor, Hiroshima University) Room D30
15:20 17:00 | Symposium  Theme: “Studies on Language Ability and Assessment”
Coordinator & Panelist Miyoko Kobayashi (Kanda University of International Studies
Panelist Miyuki Sasaki (Nagoya Gakuin University)
Sukero Ito (Tokyo University of Foreign Studies)  Room D30
17:05 17:25 | General Business Meeting Room D30
17:25 17:35 | Closing Ceremony Room D30
18:00 19:30 | Banquet Restaurant Cosmos
Exhibition: Room D401 Headquarter: Room D404 Lounge for Participants: Room D402
8:30 7
9:00 9:15 D30
9:20 10:00 Part | D502
10:05 10:45 Part Il 9:20 11:20
10:50 11:30 Part Il
11:30 12:30 JLTA D404
12:30 13:10 Part IV
13:15 1355 PartV
14:.00 15:10 D30
15:20 17:00 D30
17:05 1725 D30
17:25 17:35 D30
18:00 19:30
D401 D404 D402

A lunch ticket can be purchased at the reception; it will be exchanged for a lunch box at the student restaurant in
Hokkai Gakuen University (Coop Cafeteria, Restaurant Cosmos).
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2 D41 Partl
Establishing guidelines on how to select databases for meta-analysis in applied linguistics
Yo In’nami (Toyohashi University of Technology), Rie Koizumi (Tokiwa University)

We examined the combination of databases that has been used in meta-analysis and that provides a
comprehensive coverage of applied linguistics journals in order to provide database selection guidelines for
conducting a meta-analysis in applied linguistics. A literature search using all or as many databases as possible
would be ideal for a comprehensive coverage of previous studies. However, there are cases where database
selection is necessary. The results for Research Questions 1 and 2 (Which databases are used in meta-analysis in
applied linguistics? and What combination of databases is used in applied linguistics?) indicated that ERIC,
LLBA, ProQuest Dissertations and Theses, and PsycINFO and combinations of these four databases were
frequently used in previous meta-analyses and are recommended for meta-analysts. The result for Research
Question 3 (Which databases provides a comprehensive coverage of journals in applied linguistics?) revealed that
LLBA, ERIC, MLA, Linguistics Abstracts, and Scopus covered journals well and are recommended for
meta-analysts. LLBA includes all the 24 journals surveyed in this paper, and these 24 journals can also be covered
using a combination of the other four databases. However, due to differences in journal coverage periods and
potentially missing volumes and articles, using only LLBA or any single database is quite likely to lead to
overlooking relevant articles. Based on our findings, we recommend using as many databases as possible or
selecting at least two from the seven databases above according to one’s research purposes and database
characteristics such as journal coverage (periods). In particular, we argue that ERIC and LLBA are essential for
meta-analysis in applied linguistics. Furthermore, since specific issues of a journal are often not included, use of a
search engine available on the journal homepage or a CD-ROM version of the journal is recommended.
Moreover, even if journal coverage (periods) overlaps between databases, using multiple databases is strongly
advised as this would preclude any failure to identify a study due to a meta-analyst’s search fatigue or the different
frequencies at which databases are updated.

2 D41 Partll
Comparing ratings of a face-to-face test and a telephone-mediated speaking test
Yujia ZHOU (Tokyo University of Foreign Studies)

Recently, in order to increase administration efficiency, speaking tests using technology have been
administered as substitutes for face-to-face tests. In Japan, a telephone-mediated speaking test, Telephone
Standard Spoken Test (T-SST), has been developed as an alternative for Standard Spoken Test (SST). SST was
developed based on Oral proficiency Interview (OPI), aiming to discriminate spoken English of Japanese learners.
In order to explore the appropriateness of test substitution, this study addressed the comparability of the two tests
based on the data of 83 examinees from two perspectives: (1) scoring quality and (2) examinee performance.
Scoring quality was examined in terms of level of rater agreement and generalizability of the ratings using
generalizability theory. To compare examinee performance elicited by each test, absolute agreement of ratings,
Spearman rank order correlations and Pearson product-moment correlations were calculated and t test on the
mean scores was also performed. The results of the analyses will be reported in the presentation.
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2 D41 Partlll
Does awareness of listening course objectives change students’ self- can-do assessments?
Tomoko Fujita (Tokai University)

