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Thanks and see you soon

Organizing committee chair of the 19th Annual Conference
Yo In’nami (Chuo University)

FOLERARKSRITESR
@ #F (PRXEF)

It was a great honor to see many of you at the 19th Annual Conference of the
Japan Language Testing Association (JLTA) at Chuo University. This year we ran two
workshops, one of which was designed to be a pre-conference workshop and took place one
day before the conference. This pre-conference workshop was led by Kansai University
guantitative research powerhouse duo Myles Grogan and Atsushi Mizumoto, and concerned
the topic, “You’ve done your test?—Now what? First steps in test analysis.” This is an
important area, since test data are quite often not analyzed well. Test data are rich in
students’ performance and offer useful future directions for teaching and learning. This issue
somewhat overlapped with the theme of another workshop, which was facilitated by
Kiwamu Kasahara of Hokkaido University of Education and Rintaro Sato of Nara University of
Education. As is clear from its title, “How to develop tests that improve students’ English
proficiency: Focus on validity and reliability,” the workshop was aimed at helping teachers to
create tests. Both workshops addressed assessment for learning rather than assessment of
learning, and they seemed to be well received by the participants.

The conference theme, which focused on the introduction of productive skill tests
to university entrance examinations, reflected recent discussion on this issue by the Central
Council for Education (an advisory board for Japan’s Ministry of Education). The Council
submitted a report to the Ministry advising that the National University Center Test be
replaced with a four-skill exam in 2020, as part of radical reforms of secondary and higher

education and university entrance examinations. Against this backdrop, the keynote speech
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by Jessica R. W. Wu of The Language
Training and Testing Center, Taiwan, was
intriguing, as it reported on examples of
validation studies on the General English
Proficiency Test (GEPT), a four-skill exam
that is widely used in Taiwan. With Jessica
serving as discussant, the theme was
further addressed in the symposium by
distinguished experts Masashi Negishi of
Tokyo University of Foreign Studies, Neil
Drave of Hong Kong Examinations and
Assessment Authority, and Yan lJin of
Shanghai Jiao Tong University, with a
primary focus on the implementation,
standardization, and quality assurance of
the performance-based assessment of
productive skills.

The keynote speech and symposium
were made considerably more interesting
and meaningful by an invited lecture
session that was newly created this year.
It was led by Carol A. Chapelle of lowa
State University, a prominent scholar on
validation studies and an argument-based
approach to validity. The lecture topic,
“Building Your Own Validity Argument,”
focused on the linchpin of the use of tests
and assessment tools, which concerns
everyone in the field. Through examples
introduced in the lecture, | am sure that
many of the audience members now have
a better understanding of how to justify

test score interpretation and use.

We were fortunate to have these
experts at this year’s JLTA. Their presence
was made possible by working closely with
the Eiken Foundation of Japan to schedule
the Academic Forum on English Language
Testing in Asia (AFELTA) conference one
day before JLTA. Many of the presenters
from AFELTA
attended JLTA. The two conferences took

and participants also
place back to back at the same venue, and
offered a great opportunity to delve
deeply into the wonderful world of
language testing and assessment.

Last but not least, on behalf of the
JLTA, | would like to thank the Eiken
Foundation of Japan and JSPS KAKENHI
(Grant 26370737,

investigator: Rie Koizumi) for helping to

Number principal
make Dr. Jessica R. W. Wu’'s keynote
speech and Dr. Carol A. Chapelle’s invited
lecture possible. Our special gratitude also
goes to my colleague Mariko Abe, the
the

administration staff at Chuo University for

student volunteers, and
making its Korakuen Campus available as
the conference venue. We look forward to

seeing you at the next JTLA conference.



: Reports on i
The 19" Annual Conference
of JLTA
Sept. 5 (Sat) & 6 (Sun), 2015

Korakuen Campus, Chuo University

Theme: Toward the
Introduction of Productive
Skill Tests to University
Entrance Examinations

Keynote Speech
A Socio-Cognitive Approach to Assessing
Speaking and Writing: GEPT Experience
Lecturer

Jessica R. W. WU

(The Language Training and Testing
Center, Taiwan)

The keynote address of 19th Annual
Conference of the Japan Language Testing
Association was given by Dr. Jessica Wu,
the Program Director of the Research &
Development Office at the Language
Training and Testing Center (LTTC) in
Taiwan. Dr. Wu’s keynote address gave a
brief introduction to test validity theory,
and then described some validation
studies conducted on the speaking and

writing sections of the Taiwanese General

English Proficiency Test (GEPT). The
keynote clearly showed the value of the
GEPT validity studies, and Dr. Wu

expressed hope that the GEPT experience
might also serve as a useful example for
the planned addition of speaking and
writing sections to the Japanese university

entrance exam system.

