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@ Peer—, self-, and teacher-assessment in group presentation: A pilot study

i BT (RENZFAE)

The aim of this pilot study was to determine if certain types of difference existed between
peer-, self-, and teacher-assessment in a testing situation in which this particular study was carried
out and to statistically account for the presence or absence of the differences. The questions asked
include: (1) Were the students, overall, lenient or severe to their peers' performance? (2) Did the
students, overall, have a tendency to be overly lenient to their own performance? (3) Are there any
differences between peer-, self-, and teacher-assessment in the range of the scale they used? and (4)
Are there any differences between peer-, self-, and teacher-assessment in ways they used the
assessment categories? Assessment was made on student group presentation, which was assigned
as a course requirement in the ESP setting (English for Specific Purposes) at the university level.
The participant students. had no previous experience in either giving presentation in a foreign
language or being engaged in peer- and self-assessment. They were first-year students (n = 52, all
female) majoring in pharmacology and the study was conducted in May, 2002, one month after the
school year began. The assessment categories used include: (1) Is the presentation audible? (2) Are
the presentefs having eye contact with the audience? (3) Is the presentation understandable? (4) Does

the presentation contain necessary information? and (5) Are visual aids effectively used? (five-point
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scale). A major focus of this study is the usefulness of Multifaceted Rasch Analysis in revealing the

nature of the assessment which typically remains obscure with conventional methods of analysis

based on classical theory.

@ Validating Scores in University-wide Group Oral Tests

Alistair Van Woere (Kanda University of International Studies)

When the number of students sitting a language proficiency test run into the thousands it
is fairly standard procedure to do without oral scores due to restrictions on time, room-availability
and, most importantly, availability of properly. trained raters. This paper shows how one university
has implemented a video-mediated communicative proficiency test which includes an oral component.
Using small-group oral tests, scores can be awarded to the entire English Department (up to 2,000
students) over a few afterncons. These scores are presently used for streaming and for feedback to
students, but in future will also be an indicator of whether or not students are ready to enter the next
year of their studies at the university. As the stakes get higher, research is being undertaken into
validating test scores by several means: i) asking teachers who meet with classes several times a
week over a year to award a holistic rating to students, and comparing this with actual oral test
scores, ii) scrutinising oral rating scales which currently include Pronunciation, Fluency, Grammar,
Vocabulary and Communication Skills, as well as measuring internal and inter-rater reliabilty using

FACETS, and iii) benchmarking the university test against internationally recognised tests such as
the TOEFL.

@ Development of multiple-choice grammaticality judgement test types

AMHA Kazuo (Tamagawa University) _

Traditional grammaticality judgement tests which have been widely used second language
acquisition studies are flawed in terms of the test reliability. The-source of the problem lies in the
structure of the test format' dichotomous yes-no questions. As a result, (1) the responses comprise a
‘high risk of chance-level errors, and (2) no informative feedback of errors can be provided to the
test-takers. .

We propose here a multiple-choice format which contains four-options on the "correct” side
and another four on the "incorrect" side. One is asked to choose a true interpretation/entailment of
the stimulus sentence if they judge it as correct. This extra task is to balance the load between
"correct” choices and "incorrect".choices. Conversely, one is asked to choose the option which
indicates the locus of correction if they judge the stimulus as incorrect. In this research this revised

format of grammaticality judgement, consisting of 38 items, is trialed -against 1,300 Japanese

college-level EFL learners. .-



The analyses of the data in terms of internal consistency and correlation with other tests
are currently under way. It is expected that the revised test format (1) contributes to the stability or
internal consistency and (2): provides information of errors for the test-takers, based on logistic"
regression analysis. At the same time some deficiencies are found. Our subjects. typically read all
options, correct or incorrect, BEFORE giving the judgement against the original sentence. Detailed

analyses will be shown in the presentation.

