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E ER58 & Keynote Speech

Evaluating extensive reading
David BEGLAR
(Temple University Japan Campus)

The topic of Dr. David Beglar's
keynote speech was relevant not only to
researchers in language assessment but
also to all the teachers who are involved in
language teaching at any levels of education.
Despite its importance, the assessment of
extensive reading does not seem to have
received due attention, mainly because of
the difficulty of defining the construct, not
to mention the difficulty of measuring it at
the acceptable level of reliability and
validity.

The ultimate goal of extensive
reading programs, Dr. Beglar claimed, is
developing students into competent
readers, who enjoy reading and are capable
of communicating what they read with
others effectively. In order to achieve the
goal, an attempt has to be made to help
students engage in large amounts of
pleasurable reading, with the expectation
that it would eventually promote their
cognitive, affective, and social as well as
linguistic benefits. Evaluation in the
extensive reading programme should be
conducted on the assumption that
assessment practices per se should support
such fundamental educational goals. The
classroom-based assessment for learning
should readily encourage students to use all
the modalities including speaking, writing
and listening as well as reading. By doing so,
the alternative approach to traditional

assessment practices is expected to help
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make assessment practices more authentic,
in the way in which they would lead
students to engage in the activity which
would naturally occur outside of the
classroom.

Dr. Beglar's presentation was
informative, interesting and insightful. He
interspersed his speech with many useful
observations taken from his own personal
experience in teaching, which contained
both successful and unsuccessful attempts.
It was consoling to know that he had a hard
time managing the class the first time he
taught the

motivated to

students who were not

learn English. It was

encouraging likewise to learn how he
overcame the challenge. To implement the
ideas that he shared with us in our own
classroom, we have to inevitably adjust
them in some way or other. But the basic
principle has to hold in any context. For
example, it may be difficult to have our
students share what they have read with
other students if they are not confident
enough in speaking. In such a case it may be
tempting for us to prepare a pre-task which
is specifically designed to help them to
speak before reading. However, perhaps
this type of artificial arrangement,
particularly if it goes too extreme, is at odds

with the principle that Dr. Beglar illustrated,

because “extensive reading can serve as the
basis for the development of all language
skills” (Beglar, 2012, p. 1), which | believe is
one of many lessons we should learn from
the keynote speech.

Yoshinori WATANABE (Sophia University)

R FE R Research Papers
E1=E
Mobile System to Monitor Extensive
Reading
Bill PELLOWE (Kinki University)
Trevor HOLSTER
(Fukuoka Women'’s University)
This presentation began with an
explanation of how extensive reading
requires the reading of comprehensible and
interesting text in large quantities. Detailed
other intensive

tests or reading type

activities may reduce fluency and
motivation and thus interfere with the
reading. The

purposes of extensive

presenters demonstrated an innovative
solution by having students do a quick
survey that is stored in an online database.
This was done using a free open-source
module of a mobile audience response

system called MOARS (http://moars.com).

Students can answer the quick surveys
iPod,

computer or any other device with an

online wusing a mobile phone,

internet connection. This provides an
unobtrusive extensive reading management
system. Teachers can then monitor
students’ reading patterns by downloading
book counts. Researchers can download
reader and text data along with a Facets

control file for many-faceted Rasch analysis.
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The presenters concluded with a successful
example using recently collected pilot data
and an invitation for other schools to use
the system.

J. LAKE (Fukuoka Women’s University)

Can we treat the EPER Form A and Form E
as alternate forms?

Kiyomi YOSHIZAWA (Kansai University)
Atsuko TAKASE (Kansai University)
Kyoko OTSUKI (Kansai University)
Many extensive reading classes use the
placement/progress test developed by the
Edinburgh Project on Extensive Reading
(EPER). Three

placement/progress test are available: Form

forms of the

A, Form B, and Form E. These forms have
been treated as alternate or parallel forms
of the EPER placement/progress test.
Although the conversion table is available,
the researchers felt it necessary to confirm
the difficulty levels of the forms when those
forms are administered to the EFL learners
for assigning appropriate reading materials
and assessing their progress.

