The 11th JLTA Annual Conference

Place Building No. 14, Aichi Gakuin University (Nisshin Campus)
Dates October 28 (Sunday)

Reception (8:30-) [the Second Floor at Building No. 14]

Opening Ceremony (9:00-9:15) [Room 14202]

Presentation Part I (9:20-10:00) & Part II (10:05-10:45)
*k Presentation titles are given on pages 5-11.

Room 14301 (A) Papers 1 & 2

Room 14302 (B) Papers 3 & 4

Room 14303 (C) Papers 5 & 6

Room 14306 (D) Papers 7 & 8

Break (10:45-10:55)

Presentation Part III (10:55-11:35) & Part IV (11:40-12:20)
Room 14301 (A) Paper 9 & 10

Room 14302 (B) Paper 11 & 12

Room 14303 (C) Paper 13 & 14

Room 14306 (D) Paper 15 & 16

Lunch Break (Room 14203) & Business Meeting (Room 14202) (12:20-13:20)

Symposium (13:20-15:20)

Theme: The Role of Language Testing in Curriculum Reform

Coordinator: Koizumi, Rie (Tokiwa University)

Panelists: Lee, Soo im (Ryukoku University); Horiuchi, Kayoko (Kanazawa Institute of
Technology); Katagiri, Kazuhiko (Senshu University); Koshimuzi, Ikuko (Kofu Daiichi
High School, Yamanashi)

Break (15:20-15:30)

Plenary Speech (15:30-16:40) "The Development of Language Tests and Extensive



Reading Activities."
Noro, Tadashi (Aichi Gakuin University) [Room 14202]

Break (16:40-16:50)

General Business Meeting (16:50-17:15)
[Room 14202]

Closing Ceremony (17:15-17:25) [Room 14202]

Banquet (18:00-19:30) [Gakuin Kaikan]
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[11] Part - A Meta-analysis of Task Type Effects on Listening and Reading Test
Performance

In'nami, Yo (Kanda University of Foreign Studies)

[12] Part *+ A Dual-Testlet Approach to Student Placement
Shiotsu, Toshihiko (Kurume University )
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[13] Part III Validation of the EBB Scales for the Story Retelling Speaking Test
Hirai, Akiyo (University of Tsukuba)

Koizumi, Rie (Tokiwa University)

[14] Part IV Unveiling and Improving Current Speaking Evaluations of NS EFL
Teachers in Japan

Sage, Kristie (Komazawa University)

Tanaka, Nozomi (Ochanomizu University)

D= (14 ZfE 3 14306 #=) %% Randy Thrasher (Prof. Emeritus, ICU)
[15] Part III Exploring Korean Students' Perceptions of Test Fairness

Jungtae Kim (Yonsei University) & Seo Young Yun (Hankuk Univ. of Foreign Studies)

[16] Part IV Ratings of Korean students 2 English language oral proficiency
Hyun-Ju Kim (Dankook University)
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Abstracts:

Paper Presentation (fff %% 3 K)
[1] TOEIC 432 Brs O #5ERE /1 70ik —TOEIC 1 Scale Anchoring Study
EX 0] EPR W) EEeYRrRAaIa=r—ra rmpa

THESET A MORERE LT, BICRAaTOATIEI R EDOAaT ZlfE L-2BENHE
BRICHEGEZE-TLED XL IR ENTE D (TERW) D), BEMEREZ 7 4 —
RNy 7352 ENRROHITNSD. Can-do statements 2 HWTEBRE (FEHF) OF
FERE N BARRICEER L L 9 & T 0 AB0, RiERH I TEL L RoND Db ZDFITih



STEbDThHHENZD. HLTAMERELTTZ 44— Ry 7T 554, Bi%T X IR
JEAE I VST EREZRE PO EHT Z LA BRI TV RTIE-1nbw b
Diagnostic Test T72F UL —7 A FOFER NG BEFEMLEER IFAFTTEX W20, M50
DI THERZ D= ORHEE T HLENE LS. TOEIC I8V TIL 200645 HDY ==
— 7 VLI, ZBR#F % L Score Descriptors & Abilities Measured & V9 & # 2 #ft L €
WD, ZHIFEZBREOZRER—ZHR LT A FREO ERR -2 bE X H LTV D
LEDOTHD. ZHEARRIC LIEHT27e7 A MEETIETH 5 Evidence-centered design,
& % Scale Anchoring Study (Z2WCHEIT 5.