® Entrance Examination Archaeology: The Case of Kyoto University

Robert J. Fouser ( Kyoto University)

Despite the overriding influence of the university entrance examination on English
education in Japan, relatively little research has heen conducted on the evolution of the entrance
examination over time. Examining entrance examinations over time helps answer a number of
questions about the content and role entrance examinations in defining English as an academic
subject in Japan. Among them are: What is the pattern and consistency. of .change in-entrance
examinations? How do the changes reflect changes in the official curriculum, teaching methods,
and test development? How' do the changes reflect broader changes in - student English proficiency
and in social expectations regarding English proficiency?

As a start toward answering these questions, I will examine test items from Kyoto
University entrance examinations over a 40-year period from 1960-2000. An ideal study would
begin with the founding of the University in 1897, but examinations for 1897-1959 were not
available. [ chose Kyoto University because I had ready access to old entrance examinations. To
compare data longitudinally, I will develop a standardized profile for each year that will include the
following qualitative and quantitative measures: 1) format and types of test items; 2) quantitative
data (number of words, average sentence length, etc.) on reading (for either comprehension or
translation) passages; 3) measures of readability using established readability indices (Flesch
Reading Ease, Flesch-Kincaid Grade Level, and Dale-Chall Grade Level). I expect to offer tentative
answers to the research questions in this study and to propose a format for longitudinal research on

the evolution of entrance examinations in Japan.

® ACase Study on the Influence of Environment and Mot ivation on Second Language Learning in Taiwan
Chih-hui Chang ( Da-yeh University, TAIWAN)
With the movement of economic globalisation in the past years and the recent entry to the
World Trade Organisation (WTO), Taiwan government has placed a greater emphasis on the
importance of English education and try to promote the general English competence of its people by
setting up a General English Proficiency Test (GEPT) to meet the language needs from the industry

and to attract more foreign investments in Taiwan.



This paper presents the results of a three-month length case study on a group of Taiwanese
university students whose target language (TL), English, learning experiences. Analysis based on
the results of this case study draw the readers’ attention to the significance of learning-environments
and the language learning orientations in TL learning. -

Thirteen students, three English majors and ten non-English majors, from Da-yeh
university participated in this case study, lasted from June 2001 to August 2001. Two individual
interviews with individual participants were conducted, and a specially designed language diary was
kept by individual participants on recording their daily language learning activities. The results of
this case study indicate that: (1) the language learning environment, either ESL or EFL, plays a
significant role in the participants language learning activities, and (2) the participants’ target
language (TL) learning attitude is influenced tremendously by their language learning orientations,

functional or integrative motivation.
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® Reliability/Validity of “Invisible-Blank Filling” Items

Shizuka Tetsuhito (Kansai University)

"Invisible-Blank Filling" items are designed to tap the test-taker's careful reading
ability. Test-takers read a discourse from which a number of words are removed at random without
leaving any trace like unfilled brackets. Only the removed words are placed at the bottom of the
passage to be returned to their original positions by the test-taker. The test-taker has first to identify
the invisible blanks, and then to select the appropriate word to fill each of them.

Subjects were approximately 90 Japanese college students. A test consisting of 25
invisible-blank-filling items, a test made up of 25 visible-blank-filling items based on the same
passage, and two c-tests, each with 25 items, were administered in this order. The passage used for
the invisible/visible-blank-filling had already been covered in class. Of the two passages used for the
c-test, one had been covered and the other had not. The c-test based on the "covered" passage served
as an achievement criterion, whereas that based on the new passage served as a proficiency criterion.

The focal points for analyses were: (1) relative reliabilities of the invisible/visible versions,
(2) relative validities of both versions with the achievement c-test as a criterion, (3) relative validities
of both versions with the proficiency c-test as a criterion, and (4) possible gains in reliability/validity
by giving partial credits for those who have identified invisible blanks but have failed to fill them
with appropriate words.

The results will be reported on the day of the presentation.