The purpose of the study is to examine how the students” awareness to the course objective changes their
responses to can-do self-checklists for a new listening course at a university language programme. About three
thousand Japanese college students had been divided into three different levels, advanced, intermediate, and basic,
according to the results of an in-house placement test. The teachers in the program created six different types of
original can-do statements (CDS) for the listening course based on the Common European Frame of Reference
(CEFR): 1. speed and content, 2. announcements, 3. audio materials, 4. conversations, 5. visual materials, and 6.
vocabulary and complexity of sentences. Two CDS (3. audio materials and 4. conversations) were chosen as
objectives for four 90 minutes special lessons. Students’ responses to these CDS before and after the four special
lessons were compared. However, each CDS has different descriptions for each of the three levels. The
description for the intermediate level of the audio materials (CDS3) is “I can understand the main points of short
radio news and simpler recorded material about familiar subjects” and the description for the same level of the
conversations (CDS4) is I can catch the main points of a conversation on familiar topics.” Therefore, 18 CDS on
the can-do self-checklists were answered by 230 randomly-selected students from the three course levels.
Four-point scales were used for the self-checklist. After the lessons, students again completed the same checklists.

Data analysis involved comparing differences in student responses before and after the lessons. Students’
average post- checklist total scores increased (M = 1.36) from the pre-checklists. The increase was the most for
CDS4: conversations (M = 0.16) and the average increase for CDS3:audio materials was 0.07. Secondly, the
results were broken down by student proficiency levels. Generally, advanced students showed higher gains than
students in the other two levels. The average difference between pre and post total scores for advanced students
was 2.79, while the other two levels showed gains of 0.80 and 0.63. Concerning CDS3 and 4, advanced students
showed the largest increases (0.278) for CDS4 and 0.235 for CDS3. However, the increases by students in the
other two levels for CDS3 were not quite as large as those for CDS4. The effect of the four special lessons seems
to be clear for conversations, but less so for audio materials.
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2 D41 PartlV
Reconsidering the effectiveness of TBL in comparison with PPP in the Japanese EFL Classroom
SATO Rintaro (Nara University of Education)

Since one of the overall objectives in English Education both in junior and senior high school is to develop
students’ practical communication abilities, the utilization of task-based language learning (TBL), which is a
logical development of communicative language teaching (Willis,1996), seems to be attractive. In fact, the use of
TBL in English teaching in Japan has been gaining great attention. The belief that practice in production has a
crucial role for developing L2 proficiency is reflected in English lesson plans based on common and traditional
teaching methodology using the Presentation-Practice-Production (PPP) model. This long-established traditional
teaching methodology based on PPP is now being replaced by TBL in SLA (e.g., Long and Crookes, 1991,
Skehan, 1996, 1998; White, 1988; Willis, 1996, 2004). However, in the Japanese EFL learning environment
where there is no actual need to use English for communication outside the classroom, we might be skeptical of
the effectiveness of TBL. To examine whether learners would use target grammatical structures or not, |
conducted a brief survey with twenty-one university students majoring in English Education, and found that it is
unlikely that learners learn target items in a task effectively. In the presentation | will discuss: the suitability and
problems of TBL in the Japanese secondary school context; the effectiveness of PPP from the point of view of
skill acquisition theories; possible problems about PPP. In addition, suggestions for effective teaching procedures
will also be discussed. | believe that investigation into the suitability of TBL and PPP in the Japanese EFL
classroom is crucial, as we have to choose methodologies that can effectively develop learners’ English
proficiency. Only then will we be able to improve both the theoretical understanding and practice of measurement
and evaluation in English education in Japan.

References

Long, M. & G Crookes (1991). Three approaches to task-based syllabus design. TESOL Quarterly, 26, 27-55.

Skehan, P. (1996). Second language acquisition research and task-based instruction. In J. Willis & D. Willis
(Eds.), Challenge and change in language teaching (pp.17-30). Heinemann: Oxford University Press.

Skehan, P. (1998). A cognitive approach to language learning. Heinemann: Oxford University Press.

White, R. (1988). The ELT Curriculum. Oxford: Blackwell.

Willis, J. (1996). A Framework for Task-based Learning. Harlow, UK: Longman.