[2] Can-do statements FHT & FEIET A M ESP O&LEN S /NMUHAIT 4
HRITERT

SREEHH L TN TE 5%/ can-do statements (CDS) %, ZHETD, FH
FHINT A NDOFERICE > TEWICHENZ FHliZz Ihd) ZENETh o IFHhIC
*LTC, BAOORENEZHOLBFHET 5 & o ERERFHEO ATREMEZ "+ H DO TH S, CDS
I%Z Common European Framework Z#fH & LT, BHRABROT A b A7 R4 25 =
LxZHMIE TS TOEIC (RHEMRETHHESN TN DN, FHEOE—T 4 N—a
RO LML L CEHEEHRE CTHBE O L ONBRINIBEDTWD., L, SR
7 A k& CDS OBEMTICE L T EEFITHRRARHN TV D L F o TRWEA S . Aif
JETIE, ESP OFEX FIZESWTHENTZA TR LERTON Y ¥ 2T & (— B FHIN
WEEOBEGZ REBEOBE L T5) OFTITo72 CDS D31 vy NHEDOFRZ, £0
o7 A &+ (TOEIC K OMIRMER) OfERE S HT L7z, —HHDO/ A 7y FRED
BRI TO LT D55, (1) CDS & TOEIC 1 OAHEIIXIK Y ; (2) reading, listening
L9 receptive skill @ B CLRH 23 LA & < speaking, writing &9 productive skill
IZAEVY 5 (3) interactive A F/UIZHIT 2 H CFHEIL 5 08D 5 B bRV ; (4) 5582 T
ZELT, HOFmMMEWOIX, FMME - iR PEO W O, negotiation < REMFR DY 4
FLINDHEBETHD. AEETIE, oMoy MNliEZBE 2 TWET L= CDS OF
ZIEH OWMAER R EMOT A MRER LT L, BV X2 T AORFEEEENTND
TARNEDOEESMIZBEALTHmT 5.

[8] SCEEMEHINT T A M X DR [ RRegEnisk EBHEPIE Bkl

VNS

AWFZED HEX, SCEMEHIETT 2 MW T, MBSO R ORIROAF LY, B
R FENEE (explicit knowledge) & IR /RAGNEE (implicit knowledge) D 2 D 572 2 SCILEE
EUETHZENTEXDINERARDLZETHSD. 1 DOEFREEIC 2 TH H O % 3T



(grammatical sentence; GR) & 2 TH H O I #4 L (ungrammatical sentence; UG) %A L,
20 SUUEHIRS, 80 MH H M DA% 45 SCEMHIWT7 A b (Grammaticality Judgment Test;
GIT &, [FA—o 80 HHIZX LT UG DRV Ot % i S 57 A MMError Location
Test; ELT) Z 5% L7-. GJT (Zi%, #&RRE 2 # R L7z Timed GJT & #ilfRo 72 Untimed
GJT @ 2Fi¥0723% %. Timed GJT & Untimed GJT 3 XN ELT O 52213/ & < FHES
HEWEW D, RFAE 8L AL LTRERIT, RRRHEOHIROFELLTLE 250
SGERRNOWEIZERT 2O TIIRNZ EARE LTS, —F, GR & UG OFEEIT,
Timed GJT, Untimed GJT, ELT ® 3fEHDO7T A hOWTFNTHIKLS, GREB LN UG % IE
L<HIWr§ NI E R EEZ DD,

[4] ZBaRPERUIC K D555V A ZWET A N OIRZEOHEE FF1EIZ DN T

B LR (B BB RIETERT

ZRGRFIEANDOT X b2 N TREEY A XL HEET DO ERGEZHEE T 2 Tk 2R
T5. UBNLRLOFEEL=NA=20D nifhzhi L, £FHCOWT, @RS k [H 0
ZRGEPIEROREZ B L TT A M2 MR 25625 25, ZBRE T > TV DHERIC
FTIEML, MHRVGEIZOWVWTIE, 1k OETERTLI2b0ET 5. U HOFERED
D BLARYEITH > TV DHRERDOE GERY A X) »» w ThHhH L&, HEISNZ n HAIKLE
N5 [HoTWDEE OBOpMERENL, TnaEHAL LT, ZREDPAYIZIERE
HOTHWLHADE R 25258 ITBSRSNDIEER x OfmzakT 5L, U o
FRED O LAY H - TWDFEREDOH GEEY A X)) w IZE LT, @IS k, HEM n @
GEDOIEZE x OFEARSHEEESHTZENTEDL. ZNEHAWT, FEEYT A XOEHER
ZBIMEEXHZHET S, ZUTLY, TR FORIRBIBEAZRD HBICA 2072
THWMAETL Z &N TEE.