After a brief introduction, Dr. Wu
gave some background information on the
Taiwanese tertiary education entrance
system and the GEPT. The GEPT is one of
three standardized tests in Taiwan which
are used to apply for university entrance.
The other two tests are the General
Scholastic Ability Test (GSAT), which is
administered to all senior high school
graduates each year, and the Advanced
Test (AST)

administered once a year.

Subjects which is also

The GEPT is a suite of five criterion
referenced tests which cover all four skills
of listening, reading, speaking and writing.
Each level of the GEPT is aligned to a band
of the Common European Framework of
Reference (CEFR), and the A2 and B1
levels of the test are made with reference
to the Taiwanese Junior and Senior High
School curriculums  respectively. In
addition, GEPT content is deliberately
localized so that test tasks feature local
Taiwanese topics and cultural references.
The GEPT is taken annually by more than
500,000 students, and GEPT scores and
certificates are widely accepted in Taiwan.
About 80%
departments require a GEPT certificate at
(CEFR  B1) or higher-
intermediate level (CEFR B2). The official

aims of the GEPT are to encourage the

of Taiwanese university

intermediate

study of English and to foster positive
washback on the Taiwanese education
system.

Next, Dr. Wu
common considerations in test validity,
that it is the

test developers to

presented some

and emphasized

responsibility of



conduct continuous validation studies on
In the case of the GEPT,
validation studies have been planned and
the

framework

their tests.

conducted under socio-cognitive
by
Professor Cyril J. Weir of University of
Bedfordshire.  Weir’s

validation framework has been used to

validation developed

socio-cognitive

determine the type and amount of validity
evidence needed for GEPT validation.
Weir’s framework requires test validation
to focus on several components of validity,
which are: the test taker, cognitive validity,
context validity, scoring validity, criterion
related validity and consequential validity.
Dr. Wu went on to outline some
that
conducted on the GEPT speaking and

validation studies have been
writing sections. The first study described
one that she conducted with
Weir, which

validating the equivalence of parallel test

was

Professor focused on
forms for the GEPT speaking section at the
(B1). This

analyzed test tasks in terms of code and

intermediate level study
cognitive complexity, and communicative
demands. Data types included test scores,
transcripts of learner output, and post
task questionnaires. The study was able to
provide strong evidence that the alternate
test forms investigated were indeed
equivalent.

Dr. Wu further described a second
validation study on the writing section of
the GEPT advanced test (C1). This test
section involves two tasks. The first task
requires test takers to listen to two
passages, and to summarize the main idea

and express their opinions in around 250

words. For the second task, test takers
look at a graph and summarize the main
idea and provide a solution in around 450
words. These tasks are intended to assess
the skills needed for academic writing. To
validate these test tasks, textual
parameters as well as cognitive demands
of the tasks were compared to the
parameters and demands of tasks in an
actual academic context at a UK university.
Data for validation came from expert
judgment, automated textual analysis, a
cognitive processing questionnaire, and
learner reports. The results of the study
that the

requirements of the test were similar to

provided good evidence
the requirements of real academic writing
tasks.

Subsequently Dr. Wu talked about
the validity component called scoring
validity. For scoring validity it is important
to ensure that scoring is consistent across
raters, which is a kind of quality assurance.
One way of monitoring this for the GEPT
speaking sections is through having raters
log their rating time, so that any outliers
who are rating too fast or too slow can be
detected and approached for further

training or advice. Consistency of rating

scores is also monitored through
comparing the mean and standard
deviation of rater scores.

Dr. Wu also explained another

validity study which examined how raters
interact with the rubric to assign scores to
test takers. Raters were asked to provide
verbal reports of how they assign scores
using a rating scale. In addition, statistical

analyses of rating scores were performed.



This validation study showed that some
categories on the analytical rubric were
marked more harshly than others by
raters. For example, raters displayed an
overemphasis on linguistic errors, and on
the use of high level grammar and
complex sentences which deviated from
the test rubric. In addition this study
showed that raters could give the same
score, but for different reasons. As a result
of this study the wording of the rubric was
revised, and the rater training process was
improved.

Finally, Dr. Wu spoke about the duty
of test developers to foster positive
washback. She explained her opinion that
should be

enhanced through providing support to

positive test washback
teachers, learners and to researchers. One
example of this for the GEPT is the
creation of a corpus of learner output for
productive GEPT tasks, and a website with
public access to the corpus for researchers
and teachers to access. One application
of this resource could be the identification
of common learner errors to help teachers
to better target their English lessons.
Another resource provided by the LTTC is
a GEPT online learning and assessment
system for writing called Dr. Writing. In

this system students submit their work

and receive feedback from teachers online.

Analysis of the feedback from Dr. Writing
has revealed six common errors made by
Taiwanese learners, which in turn led to
the development of a writing checklist for
work before

learners to through

submitting a writing task.