The presentation had two aims. The
first aim was to conduct a content analysis
of the EPER Form A and Form E. The second
aim was to examine the difficulty levels of
the two forms. To this end, two forms were
linked using a common-person design. A
total of 200 students at two four-year
universities in Japan participated in the
study. There were three groups of students:
one group took Form A, another group took
Form E, and the last group took both Form
A and Form E. Rasch analysis was conducted

to analyze the data files of the two forms.

The results suggest that Form E would
be more difficult than Form A in terms of
the length and readability, and the scopes
differed from each other. In the Q and A
session, the necessity of comparing the
three forms and cloze test scoring methods
were discussed.

Hideki IMURA (Tokiwa University)

Learning by Assessing In Second Language
Writing

Trevor HOLSTER
(Fukuoka Women’s University)
Bill PELLOWE (Kinki University)
J. LAKE (Fukuoka Women’s University)
The presentation was to offer us valuable
insight for the pedagogical usefulness of
peer assessment of writing in EFL. The
researchers used four-faceted-Rasch
analysis to analyze the data collected from
26 university students in their academic
writing courses. The instruction of the
15-week course was focusing on paragraph
and essay  organizations using a
commercially available textbook for ESL
writing. As part of the workload of the
course, essays written by the students were
randomly distributed and the students were
instructed to assess them using the peer
assessment rubric, which consists of 10
Thesis

Conclusion, Organization, Unity, Support,

items: statement, Introduction,

Coherence, Cohesion, Relevance, and
Formatting. The Mobile Audience Response
System (MORAS), an open-source program,
was used to rate each other’s work on a
four-point Likert scale. The system also
allowed the students to access their own

ratings instantaneously. The four-faceted
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analysis indicated improvement between
the first and second essays. However, some
of the factors such as the item on the rubric
and rater performance appeared to be a
cause of misfitting with the statistical
model.

The presentation prompted
qguestions from the audience. Several
guestions focused on the research method
as well as MORAS. One member suggested
to interview students to obtain qualitative
data. Although the current study did not
provide enough information to value peer
feedback as formative and diagnostic
rating process will

attitudes

assessment, sharing

surely give positive toward
learning. The study will be pushed forward
by the cooperation of the researchers with
more samples in the near future.

Yuko SHIMIZU

(Ritsumeikan University)

Gems of English: A tale of triangulated
testing
John BLAKE (Japan Advanced Institute of
Science and Technology)

In this presentation, an end-of-course
test for the staff training in a jewelry store
in Thailand was introduced. This test was
designed to meet multiple demands from
different perspectives. The test consisted of
two elements: proficiency tests and
achievement tests. In consultation with the
store management, a battery of tests was
used with each one testing different aspects
of the sales process.

After the presentation, many questions
were asked to the presenter. One

interesting question was “What skills were

required to succeed in the test besides the
language skills?” John introduced one of the
sales people who could tell which jewelry a
certain customer wanted to buy just by
taking a look at the person’s eyes, and so
she was able to sell a lot of expensive
jewelries in a limited amount of time. In
such case, he insisted, two pages of English
were sufficient for a sales person to give a
good performance if he or she had a good
personality and sales technique. | felt it was
a typical example of a performance test,
which regarded the language performance
in a particular situation as a whole, rather
than assessing each construct separately.
Ken YANO
(Hitachi Daini Senior High School)

A Testing Environment: The Experiential
Side of Testing
Myles GROGAN

(Momoyama Gakuin University)

This presentation detailed some of the
gualitative experiences university teachers
went through in developing a language
placement test and some of the practical
constraints that were faced. The presenter
began with his own experience of learning
how to develop and analyze tests. The
presenter noted that the realities of making
and giving tests are often quite different
from the ideals that are presented in
language testing textbooks. Using Excel, the
presenter then showed colleagues how
they could develop test items using classical
test theory item statistics. This increased
awareness of testing resulted in a type of

professional development that created in
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faculty members an interest and
commitment for test development. The
awareness of item and test statistics then
led to improvements in the quality of items
and the placement test through the
development of a set item specifications
and test blueprints. An audience member
asked about the use of item writing
guidelines such as are commonly found in
books on test development and the
presenter agreed that presenting a set of
guidelines would be helpful to present to
colleagues.