[6] A ¥ =% 2260 2 EFEM AR DO 24« HARNEKREDSE
R B RIS S S

A —F% T OFMFTIED 1D ThH D, AEEMHATEOZYYEZ SV T OWFERE R & R K
T 5. WFE0E2 BT, (1) #EIC X 2580 & 72 A BRI O 2 4 M O RGE, (2) 4
FEDBGERE T K D AER AT O 224 PEOE W OREE, (3) 3 AU L 5 AER A O
ZEEOEONORGED 38 ThHH. R, BARANEKE 194 (BT — 245 62) Zxt5:
ICHRAEZITV, PHERZEYME, RE24ME, EHEMED 3 D OBLE D b A RN D 24
YEORGEZEAT - 72, WFFEOREER, KD 3 SBHLMTRoT2, F 11T, SR NT
AFEFR ML, BEICK D & R TH R 2SR RBO b, H 210, EE
O EATHCIE 3 722 4N A b, - PRSI S M mIciBo b, 5§ 3
2, AR AT O A (5, 10, 20 N) 2o\ TiE, k- PR TIZBNT



B PENERNIEBD b Te. £, FHIAEDE X D ITHEVy, U ENE £ DB b R
bivle. BERRRE LT, BRa 2B OAEM B MAE N Lz, EMAT, £fice-
TRVLLENRHD, IVEAT Iy I RAC—F U JIEEBEFMEOMED 2 RET 5.

[6] e L AR T DT XA NFA T L X RT 2 A TOEROHT

REEE HBREFRY MHEF LERRT

Ri8 - fnl (2002, 2003)Tl, HFICHEE2 RITTERE LT, 7FA AT, by
7, XOESITMA T, BEEOGESEO 7 aifiEn b OmAsaST SO &21To7-. £
A - FNE(2004)TlE, 7% A O~ 7 affiElcER %2 H T, HFHROBRE )25 Association
(AS), Description (DS), Causation (CS), Problem-solution (PS)? 4 >®O7 %A k& A 7
(Kobayashi, 1995) Z L L=, H— hEY 7 OTFA M2V 74 L TWZ EHbHY
— B LT R SN hroTtz. AZETIERZRD Y 7T, TF A NZ A THOHG:
7% el U724 R, #EE OFEe 2T % A b (AS, DS) CHA A mWAER & o7z, F 1z,
R, ER5y, bk, ZIRO 4507 A X A7\ LD EEEORIETIE, DSX° CS TIEA
KNREL, THXANA A IL#EG S EBREED 2 SO L Nz, ZA7 24T
E OB T, BEEOENT XX N TIESRENR, K0T F 2 FCTRER O & 273
X0 PRARRERRICHE L CW e, Hae T A R ER—OT XA REHW, KT A N EIT o728
F, ETECIE, ME, B, i, SO OIETERREMET LZOICK L, FHTiky 2
I EATICEDENR OGN o7, 72120, BBV THT XA M A FIZX > TIE
BRI DN, 5%, A7 XA T EOBEIZER L THE0.