@ Validating Speaking Test for Japanese Junior High School Students

Rie Koizumi (Doctoral Course, University of Tsukuba)

The purpose of this study is to examine the validity of a speaking test for Japanese junior
high school students. The speaking test was designed (a) to measure both achievement and
proficiency of junior high school students and (b) to provide a device to obtain information concerning
the speaking ability used in a "classroom context, “external context," and "second language
acquisition (SLA) research context” (Shohamy, 1996). The speaking test was developed based on the
Course of Study (Ministry of Education, Science and Culture, 1989, 1999) and proficiency
descriptors from North (2000). The speaking test included five tasks: (a) a self-introduction task, (b)

9



two scripted role-plays, (c) a task in which the students:are asked to talk about a favorite singer, TV
program, or animal, and (d) a task asking students to tell the differences between two pictures.

The participants in this study were 179 students (150 third-year junior high school
students and 29 first-year high school students). They took the speaking test along with the
vocabulary and grammar test in July of 2002. After completion of the speaking test, students were
asked to fill out the questionnaire.

Among several facets of validity, the following are examined in this study: content validity,
construct validity, face validity, and reliability. In order to-report on the validity evidence, classical
item analysis, Rasch analysis, and other methods are used. The degree of validity and aspects that

need to be modified in the speaking test are discussed in the presentation.

@ Inferring Japanese Learners’ English Ability by way of Measuring Their Vocabulary Size |

KATAGIRI Kazuhiko (Reitaku University ) .

The purposes of this study are (1) to examine whether vocabulary knowledge highly
correlated with general English ability among Japanese 3rd-year junior high school students, who
had learned English only for two years or so, and if so, (2) to look into the inner side or mechanism of
the phenomenon that vocabulary knowledge highly correlated with general ‘English ability among
junior high school students. As for the second purpose, the author attempts, first, to look into
general English ability through STEP 3rd grade test, and, next, to dissolve the general English ability
into some partial factors, and, finally, to find whether the biggest factor is similar to or related with
vocabulary knowledge.

One hundred forty-nine students took Mochizuki's (1998) Vocabulary Size Test ver.2 and
the past STEP 3rd grade test, which had seven sections. The correlation coefficient was
calculated. Then, factor analysis was conducted for their total eight variables, and two factors were
extracted. The primary factor had middle-high factor loading with vocabulary knowledge.

It was found that (1) vocabulary knowledge highly correlated with general English ability
among Japanese 3rd-year junior high scheol students and that (2) the principle factor might be
similar with or related to vocabulary knowledge and that that might be why superficially the amount

'

of vocabulary knowledge highly correlated with general English -ability. -

@ Rater Training Effects on-On-line Peer Assessment of EFL Individual Presentations
Hidetoshi Saito (Hokusei Gakuen University)
Objectiveg The purposes of the present study are: 1) to examine the effects of rater

training on the rater severity and ability measures of peer assessment of EFL class individual
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presentations and; 2) to examine the reasons some students have negative feelings about the use of

peer assessment.

Method. Seventy-four Japanese college students who were in the tﬁree secti_ons of an EFL
course participated in the study. Each section was randomly divided into two groups—treatment and
control, and the treatment groups went through an hour-long rater training session, while the control
groups were assigned an irrelevant task. Subsequent to some preparation sessions, each student
performed a presentation, which was assessed by peer classmates and teachers using a Web-based
13-item peer assessment. The students also filled out a post-hoc questionnaire, and those who

expressed negative feelings towards peer assessment were interviewed.

Resulté. The results of a one-way MANOVA of rater training effect have showed that rater
severity between the treatment and control groups does not differ signiﬁcantl&. However, the teachers’
rating correlates more with the treatment group than with the control. The questionnaire results
have indicated that most students felt comfortable with peer assessment. The post-hoc interview
reveals, however, that some students have strong doubt in the fairness and trustworthiness of peer

assessment. The study concludes that even a short rater training session may facilitate student’s

understanding of assessment criteria.
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