J. LAKE

(Fukuoka Women’s University)

E2=E
Is a letter grading system appropriate for
language classes?
Dong Wan CHO (Pohang University of
Science and Technology, Korea)
This study discusses the impact of two
grading approaches on language learning
dichotomous
(S/V)

system and a multi-level letter grading

and teaching: a
satisfactory/unsatisfactory grading
system. The researcher collected views on
the two systems from university students
and instructors in Korea. Their preferences
proved to be mixed and inconclusive. The
S/U system appears to lessen the pressure
on students to get better grades. On the
other hand, the system seems limited in
that students’ motivation for learning is
lowered because they are less likely to
make an extra effort once they receive a
Satisfactory grade.

Q&A
revealed that the question “Is a letter

This  presentation and

grading system appropriate for language
classes?” is too complex to be answered
with a “yes” or “no.” It was suggested that
the choice of grading system should at least
depend on (a) students’ proficiency level
and (b) the
Low-proficiency students may benefit from

purpose of grading.
an S/U grade because it gives them a
greater sense of achievement than a letter
grade. On the other hand, the letter system
may motivate high-proficiency students
since it further distinguishes among high
achievers in the course. In addition to
students’ proficiency, the purpose of
grading should be taken into consideration.
For example, the multi-level grading system
is considered more suitable for providing
specific diagnostic information (e.g., how
well a student can do a certain task).
Importantly, this study has touched
on an issue of the grading system that
language teachers rarely give careful
consideration. We should conduct further
investigation in a variety of local contexts.

Takanori SATO (University of Melbourne)

Comparing Spoken Performances at
Different Levels on the Same Tasks: What
Linguistic Features do Japanese Learners of
English Demonstrate at A2, B1 and B2 and
Above?
HEFE (B)IERKZFE)
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EFEET (REFXF)
Folk Judgments of Second Language Oral
Communication Ability: A Preliminary
Study

Takanori SATO (University of Melbourne)
In an exploration of potential discrepancy
criteria  for oral

between the rating

performance in the commercial English
tests and the aspects of oral performance
that the general population might pay
attention to in the real world, this study has
investigated the perceptions of “folk (i.e.
non-linguistic  professionals)” on the
video-recorded oral performances of 10
test-takers of the national College English

Test-Spoken English Test of China. From the

analysis of the verbal reports and interviews

of the four postgraduate students

(non-linguistic majors), it was found that
the folk paid relatively strong attention to
(accents), and

fluency, pronunciation

content. Some of the comments also
mentioned non-verbal behaviors, demeanor,
The folk

appeared to have paid much less attention

and interactional behaviors.
to the aspects commonly found in the
rating criteria in commercial tests (e.g.
grammar and

vocabulary).

The results of this study suggest that the
rating criteria in the commercial English
tests may not be adequately addressing the
aspects that are valued in real-life oral
English communication. The questions from
the floor during the Q&A session mainly
addressed the potential issues in the
definition and selection of the “folk” as well
as the practical implications that this study
might have on the field of language testing.
The study results are preliminary because it
is a work-in-progress based on the
presenter’s PhD research, and the audience
gave him a round of applause with hope to
hear about the further results in the near
future.