[7] AAGEFRCSCZRHE S 2 BRI BT~ E R L E—fHlER O 2 b &1
HEET AHEBRE

I, AARBEBEOSE CIIEA T aIa=lr—2a VEBOBEREZEMR LAY ¥ o
T AN AERE I, ELHEEICOWTY, FROGHE W o oA BN EHE OHFE
RETEOND LI TND., LR D, FHMiosH Y HFHB/ T 4 —v 2 AT A K
TR ZNETEEBRED LRV OTHIUL, FEHE~OWENFITHF SR En D
DRBETIIZRNIEA D). AWFIE, AARGEEXOP T, FHLO X5 ITHEFHEY
MEZL ST DO REIC LSS, T A e LTOEEEZHIRT 2720133 EE
FEDLIBRRICHEELRPOFMET 2 2 LA ROLNDDNERET D20, £T1T,
FEEICED LI ICFHMEL CW SO0 EHALMNIT D2 L2 HIELEZ., 22T, #HiEEEk
KOCER#ENA 2 Ea—Z2HNT, FEEET v ha/VERZIEE L, 1ESCGHE O 2 5y
Br-BRL., ERCOHEHLZRET [ KIT~O7 AL R ThoHN, ZoifEs L
DEITEBRDLDN, DFV, RELERLTNDEITEINI ZELTHLDNEWND
AR OT I, FEARORIN, KRELOBIRE Vo -t A F~OFREERIUCET 2E 2 O,



EFEXFOBEMZ EDL LWVIRDDENDENR ENFEERRICHEL TWDHZ EARBEN

[8] REAFEIRIC K 2 HAGEHE N Y ¥ 27 L0UE # LR+ AHERT

A AGERE T 3BR CIXEMRICAIE LI ENTHE SN DD, BRICEKT L ENEDF
BEPEBRICED L) N TEDLZ LRONIRENTWARY, BfET —n v 558
HiES N (CEF) 1235%, EHERMES TIIHARGERT A X ¥ — XHEEIZ AT CTHE)
WTWDR, 72 BARR e EIIR SN D ETICEL 2. 5k, SMEAEPRAITKE
TOAREY T ADENIZ, Ik« ik - BRI ERENR LV TRENTZD, SJ100
DEIRFEETERENZY LTEZ, L, Z#EHEESCHBOBEBIZIZIETD Y T A
ONERLETTHEMNTEDEITRDDNONDIZL V. FZT, KFEDO T LULD
B3R - MEE - WEAE - FifE - MECD 3 527 T AICB L TRENFRRIZ KL 5 LR EZ CEF
BEBEER L., ZOREBEZHEADLNAN KT IENE I DEHET DD,
Can-do-statements #1EK L, &7 7 A THEIE L7z, ZTOREROHHTND, L-ULFERD
—EEENNETHDH Z NG NI R-7=. £72, Can-do-statements Z AL H{&ADRIE
bR TE . fEROECFHMEICHES, X0 BEHTHRENEZLTITAMELTO
FEEEMEILE OV, HEIZE > U OBENL DL H Y, HlROLERMLETHD Z &
RSN

[9] J@#E [958 ORGERHBIZIS T 2R & 2 ORIz 72 A — BIR KBTS
E i
IR F OBEKY  EHRKAN ERAT HATPIEE EEAT LEZ BRAE
IWARE pryvka—FRr—rav

=

FIFRF TR 13 FEICHFEAET v ¥ — &k E L, DAY 7 AMRRRIC X 5 FE15E)
LRI D SRR E DO FERRC, FADOEEBEBE LB ORGEHAREDIER L E 2B LT,
FEEICL D ERN R aIa=r—va VBIOBREHE L T& 72, 26 0B, &
FEHE RIS LT EOREE EF WS — T, FHBICKDRHMEO (W) 1F
B0 & ORUERHN O Z 4 EDRELR &\ o T T i A A 0o b DL TRk 19 FFEND
X, 2D OFEBEOMRICINT T, BEREDRHEND 30% 57 % #5E6E /)R (GTEC for
Students) ([ZF T2, FADFERIZIE UM A OJEEEET e WL (Can-Do Y A |)
EERT D E Vo iR ACE T LTV D, BB ORHIC I Y, ZEMOEEEL D
X6 DL, BFEMOMENAL (GTEC for Students (255 30%&FREW-H D) &
GTEC OFf5R Ol ER3AERIC/2 Y, BEOBRIZ LY, BIRERKFOFEDOEBFITIL L
72 L VYRS LA REIC AR D B A DD, ARETIE, & ICHIE OBFIZHE



SR T, REERE )RR & SRR O —ERICE D ALD T & DEESE DRI EITON
T L7zu.
[10] E58= 2 2=/ — a3 > )OO ZRITHERfE BINER A f”.%j(?