In conclusion, Dr. Wu emphasized the
importance of clearly communicating

about a test to all stakeholders.
Transparency is paramount, and can be
through the

validation research both from within the

fostered publication of

test making organization, and also by

commissioning research by external

researchers. Indeed the LTTC provides
annual research grants for just this
purpose.

Dr. Wu'’s keynote was an informative
account of how continuous test validation
serves as an evidence-based means to
improve test structure, format and
administrative procedures. Furthermore,
the GEPT validation studies outlined by Dr.
Wu serve as an excellent examples of how
text validation can function to increase
understanding and acceptance of tests by
stakeholders, and may also encourage
positive washback on the way learners
study and the way teachers teach.

Reported by Jack BOWER

(Hiroshima Bunkyo Women’s University)



Symposium
Theme: Toward the Introduction of
Productive Tests to University Entrance
Exam
Coordinator:
Masashi NEGISHI (Tokyo University of
Foreign Studies)
Panelists:
Masashi NEGISHI (Tokyo University of
Foreign Studies)
Neil DRAVE (Hong Kong Examinations
and Assessment Authority)
Yan JIN (Shanghai Jiao Tong University)
Discussant:
Jessica R. W. WU (The Language Training
and Testing Center, Taiwan)

The theme of the symposium is a
the

reform in

reflection of current university
The

government has decided to replace the

examination Japan.
National Center Test with new national
standard examinations. In terms of English,
measurement of productive skills are
expected to be introduced.

Negishi began his part with looking
back the history of university entrance
examinations in Japan, and said that we
are facing another big reformation. MEXT
has an intention of introducing four skills
tests into English exams, trying to change
the current English education in Japan,
where a larger amount of time is spent on
receptive skills. Though this change might
give a great positive impact on the
teaching and learning of English in Japan,
reminded us of
with  it.

Negishi significant

challenges Anybody can

understand that it would be an immensely

strenuous project to provide assessment
of productive skills to as many as 500,000
candidates. You have to make a lot of
tough decisions such as introducing
human or machine assessment. Almost
nothing definite has been decided about
this reform, Negishi sincerely hopes to
find a way to deal with these challenges.
Next, we were given a chance to
listen to two forerunners in this field. First
one was Drave. He explained the Diploma
of Secondary Education (HKDSE), which
was introduced in Hong Kong in 2012. The
HKDSE

reporting results and sorts the candidates

employs standards-referenced
into five levels. There results can be used
for certification and selection. Its English
section measures four skills. The writing
section consists of a short essay and
personal responses to specific questions.
The speaking section gives the candidates
some topics to talk about and their
contexts. Evaluations of these skills are
made according to clear, well-thought
guidelines.

The other example was shown by lJin,
who talked about the College English Test
(CET) in China. The CET is a tremendously
18
candidates take, and has a longer history
than the HKDSE. Its speaking section
employed by
well-trained raters from 1999 to 2013.

large-scale test about million

human assessment

implemented a
in 2014. The

candidates take the spoken test in pairs,

However, they

computer-based version

and are asked to answer some questions
as well as to make a presentation or a

discussion. Jin mentioned difficulty of



standardization of this large-scale
performance-based assessment of
productive skills.

In the end, Wu summarized the
issues of introducing productive skills
assessment. Of course we have to face a
lot of problems when we introduce
assessment of productive skills to a large
number of candidates. However, we
cannot ignore a positive impact on English
testing and education, which is already
seen in the frontier countries. It is no
doubt that this reform can increase
understanding toward testing.

Reported by Kiwamu KASAHARA

(Hokkaido University of Education)
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World Conference Reports

SRS

The 3rd “New Directions English”
Conference #kts
HEE FHIPAR (FRXEFE)

The 3rd New Directions in English
Language Assessment: Quality and

Consequence
2015

10 16

The JW Marriott Dongdaemun

Square Seoul

As the JLTA delegate, | participated

i n t he

3rd “New Directi or

conference on October 15 and 16, 2015,

in Seoul

“New Directions

annual conference organized by the

British Council in East Asia, providing

perspective and insight on t

approaches

in

English

rends and
language



assessment in the region. This time, it DLA-based feedback and remedial

was co -hosted by the British Council in activitiesontest -t aker s’ further | e
Seoul and KELTA (Korea English (Lee, 2015).
Language Testing Association). The two -day session was fruitful,
Three areas of language testing were and | was very grateful to members of
the main focus of the 2015 conferenc e. the British Council for their excellent
First, it was claimed that test quality and hospitality.

its consequence are one of the central
elements of a validation argument.
Consequence can be well addressed .
through consideration of the social

JLTA EHRLDEE

context of testing through the lens of test Messages from JLTA Secretariat

stakeholders. The sec ond issue was test

quality. Test developers, from the

language -testing industry to the teacher JLTA

in the classroom, have to deal with

quality assurance through the

development and administration of a test.