Chihiro INOUE

(Asahikawa Medical University)

What Makes Peer Comments More
“Formative” in Speaking Activities?
Hidetoshi SAITO (/baraki University)
The purpose of the study is to find effects
of peer assessment on students’ learning.
The research was conducted at a junior high

school, 151 students participating, and 784
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peer comments were collected. Those
comments were analyzed using simple
descriptive  statistics,  correspondence
analysis, and correlation and regression. For
the analysis, the comments were put into
three evaluation

categories; “praise”,

“advice” and “mixture of both”. The
comments were also coded using In Vivo
coding, which is descriptive categorization.
Time (early, mid, and late periods) and
students’ achievement scores were also
used as covariates. Descriptive results of
evaluation coding showed that the majority
of the comments belonged to the “praise”
category in all periods. The correspondence
analysis indicated that “mixture of praise
and advice” seemed associated with the
early period, and “advice” with the last
period. In terms of In Vivo coding, students
made more comments related to the
assessment criteria, such as “voice volume”,
“eye-contact”, “comprehensibleness”, and
Those

decreased as time passed. On the other

“fluency”. comments, however,
hand, “comments on continuing speech”
and “asking and answering questions”
increased. The students’ achievement
scores and In Vivo coding were analyzed,
but there was almost no correlation ( r =
-0.037).

suggestion were made to make peer

Based on the results, two

assessments more formative--use  of
multiple comments by students, and giving
multiple opportunities for peer assessment.

In the question-and-answer session, the
reason for choosing the peer assessment
criteria was asked. They were chosen
according to what junior high school

teachers considered to be important in

their English classes. There also was a
comment that students who were not good
at English seemed to hesitate to make
comments to students who had higher
English abilities. There were more questions
which
showed strong interest in this presentation.

Makoto FUKAZAWA (lbaraki University)

and comments from the floor,

E£3IE
Examining the structural validity of the
achievement test of English lessons at
public elementary schools in Japan
Keita NAKAMURA
(Eiken Foundation of Japan)
This presentation reported part of the
validation study of the newly developed
achievement test for young learners at
Japanese public elementary schools. The
test, consisting of 44 listening items, is
designed to measure the basic knowledge
of English vocabulary, English phrases, and
Q & A expressions learned in the classroom.
1039 fifth grade students and 988 sixth
grade students from Japanese public
in this
study. Based on the result of the Rasch

elementary schools participated

model analysis, it was found that the test
could successfully discriminate students
with different

addition, a series of factor analysis was

English proficiency. In

conducted in order to examine the
structural validity of the test. As the results
of analyses, it was found that the higher
order model could best explain the test
structure and the score feedback (i.e.,
listening ability composed of the abilities of
vocabulary, phrases, and Q & A expressions).

The argument for the structural validity of
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the achievement test was partially
supported by these results. In the question
and answer session, one of the participants
asked the purpose of the study. The
presenter answered that the main purpose
of the study was to investigate how
appropriate the test was for measuring the
achievement level of the English activities at
Japanese public elementary schools. Also,
the presenter agreed that some follow-up
studies to further investigate the test are
also needed.

Shuichi TAKAKI (Graduate School

University of Tsukuba)

The national achievement test of primary
English in Korea: Two different perceptions

KyuNam SHIM (Cheongju National

University of Education, Korea)

This presentation was about how Korean
stakeholders perceive the development and
implementation of the national
achievement test of primary English
(NATPE). The NATPE is a 50-minute
mostly-multiple-choice test purportedly
covering four skills, taken by 6th graders in
July every year. Survey data were collected
from 691 students from 9 middle schools in
3 different cities, who took the NATPE in
the previous year, 75 head teachers or
deputy head teachers from 50 primary
schools in the same area, and 10 NATPE
item writers.

Examination of their responses revealed
the following: (a) Generally all the
stakeholders hold their own firm beliefs
regarding NATPE; two-thirds of all the
participants accepted that the NATPE was

worthy of implementation while a

considerable number of respondents
regarded the test as unnecessary. (b) The
impact of the test was not so big as was
expected. Teachers were much more
concerned with the test than the students
were.

Based on these results, Dr. Shim
concluded that in order to make the NATPE
more successful, positive washback effects
should be enhanced and negative ones
minimized. To make that happen, Dr. Shim
emphasized, educational authorities and
testing experts should make efforts to help
teachers to understand why NATPE is
necessary, should provide teachers and
students with guides and materials, and
should improve the report scheme.