A 2= —varyIOREGERBEL X5 LT FIRRIL, SEala=r—
a U NO—EHS R REICIIE L L O & T AR ERUAgE & i%’(“&)é ZDREETIE
Swata=r—varhx (1) SiEAWH, 2 Lo - BEEER, Q) Hikto= /J"(
DN SADEHNE L TEZLERGERTT L. ZoeKRIT, ZNETOEE=
==y a r NEROBENZEE 272735, "capacity", "strategic competence" & V)5
TEHFECHR SN TWESREIREZ N C 23 %, BEtyo Lo & TREMER
Ao TR T 2R A TH Y, £72 1990 20 Bachman OET /L TIHIF(EL Tz
"psychophysiological mechanisms" OEEMELZHTETHHDOTHHDH. 2O = KIcHIEL
R X ;%%ﬂ\azﬁwv5y@ﬁ5W®m$&®WE¢m¢ IOV T ORI
fRSHEA, FIEEMICEH, BEEERHE CIHONTWLE#E I a=r—a r HEki
BHICERT D Z LI TE S,

[11] A meta-analysis of task type effects on listening and reading test performance

Yo In 2 nami Kanda University of International Studies

In contrast to a narrative approach to synthesizing study findings, this study conducted
a meta-analysis on the effects of three types of tasks on listening and reading test
performance. A total of 29 studies retrieved through a thorough search of the literature
was the basis for estimates of mean effect sizes for listening and reading task type
effects. Results using the fixed and random effects models of meta-analysis show that
task type effects vary and are not sufficiently similar across studies except for in L2
listening. The difficulty order of multiple choice (MC) being the easiest, followed by open
ended (OE) and then by summary gap filling (SG) tasks is observed across skills,
languages, and research designs (independent-group, and repeated-measure with or
without counterbalancing). The degree of task type effect difference is medium to large
for MC vs. OE tasks and small to medium for OE vs. SG tasks, although the degree of
MC vs. SG task type difference is wide-ranging and not very clear. Implications and

directions for future research are also discussed.

[12] A Dual-Testlet Approach to Student Placement

Toshihiko Shiotsu Kurume University

As an integral part of an EFL curriculum revision project at a Japanese university, an
instrument was needed to place incoming students into three level divisions of the

newly introduced Core English course. Practical and theoretical considerations have led



to an in-house development and administration of a placement test, the process of which
the presenter wishes to describe. Among the notable features of the test development
was an attempt at a close interface between the test items and the prospective contents
of instruction. Further, the test was designed such that it consisted of two } testlets t of
distinct difficulty levels corresponding to the higher two of the three level divisions.
Student performance on each testlet constituted the primary source of placement
decision, i.e., sufficient performance on the Easier Testlet was judged as evidence of
readiness for at least the Middle Level, in which case performance on the More Difficult
Testlet was also consulted for decision on the student 2 s readiness for the High Level. A
Rasch-based calibration of item difficulty was carried out following a pilot testing with
1028 students, and the test revision took account of both such quantitative test data
and qualitative feedback data from 629 individuals, who proctored and/or took the pilot
test. The completed test demonstrated signs of good functionality overall, when
subsequently administered to the target population of 1460 for the actual student
placement. The presenter will provide further relevant information on the project while

addressing known issues and limitations of the approach.

[13] Validation of the EBB scales for the Story Retelling Speaking Test

Akiyo Hirai University of Tsukuba Rie Koizumi Tokiwa University

Compared with other skilled tests, speaking tests in general have required much more
time and cost for administration and scoring, which result in infrequent use of speaking
assessment both in class and outside of the classroom. In addition, low reliability and
validity for the ratings are expected, especially where raters are not trained and rating
descriptors are vague (e.g., Upshur & Turner, 1999). To alleviate this situation, we have
developed a highly practical semi-direct speaking test, which was named Story
Retelling Speaking Test (SRST), and the practical scoring scales for the test using an
Empirically derived, Binary-choice, Boundary-definition (EBB) technique. The EBB
scales are easy to use and highly reliable though required less time for rater training
(Turner & Upshur, 1996). However, it has been questioned whether EBB scales can be
applied to other tasks (in our case, different stories) and whether scores rated by the
EBB scales can be closely related to the scores rated by other existing scales. This paper
focuses on these validity issues regarding the EBB scales. 43 low-intermediate EFL
learners were asked to read and retell each of the four stories in the SRST sessions.
Later, their SRST performances were rated by the EBB scales to examine whether the
scales can discriminate the test takers similarly across the different stories. Also, their

performances were scored by another existing scale and these scores were compared



with scores by the EBB scales.The results will be reported in the presentation, followed
by the discussion of the applicability of the EBB scales for the SRST.

