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Toward a JLTA Code of Testing Practice
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In its meeting at LTRC 2000 in Vancouver, the International Language Testing Association
(ILTA) adopted a Code of Ethics for the language testing profession. This code was the fruit of many
years of discussion and the direct result of a decision to make the task doable by splitting the original
goal into two parts: a code of ethics and code of practice. After that meeting it was suggested that
work start on a Language Testing Code of Practice. Since there was some doubt that a universal
code of practice could be agreed upon, two committees were set up. One, chaired by Lyle Bachman,
began to gather information on existing codes and collect opinions from language testing professionals
around the world. The then president of ILTA, Alan Davies, also asked the JLTA President, Kenji
Ohtomo, if JLTA could form a committee to consider the possibility of a language testing code of
practice for Japan. Lyle Bachman's committee has had some email discussion and one meeting--at
LTRC 2001 in St. Louis.
The JLTA committee was formed at the end of 2000 but has made little progress. This



session has been included in this year's Annual Meeting to bring this important issue before the
whole membership and to allow two members of the committee to report on the discussion thus far.
There will be presentations by Steve Ross of Kwansei Gakuin and Randy Thrasher of International
Christian University. Their presentations will be followed by 'reactions' from Yukie Koyama of
Nagaoka University of Technology and Yoshinori Watanabe of Akita University. Steve's and Randy's
papers will be given to the discussants prior to the meeting. Finally the audience will be given the
opportunity to ask questions and make comments that will hopefully guide the committee in its

deliberations.

R R R
Peer, Self- and Instructor Assessment in EFL Speech Classes: Relationships and Validity

Tomoko Fujita (Rikkyo University)

The purpose of this study is to examine the nature and relationship among peer, self-, and instructor
assessment, and to seek more effective ways of administering the peer and instructor assessment. The
specific research objectives are:

(1) examine the relationship among peer, self-, and instructor assessments of oral presentations in

EFL classrcoms;

(2) investigate categories to keep for the revised version of evaluation forms;
(3) investigate peer or instructor, which assessment gives greater effect on students self-assessment.

Ninety Japanese university freshmen in three English oral presentation classes (class 1, 2 & 3)
participated in this study. Students were required to give two speeches per semester. All speeches
were video-taped, and.students viewed their speeches on the TV. They evaluated themselves and
other students’ speeches with evaluation forms which consisted of 12 categories with a 5-point Likert
scale. A week after the first speeches, students received feedback from classmates and the instructor.
About a month later the same procedure was repeated for the second speech.

Results indicated that the strongest correlation was between peer and instructor. In order to
decide which categories should be kept for the revised version, item analysis and factor analysis were
conducted. Correlations of twelve evaluation categories among peer, self-, and instructor assessment
and that of the total score on evaluation forms were compared. The results of factor analysis showed
three main components. The results of Hotelling’s t-test showed peer assessment had provided a

stronger relationship on students’ self assessment than the instructor’s assessment.

Feasibility of Using Learner-Perceived Sentence Difficulty as a Reading Ability Measure
Shizuka Tetsuhito (Institute of Foreign Language Education and Research, Kansai University)

A test score is. virtually never free from method effects. In case of a reading test, what the test



constructor is interested in is how well the test-taker comprehends the material itself. However, one
and the same reading text could produce different results depending on what task -- translating,
blank-filling, option-choosing, etc. -- is required of the material. In the face of such diverse results, one
may well wonder what exactly the test scores mean.

One -- or the most -- straightforward method of finding out how well the test-takers comprehend a
material is to ask them the question, "Do you understand this? If yes, how well?" This "item-type"
can be considered much "purer" than the ones mentioned above in that the result is -- when certain
conditions are met -- a direct reflection of the extent to which the reader felt s/he understands.

This presentation discusses using such test-takers' rating as a "test" and reports on some
empirical findings. Some 430 Japanese EFL learners were shown a set of 40 isolated sentences and
asked to classify them into five level-groups (Levels 1-5) by perceived difficulty. ~The obtained rating
data was fitted to the Rasch rating scale model using Facets. Data reliability turned out to be quite
high in the order of .96. Possibility of using such subjective data as a basis of estimating reading

proficiency will be discussed in the presentation.
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