Willis, J. (2004). Perspectives on task-based instruction: Understanding our practices, acknowledging our
different practitioners. In B. L. Leaver & J. Willis (Eds.), Task-based instruction in foreign language
education (pp. 3-44). Washington, D.C.: Georgetown University Press.
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2 D41 PartV
Challenges to Language Testing Posed by Task-based Language Teaching
Randy Thrasher (Okinawa Christian University)

In the last 20 years or so Task-Based Language Teaching (TBLT) has become an increasing popular
classroom practice. This paper introduces TBLT and, building on the pioneering work of Long & Norris,
Brindley, Norris et al, and Byrnes; discusses the issues it raises for language testing. It also examines ways in
which such classroom practice might be appropriately measured. The paper argues that, although task-based
teaching fits well with Bachman and Palmer’s demand for task tasks that match real-world language activities,
this teaching approach requires some departure from traditional testing practice if what happens in a TBLT
classroom is to be appropriately mirrored in test results. It also raises the question of whether it is possible to
adequately measure the process approach advocated by some TBLT practitioners. The paper closes with a
discussion of how language testing might help resolve the problem of the lack of accuracy of many students in
“focus on meaning’ classrooms.

References

Bachman, Lyle and A Palmer Language Testing in Practice Oxford University Press

Brindley, Geoff Task-centered language assessment in language learning: The promise and the challenge in Van
den Branden et al.

Byrnes, Heidi The role of task and task-based assessment in a content-oriented collegiate FL curriculum in Van
den Branden et al.

Long Michael & John Norris Task-based teaching and assessment in Van den Branden et al.

Norris, John M. et al Examinee abilities and task difficulty in task-based L2 performance assessment in Van den
Branden et al.

\an den Branden, Kris, Martin Bygate & John M. Norris (editors) Task-Based Language Teaching: A Reader
John Benjamins
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3 D42  Partl
Constructing and validating a questionnaire: Using Rasch PCA and Confirmatory Factor Analysis
Keita Kikuchi (Tokai University)

In this presentation, the presenter reports the result of the both Rasch PCA and confirmatory factor analysis
(CFA) of the survey on demotivation among Japanese high school learners of English. Dérnyei (2001) defined
the demotivation as “specific external forces that reduce or diminish the motivational basis of a behavioral
intention or an ongoing action” (p. 143) in the context of second language learning. In contrast to amotivation,
which refers to a lack of motivation and is most associated with self-determination theory (Ryan & Deci, 2002),
demotivation is considered to be related to specific external forces, “demotivators,” which causes the reduction of
motivation.

Following Dérnyei’s definition of demotivation, this paper focused on specific external forces, so-called,
demotivators, that Japanese high-school students reported which can cause their motivation to be reduced or
diminished. On the basis of the Kikuchi’s (in-press) qualitative study and several other studies of demotivation
(e.g., Kikuchi and Sakai, in press; Sakai and Kikuchi, 2009), a 40-item questionnaire was developed to gather
survey data from over 1,200 high school students. Using the conventional factor analysis and Rasch factor
analysis of PCA residual (Linacre, 2004), six demotivators (teachers, characteristics of classes, experiences of
failure, class environment, class materials, and learners’ interest) originally hypothesized were checked and
revised five constructs were confirmed. The process of constructing measures on demotivators guided by Bond
and Fox (2007) and Linacre (2004) is presented. In addition, the strengths of using Rasch PCA residual to identify
common factors in the survey data are discussed.

Key References

Bond, T. G, & Fox, C. M. (2007). Applying the Rasch model: Fundamental measurement in the human sciences.
Mahwah, NJ: Erlbaum.

Daornyei, Z. (2001). Teaching and researching motivation. Harlow: Longman.

Kikuchi, K. (in-press). Listening to our Learners’ \oices: What Demotivates EFL High School Students?
Language Teaching Research, 13.

Kikuchi, K., & Sakai, H. (in press). Japanese learners’ demotivation to study English: Asurvey study. JALT
Journal.