[14] Unveiling and improving current speaking evaluations of NS EFL teachers in
Japan

Kristie Sage Komazawa University Nozomi Tanaka Ochanomizu University

This paper aims to present small scale quantitative and qualitative research results
from a questionnaire that was administered to practicing university teachers in the
Kanto region. The aim was to ascertain the authenticity of their speaking curricula;
specifically, details about their evaluation methods and degree of internal or internal
regulation or moderation of their courses. The results presented will have been
analysed and theoretical proposals offered for making their curricula more authentic
and performance based. The support for this is based on the following. MEXT's Action
Plan (2003) promotes the cultivation of "Japanese with English abilities." This study
refers to one of its sub goals, "Research relating to English education at university,"
found in category seven "Promotion of practical research" (2003, pp. 20-21). For
Japanese universities, this category suggests educators apply "concrete models" which
encourage the use of the English language for work purposes after graduation.
Authenticity requires that the interpretation of test scores generalise to the Target
Language Use (TLU) domain (Bachman & Palmer, 1996). Hence, university curriculum
ought to facilitate performance testing to equip students for using English in the
international workplace. According to McNamara's (1996) Pandora's Box (second
language communicative ability), use or performance is only one dimension of
performance testing; the others being knowledge and real-time use of language. While
performance testing is criticized as subjective, McNamara states it can be made
objective, providing correct rating procedure is established (McNamara, 2000, p.37). In
brief, conditions for performance behaviour, criteria for judging, and raters allocating a

grade according to a criterion should be met.

[15] Exploring Korean Students' Perceptions of Test Fairness

Jungtae Kim Yonsei University & Seo Young Yun Hankuk Univ. of Foreign Studies

This study examines how Korean test takers of iBT TOEFL differently view the test
based on several factors of test fairness. iBT TOEFL was chosen since it is a form of
assessment that measures both language ability and cultural knowledge in order to

estimate whether a student is capable of academic pursuit in North American



universities. The

study addresses the factor structure of test fairness perception questionnaire in terms
of school policy, test validity, and bias against the test (based on Kunnan, 2000; Jang,
2002) and the relationship between test taker characteristics and the fairness. It also
examines the factor structure of culture questionnaire probing test takers' cultural
exposure to and knowledge of the target culture. The relationship between the cultural
fairness and test taker characteristics is investigated as well. A total of 183 students in
English classes at two Korean universities participated in the in-class

questionnaires. The data were analyzed using explanatory factor analysis and
reliability for extracting the factor structures of the test and cultural fairness and
ANOVA and t-test statistics for examining the relationships above. The results of the
statistical analyses indicate that test and cultural fairness are multi-faceted and could

vary depending on local testing context and test takers.

[16] Ratings of Korean students = English language oral proficiency

Hyun-Ju Kim Dankook University

This study suggests that raters 2 attitudes toward non-standard Englishes impact the
rating process of Korean students 2 English language oral proficiency. The researcher
approaches this study by investigating the attitudes toward the application of World
Englishes (WEs) in language teaching and testing from the three different groups of
English teachers_the UK English teachers, Malaysian English teachers, and Japanese
English teachers. The results show that there are significant differences among the
groups of English teachers depending on their teaching contexts in their attitudes
toward WEs in language teaching and testing. Through Cochran 2 s Q test, it was found
that different groups of English teachers make different decisions for choosing rating
criteria when assessing non-native speakers 2 English language oral proficiency. The
English teachers showing negative attitudes toward WZEs perceive grammar,
pronunciation, native-likeness as more important rating criteria than the others such
as vocabulary, organization, task fulfillment, and appropriateness for the assessment of
Korean students 2 English language oral proficiency compared to the other group of
English teachers showing positive attitudes toward WEs. In this study, the researcher
argues for a pragmatic approach which looks at appropriate rating criteria for the
assessment of English language oral proficiency not from the native speakers 2

viewpoint only but from the international English speakers 2 perspectives.
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