One of the post-presentation questions
from the floor addressed the discrepancy
between the high quality teaching and
not-so-communicative testing in Korea. Dr.
Shim answered that the authorities should
continue to make efforts to narrow the gap.

Tetsuhito SHIZUKA
(Daito Bunka University)

Language testing competence in the
Iranian National University Entrance
Examination

Alireza AHMADI (Shiraz University)
This paper was cancelled.
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Symposium
Evaluating extensive reading at school

Coordinator : Yo IN'NAMI
(Shibaura Institute of Technology)

Panelists:

Atsuko TAKASE (Kansai University)
Rob WARING

(Notre Dame Seishin University)

David BEGLAR

(Temple University Japan Campus)

Discussant:

Professor In'nami  opened the
symposium with a brief description of
extensive reading (ER) and presented
shared issues, for example, what to
measure and how to measure it. Then, he
introduced the speakers for the
symposium.

The first speaker, Professor Takase
explained what ER entails, in terms of
reading in quantity, purposes of
evaluating ER programs, and the goals of
ER. She discussed various tests utilized in
ER studies such as ACE, BACE, EIKEN,
EPER, GETC, SLEP, and TOEIC. She also
showed the audience a half a dozen ER
empirical studies.

The second speaker, Professor Waring
discussed ER research in action in cases
where research emerges from a teacher’s
concern or problems. In addition, he
shared some typical research questions
regarding ER: “Do students read faster if
“Why do they

go down difficulty levels as the semester

they have easier books?”,

goes on?”, “Do positive reports from
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prev'ous ER ClaSSES Iead tO pOSItlve R R R X ] ...

attitudes to ER?”, and “What are their BAREETANES
favorite books and genre they read?”. F I RREFRHRE

Finally, from the two talks, Professor HEBELEAE :
Beglar asked about reading fluency and e reeeetuueeeetarereaaaesseaanseaes o

difficulty of assessing reading aloud. 2012 (FHL24) FEBFSHETAMNEE
Specifically he asked what kind of s X DEEDBIED LU FERES
guidelines to use for ER, for example, a

ILTA RBFB M OAERE TE 3 EBBUDR, &
RN (EENENIERIVTHD. S5ZDEEN LN
BRI TETT ZE(CEH. HAIE (originality)
FMHATFIADE S (contribution to the academic
field) . BBADES (contribution to
education) D3 DDEAETIHN TS, AEFE(L9
ROERHERX D5, Ai—EZK (BEXFE) O

Longitudinal Measurements and Developmental

book a week, to stimulate discussion. The
answers to the question from the two
professors included that ER needs to have
a good environment and should be
applied early when students are young,
but also instructors have to be careful of
setting a goal, because once learners
have reached the goal, he or she might
stop reading. Patterns of Receptive Vocabulary Size : A Study of
Japanese University EFL Students "2 E Uz, K
£ DOEBEHOBRFZZAEBL. 1 FRIFZEE
UIRUVWAY, 2 SEIRICIR O TIEINS BEEStEMN'%D
CEEBRRRERZREUEDT, EERE—
DO_FBERTHRZS (ARmX 2R Eim] U,
RS TRIESHAMTION. BRDEEEEHIE
ANz, ENICBISREARERNZEDEEZRA
ANz, SEIm R DERZHIFIBELEIC, IREF
EH%Z{075 2 MHZTE T E3L BRI 2R
Thdo

During the Q and A session,
participants commented about the
problem of translation and concluded
that students should start reading before
their exposure to translation methods if
instructors want to avoid the problem.
Participants also questioned why ER is
performed silently, what instructors think
of intensive reading, and the need for it

and so forth. Professor Waring suggested

REE
2012 FF[E% 4 0] ILTA REFHXEZRES
ZER ESRE (EBXF)

that if learners read every word aloud, it
limits reading speed. The need for
intensive reading and motivation to read
were also part of the discussion.

Takayuki Nakanishi (Tokiwa University)
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