Linacre, J. M. (2004). A users guide to Winsteps, Version 3.5.
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3 D42  Partll
Developing an in-house placement test for measuring students’ English proficiency
Yuji Nakamura (Keio University), Haruhiko Mitsunaga (Tokyo Institute of Technology)

Placement tests are one of the most widely used types of tests within educational institutions. Although some
schools still choose commercially-produced proficiency tests, a school’s placement test should be relevant to its
curriculum, and therefore, should ideally be developed by the test administrators themselves. This paper argues in
favor of in-house placement tests in order to meet the needs of the institutions and discusses the possibility of item
banking. Keio University (the faculty of letters) has administered our in-house placement test to incoming
freshman students and new sophomore students since the spring of 2006 (twice a year). This placement test
measures those students’ reading ability in English and owverall proficiency to provide streamed instruction
appropriate to their proficiency levels to optimize their learning experience, and to provide multi-faceted English
communicative skills. The test consists of four sub-sections made up of grammar, vocabulary, cloze and reading
comprehension. It contains a total of 50 multiple-choice items and is administered to about 800 university
students at a time. The purpose of the present study is three-fold: to examine the validity and reliability of the test
using the Rasch-based statistical program, to report the consecutive three year investigation of students’ reading
ability, and to suggest the implementation of an item bank which will eventually have 400 linked items by means
of equation. The validity can be examined whether the results fit the model or not in the Rasch measurement
analysis. Also, the content validity and the face validity are discussed by using the interview survey and the
questionnaire analysis. The reliability is investigated by the cronbach alpha plus the K-R 21 index. The
benchmark for the acceptable boundary is over 0.7. The consecutive three-year investigation is examined through
the comparison of students’ test results (descriptive statistics and latent traits). The 50 items in each test are linked
by 15 anchor items for the whole item bank. Once all the items are calibrated and the difficulty of each item is
determined, each item can be put on the continuum of the scale according to their logit scores (difficulty level).
These items along with a task can be stored as items in a bank. In the presentation we suggest that another model
such as 2PL(2-parameter logistic model) is more suitable for illustrating item characteristics when analyzing
linguistic test and also, show the result of applying 2PL.
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3 D42 Partlll
Developing Diagnostic Test for Teaching English in English
Kyung-Ae Jin (Korea Institute for Curriculum & Evaluation)

The purpose of this study is to provide primary and secondary teachers with criteria on TEE (Teaching
English in English) and to develop their TEE abilities. This study developed ETKT (English Teaching
Knowledge Test) and ETPT (English Teaching Practice Test) as TEE Testing tools to diagnose English teachers'
knowledge of teaching methods, their communicative abilities in the class, and their English language
proficiencies. ETKT is the first module which assesses English teachers' knowledge of teaching methods and
major areas in teaching English language. Specifically, it consists T/F items asking English teachers' fundamental
understanding of English language education such as second language acquisition, teaching methodology, lesson
planning, classroom management, task-based activities, teachers' English language proficiency, development of
teaching materials, and language testing as well as teachers' knowledge of English language such as phonetics,
phonology, grammar/syntax, and pragmatics/socio-linguistics. ETPT is the second module that evaluates
English teachers' performance in their classrooms. This instrument basically assesses teachers' teaching skills
which encourage students to participate in their class and improve their spontaneous and creative talks in English.
Researchers have enhanced the reliability and validity of these diagnostic instruments through item reviews and
field tests. By piloting ETPT at 3 elementary schools and 3 middle schools, researchers verified items' reliability,
validity, and rubric. The researchers also administrated ETKT with 127 elementary school teachers and 120
secondary school teachers, 247 in total. This pilot proved the items' quality such as item difficulty and
discrimination as well as reliability and validity of this instrument. With the finalized diagnostic instruments,
researchers conducted standard setting to decide cut points of examinees' levels. ~ Specifically, this standard setting
was a process to decide cut-scores that can categorize teachers' TEE abilities with TEE_Ace (Excellent) and
TEE_Master (Extremely Excellent). Researchers used a modified Angoff method which rounded up and
analyzed specialists' opinions about individual item's difficulties and levels to decide cut points.

3 D42  PartlV
Developing the National Assessment of Educational Achievement (NAEA) in Korea
Min-young Song (Korea Institute for Curriculum and Evaluation)

Since 1998, NAEA in Korea has been administered to small portion of elementary and secondary students to
diagnose their educational achievements and provide fundamental reference data for improving the National
Curriculum, and the result has not been released to the public. As accountability of educators, schools, and school
districts has been raised as an important social issue, however, it has been decided that from 2009 on, all the 6" o
and 10™ graders are supposed to take the test and information about school performance on the test should be
provided for the public. This has brought many significant changes in the procedures of developing and
administering NAEA, and some of the major changes, especially focusing on the English subject, will be
discussed in this paper.

