














@ The Role of the TOEIC in Measuring Language Learning

Sandra V. Williams (Hiroshima Kokusai Gakkuin University)

This study observes the results of the TOEIC administered to the same subjects on two different
occasions. There are 3 aims in conducting this study. The first is to describe the test
results. The second is to interpret the test scores. The third aim of this study is to analyze the
correlation between different sets of scores. At the time of the administration of the test, the
subjects were students at a two-year college for women. They were English majors and their
native language was Japanese. The subjects were required to take the test at the beginning of the
first semester after they enrolled in the college. They were also required to take the TOEIC at
the beginning of their second year. The study begins with a description of how the subjects
performed on the test. The central tendency, as determined by such statistical indicators as the
mean, the mode, the median and the midpoint generated on each administration of the test, is
described in this study. A discussion of how the subjects’ performance varies from the central
tendency is also conducted with reference to the standard deviation and the test variance. The
correlation between the reading and listening scores on each test is considered. Finally, the
results of this study are summarized and the implications of these results on English language
education are considered.
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@ Multiple Imputation in Latent Growth Curve Analysis

Steven Ross (Kwansei Gakuin University)

That last decade has witnessed growing interest in language program impact analysis among
language assessment specialists. Among the tools devised for impact analysis are longitudinal
analyses such as repeated measures and latent growth curve models. A key issue in
longitudinal analysis is the phenomenon of participant attrition. Early measurement waves
usually have more complete data than latter waves in most repeated measures designs. The
present study addresses methods for dealing with missing data in a sample longitudinal design
using Institutional TOEFL scores. Three missing data methods are used on the same data set:
list-wise deletion, replacement of missing data through linear regression, and multiple
imputation through expectation maximization. The three versions of the reconstituted data set
are then tested in a covariance structure analysis devised to model a latent growth curve. The
three versions of the same data set are then subjected to a multiple group covariance structure
analysis designed to test the equivalence of their respective latent growth curves as well as the
equivalence of constraints. Implications for the use of imputation will be the focus of
discussion.
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@ An Investigation of Method Effects in Reading Comprehension

Tests: Text Structure and Response Format

Miyoko Kobayashi (Graduate School of Language

Sciences, Kanda University of International Studies)

Test developers must minimise the influence of intervening factors relating to test conditions if
they are to produce an accurate measure of learners’ language abilities. Following Bachman’s
model of method facets (1990) (later revised in Bachman and Palmer, 1996), this study focuses
on the nature of input and of expected response by manipulating text structure and response
format, both of which play a significant role in reading comprehension tests. The types of text
structure investigated are: problem-solution, causation, description and association (Meyer
1985), and the types of response format examined are: cloze test, open-ended questions, and
summary writing (Kintsch and Yarbrough 1982).

The study analyses the results of reading comprehension tests which were delivered to 754
Japanese university students. The students were randomly divided into twelve groups, with each
receiving one of the twelve test sets. The main finding is that the two variables in question had a
significant impact on the students’ test performance. When texts were clearly structured, the
more proficient students achieved better results in summary writing and open-ended questions.
This suggests that well-structured texts help differentiate between students with different levels
of proficiency. Test developers have hitherto taken little notice of the impact of text structure
and response format on test results, and they will enhance the validity of their tests by paying
more attention to these factors.

This paper further reports the results of an investigation into reading passages for university

entrance examinations in Japan to illustrate the current practice of text selection for these
high-stakes tests.
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@ Introducing Exit Competencies into a University English Course

Brendan Rodda (Kanda University of International Studies)

The presentation will provide information about the introduction of exit competencies into
BEPP, a general skills course for first-year students at KUIS. It will also look at how this
process is influencing the course curriculum in general.

We are currently working on specifying clear and detailed exit competencies and plan to trial
assessment tasks based on these later this year. Full implementation of the exit competencies
assessment system is scheduled for the 2005-06 academic year.

This system will allow students who satisfy the exit competencies to move out of BEPP early
and will require students who do not satisfy them to remain in the course beyond their first year.
Students will be assessed on their performance on a series of tasks that require the integration of
a receptive and a productive skill (e.g. listening-speaking), reflecting the course's focus on
integrative skills. Tasks will be similar to communicative tasks used in the classroom and will
take 20-30 minutes to complete. Students will be aware of the exit competencies they need to
satisfy but will not have specific knowledge of the tasks, so will not be able to prepare or
practice their actual performance.
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® Standardized Testing as a Graduation Requirement: The Case of
the CET (College English Test) in China

Robert J. Fouser (Kyoto University)

This paper serves as a comprehensive introduction to the CET (College English Test), which has
been required for all students of four-year universities to receive a bachelor’s degree since 1987.
The test is developed by the National College English Testing Committee of China and is taken
by 2.5 million students annually. The test covers listening, reading, and writing and has two
versions: Band 4 and Band 6. Band 4 covers material taught in the first four semesters of
university and is a graduation for all students. Band 6 covers material taught in three
semesters of university and is required for English majors and, graduate students, depending on
the university. Students who have not passed Band 4 cannot take Band 6 and students who fail
Band 6 cannot retake it. The CET Spoken English, which was developed in 1999, is used as a
supplemental test to Band 4 and Band 6.

Through a careful examination of examples from Band 4 and Band 6 tests from previous years,
I will compare the two tests with each other and with other commonly used standardized tests in
terms of organization, item characteristics, and possible difficulty. Using the JACET 8000 list
of basic words, I will analyze the vocabulary and readability of reading passages to provide a
quantitative basis for comparison. Finally, by referring to the literature and translations of
official information from Chinese, I will discuss on the pedagogical and social implications of
the CET on English teaching in higher education in China.
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@ Self-Assessment, Peer-Assessment, and Teacher-Assessment on

Japanese University Students’ Writing an English Composition

Sumie Matsuno (Aichi Prefectural University)

This study intended as an investigation of self-assessment, peer-assessment, and teacher
assessment. Using the Multi-faceted Rasch analysis, the following questions were answered; To
what degree are raters' severities, writers' abilities, and items' difficulties various?; To which
items were student raters harsh or gentle?; To which items was the teacher rater harsh or
gentle?; Which writers, raters, and items could not fit the model?; To what degree did
self-assessment, peer-assessment, and teacher-assessment have bias?

After learning how to write an English essay for eight sessions, twenty-eight Japanese students
(in the first study), and ninety-seven Japanese students (in the second study), enrolled in
prefectural or national universities in Nagoya Japan, wrote a one-page (about 250 words) essay.
The topic of the essay was: Please discuss the advantages and disadvantages of university
students having a cellular phone. After writing the essay, in class, all participants evaluated the
same three essays and I gave my own comments and grading in front of them. Then they
evaluated their own essay and their peers' essays at home, which was worth 10 % of their grade
in total. In addition to the student evaluations, I evaluated all essays.

The results indicated the writers did pretty well on writing an essay. On the other hand, there
was likely to be considerable variation in the rater severity. Regarding the items in the peer
assessment, overall grammar and use of variety of sentence structures were the most seriously
scored items; spelling was the least severe item to obtain high scores. Similarly, the teacher was
harsh to grammar and lenient to spelling. Besides, many participants evaluated their own essays
without any bias; however, five students rated their own scores with bias. All of them rated
themselves lower than their expected scores.
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