The third area was the classroom and (1) 2016 4
curriculum. High -stakes assessment has ILTA
received almost exclusive attention from

researchers in the past. However, since 2016-2017 ¥ ®S5-E8 (Officials

most language assessment happens in for 2016 to 2017 academic years)
the classroom, it is important to

understand what happens every day in © ( 2016 3
language classrooms in the region. )

During Yong-Won Lee’'s presentation, ( )
| found diagnostic language assessment
(DLA) to be important in relation to all
three areas mentioned above. DLA is ( )
designed to identi fy Jeffreg K.p HUBBELL (
weaknesses, as well as their strengths, in ) ( )

a targeted domain of communicative ( )
competence, and to provide feedback
and guidance for subsequent learning. In
other words, assessment tools and
procedures for DLA should be designed, ( )
developed, and evaluated with the Randy THRASHER (

intended consequences clearly in mind,

particularly the specific effects of ) ( )

-J].
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Gary OCKEY (lowa State
University)
Some possible ways forward

for including oral communication

on Japanese university entrance 3
exams
(4) 2015 JLTA

JLTA Journal

2014
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Linguistic Variables
Determining the Difficulty of Eiken
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Messages from the Secretariat

We are thankful for your understanding of

and commitment to JLTA’s activities.

Please send us any comments or inquires

you may have.

(1)

(2)

(3)

Starting April 2016, we will organize
JLTA with the new officials mentioned
on the list above.

JLTA Journ@d inviting various types of
that
related to evaluation in a broader

contributions include studies

sense, such as classroom-based
practice and program assessment that
deal with issues and topics on testing
assessment. The submission

deadline for this year is April 30, 2016.

and

Our preparation for the 20th Annual
Conference of the Japan Language
Testing Association is making steady
thanks

contributions from Tomoko FUIJITA

progress to valuable
(Conference Chair; Tokai University)
and Emiko KANEKO (Research Meeting
Committee Chair; University of Aizu).
We will send a call for papers in April.
Please see the latest information on

the JLTA website (https://jlta.ac/).

20th Annual Conference of the Japan

Language Testing Association

Dates: September 17, 2016 (Saturday)
to September 18, 2016 (Sunday;
Main conference with a keynote
speech, a symposium, and paper
presentations)

Tokai Shonan

Venue: University,

-14.

(4)

(5)

Campus  (http://www.u-tokai.ac.jp/
english/access/tokyo.html#tshonan)
Keynote speaker: Gary OCKEY (lowa

State University)
Tentative title: Some possible ways
for oral

forward including

communication on Japanese

university entrance exams

The board meeting has decided that
starting from the 2015 academic year,
we will determine an award winner for
JLTA Best Paper after we publish our
journal and that the award will be
conferred at the annual conference in
the following year.

We are pleased to announce an
award recipient for the 2015 JLTA Best
Paper Award. The 2015 recipient is
Akira HAMADA (Graduate School,
University of Tsukuba/The
Society for the Promotion of Science).

Japan

Congratulations, Mr. Hamada.

Title: Linguistic Variables Determining
the Difficulty Eiken
Passages (see http://ci.nii.ac.jp/naid/
110010000677)

of Reading

JLTA was founded on December 14,
1996, and the annual conferences
began to be held in 1997. Our 2016
conference will commemorate the
20th anniversary of JLTA. We are
working on the JLTA Journalol. 19
Edition, 20th
Anniversary Special which
current

ILTA,

Supplementary
Issue,
historical and

of the

includes

developments and



(6)

(7)

(8)

language assessment studies. We will
publish this issue around December.

Have you visited the “My Page” site
(https://www.bunken.org/jlta/mypage
/Login), where you can check and
modify your membership information
and check your yearly membership fee
payment status? Please contact us
(https://www.bunken.org/jlta/mypage
/Contact) if you need vyour
membership number and password,

which are necessary details for the

login. You can access recent JLTA

Journas, previous newsletters, and
other materials  specifically for
members on the “My Page” site.

If you have changes in your affiliation,
address, and other information, please
update your registered information on
“My Page” by the end of March.

We will send student members a

message asking them to submit a

copy of a student certificate.

If you have not yet paid the yearly
membership fee for 2014 and 2015,
please do so at vyour earliest
convenience. If you do not pay the fee
for 2014, you will receive no shipment
from JLTA and will not be able to use
the “My Page” site after April 2016.
We will send a payment slip by post
in June. Please pay the vyearly

membership fee.

If you plan to leave JLTA, please let us
know by sending a message to

jlta-post@bunken.co.jp

JLTA Secretary General

Rie KOIZUMI (Juntendo University)
JLTA Vice Secretary General

Hideki IMURA

(Prefectural University of Kumamoto)
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