3 D42  Part
Developing a Framework and Prototype of the Korean National English Proficiency Test for Secondary
School Students

Oryang Kwon, Ph. D (Professor, Seoul National University)

The present project was motivated by two factors: (1) the necessity for accurately assessing the students’
English abilities and (2) the necessity for qualitative improvement in students’ English proficiency in order to
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meet the challenges of the rapidly changing world where international competitions are becoming tougher than
ever before. In Korea, there have been many commercial tests of English proficiency that claimed to measure
students’ English abilities in several skill areas. These tests, however, varied greatly in their measurement scales
and areas, making them inadequate for the students who have learned English as specified by the national
curriculums. And yet, these tests have been taken by many Korean secondary and even elementary school
students because some prestigious special purpose high schools required the scores of these tests for their
admission decision making. Therefore, the necessity for developing instruments to accurately measure and assess
the students” English abilities in the specific context of Korea has been acknowledged by many people both inside
and outside the educational circles.

The second motivational factor is related with the reality that the students’ practical English abilities are far
below the desired levels, especially in the areas of speaking and writing, as a result of negative washback of the
College Scholastic Ability Test (CSAT), a high-stakes test that does not have a speaking or writing section. A
high-stakes test that includes speaking and writing has been suggested by testing specialists as a solution to induce
a qualitative change of English classroom instruction.

From these two necessities, the present project was carried out for the following purposes:

1) Establishment of criteria for secondary school students” English proficiency level in the system of the
national curriculum

2) Development of a framework of measurement for secondary school English abilities according to the
nationally accredited English language assessment

3) Development of a prototype of test that reflects the overall system of the nationally accredited English
language assessment

4) Establishment of a system and direction to enhance the positive influence of assessment on education

To this end, the present project started with a discussion about the nature of the test and concluded that the
test should be an achievement test, rather than a proficiency test, based on the school curriculum. Thus, the
achievement criteria specified by the national curriculum became the main reference criteria for the test.

Next, the levels of the test were discussed. One quick solution would be to develop a test for each grade
level of primary and secondary schools. However, this would be difficult in terms of the test practicality, which is
an important component of a good test. Another possibility would be to develop one test for each school level,
that is, one for elementary school (3rd to 6th grades), one for middle school (7th to 9th grades), and one for high
school (10th to 12th grade). However, this solution, although practically simple, would be inadequate to
accurately measure the students’ achievements. A compromise of the above two was to tie up two grades for one
test, thus developing five tests for the ten grades (3rd to 12th grades). Accordingly, two teams were formed: one
team to develop elementary school tests, and one to develop three secondary school tests.

As for the skill areas to be assessed, the initial plan was to develop only the productive skill (i. e., speaking
and writing) tests. However, after considering that most of the current tests assess all four skills, the present
project also decided to include all four skills of listening, speaking, reading, and writing. Therefore, the present
project was to develop three level tests for secondary schools.

The test development procedures started with a review of literature to set the theoretical background, and a
review of currently available foreign and domestic English tests to draw up test specifications. After the reviews,
operational definitions of the achievement criteria specified in the curriculum were made. Test time, item numbers,
and item types were specified. The materials and types of linguistic input (i. e., spoken or written) for listening
and speaking tests were also determined. The criteria for rating speaking and writing samples were prepared to
rate the test performances.

Based on the test specifications, actual test items were written by professors, school teachers, and English
native-speakers. The first draft was reviewed and revised by specialists, and the second draft also went through
intensive reviews. The final draft contained test items as shown in Table 1.
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TABLE 1
Numbers of Items for Each Part of the National English Proficiency Test Prototype

Levels Listening | Reading | Speaking | Writing | Total
Secondary Level 1 30 30 5 3 68
Secondary Level 2 35 35 5 2 77
Secondary Level 3 40 40 5 2 87

The items were then pilot tested in sampled schools. The pilot tests, which included two elementary level
tests, were administered to 970 students in 9 schools in the Seoul metropolitan area. An item analysis was

conducted on listening and reading tests. Although some of the items showed weak discrimination power, the
overall test items demonstrated that they served the test purposes well.
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